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INTRODUCTION

This course consists of two modules of 14 unitscivhprovide basic
knowledge for the learners about comparative edutafThe course
spreads through topics such as: education, theesobpgomparative
education, historical development of comparativecation, approaches
to the study of comparative education, determinaots national

education system, the future of comparative edocatiJapanese
education, the system of education in Brazil, etanain England,

education in France, the system of education inalzan teacher
education in Nigeria, Tanzania and education inhafgstan.

THE COURSE GUIDE

This Course Guide tells you about what you shoufzeet from reading
this material. The emphasis placed on the concémdacation will
enhance your knowledge about education.

By exposing you to the scope of comparative edopatit thus, affords
you the opportunity to understand that the subgean interdisciplinary
subject.

In the same vein, the knowledge of historical depemient of
comparative education will assist you to have a&ebetnderstanding of
the subject.

The study of comparative education will also affgodi the opportunity
to know the various methods which can be useduysthe discipline.
This course also discusses the determinants obnatieducation
system which will help you to identify the factdtsat can help in the
formulation of education policy.

The knowledge of the future of comparative educatud! give you the
broader knowledge about the subject.

Also, this course will expose you to foreign edimatsystems such as
Japanese education, the systems of education iazil,Bangland,
America, France and Jamaica. Teacher education igerid and
Tanzania and education in Afghanistan will affolythe opportunity
to understand what is going on in the area of dttutan other
countries of the world. This will also help you lte in the position to
compare and contrast the practices of educatioNigeria and other
countries of the world.
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COURSE AIMS

This course intends to provide an opportunity fou yo understand the
practices of education not only in this country &lso in other countries
of the world.

COURSE OBJECTIVES

Specifically, this course sets to achieve the dhyjes below:

. explain the meaning of education

. identify the other subjects from where comparatadrication
draws its ideas.

. discuss the historical development of comparatdigcation.

. mention the approaches to the study of comparativeation.

. highlight and discuss the factors that determine tational
education system.

o discuss the future of comparative education

o discuss the foreign education systems in counstiel as: Japan

, Brazil , England, France, America, Jamaica ,Nagefanzania
and Afghanistan.

WORKING THROUGH THIS COURSE

This course expects you to spend a lot of timesading. You need to
spend more time to study the contents of the natsoi as to be able to
justify the effort that has been put into its dexyehent in order to make
it readable and comprehensive. You are hereby edivis attend the
tutorial sessions where you will meet with your esator the purpose of
comparing knowledge gained from the material.

STUDY MODULES

Each unit of the modules has introduction, objesgjvmain content,
conclusion, summary, tutor-marked assignment, recended
textbooks and answer kit to the tutor- marked ass@nt.

THE COURSE MATERIALS

The main components of this course are:

The Course Guide

Study Units
References/Further Reading
Assignments
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ASSESSMENT

This course has two components of assessment: ther-Marked
Assignment (TMA) as well as the end of course exatmn.

TUTOR-MARKED ASSIGNMENT

The Tutor-Marked Assignment is the continuous assest component
of your course. It carries 30% of the total sc&tach unit has a Tutor-
Marked Assignment. You would be given some Tutoriéd
Assignments to attempt. Three out of these musattempted before
you will be allowed to sit for the end of courseamination. The Tutor-
Marked Assignment will be given to you by your fdaator and they
must be returned after you have attempted them.

END OF COURSE EXAMINATION
Examination concludes the assessment for this eputrsaccounts for

70% of the whole course, you will be told about tivee for the
examination.

Vi
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COURSE MARKING SCHEME

Assignment Scores
Four assignments, best three marks of
Assignments 1 - 4 the four count at 10% each - 30% iof

course marks.
End of course examinationf, 70%
Total 100%

FACILITATORSTUTORSAND TUTORIALS

There are 16 hours of tutorials provided in suppérthis course. You
will be notified of the dates, times and locatiasfsthese tutorials as
well as the name and phone number of your famlifas soon as you
are allocated a tutorial group.

Your facilitator will mark and comment on your ggsnents, keep a
close watch on your progress and any difficultiesi ynight face and
give you with assistance during the course. Youexgected to mail
your TMA to your facilitator before the scheduledtel (at least two
working days are required). They will be marked ymur tutor and
returned to you as soon as possible. Do not delagontacting your
facilitator by telephone or e-mail if you need atmice. The following
are circumstances in which you might need to cdanytagr facilitator if

necessary:

° You do not understand any part of the study or dksigned
readings.

. You have difficulty with the self-tests

° You have a question or problem with an assignmentith the

grading of an assignment.

You should endeavour to attend the tutorials. Thike only chance to
have face to face contact with your course fatditaand to ask
guestions which will be answered instantly. You caise any problem
encountered in the course of your study.

To gain maximum benefit from the course tutorigiepare a question
list before attending them. You will learn a lotorin participating

actively in discussions.

Vii
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SUMMARY

This course provides you information about compaga¢ducation as a
discipline. In addition, the following topics weedso discussed in the
course: Education, the scope of comparative edugathistorical
development of comparative education, approachesheo study of
comparative education, determinants of nationakation system, the
future of comparative education, Japanese educagistem, the system
of education in Brazil, education in England, ediocain America,
education in France, the system of education inal@n teachers’
education in Nigeria and Tanzania and finally, edien in Afghanistan.

viii
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MODULE 1

Unit 1 Meaning of Education

Unit 2 Scope of Comparative Education

Unit 3 Historical Development of Comparative Ediima

Unit 4 Approaches to the Study of Comparative Edion

Unit 5 Determinants of National Education System

Unit 6 Factors that Can Sustain the Teaching aedriing of

Comparative Education
UNIT 1 MEANING OF EDUCATION
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1  Definition of Education
3.2 The Meaning of Comparative Education
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

Education and comparative education as conceptbea@iven different

interpretation. The reason is that different pedpben different angles

see them from different perspectives. In other wottlere can be as

many definitions to the concepts of education adnparative
education.

2.0 OBJECTIVES
By the end of this unit, you should be able to:

) provide an acceptable definition to education
) explain the concepts of education and comparativeation.

3.0 MAINCONTENT
3.1 Education
Education is difficult to pin to a particular detion, because the

concept may be perceived from different angles. démcept has been
traced to two Latin words. These aredd)cere and (b)educare.
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While educere can be interpreted as "to draw out" or "to lead",ou
educare on the other hand means "to nourish", fiagbup” or "to
raise". The interpretations of the two Latin wortds doubt, are more
than what can be offered by the school alone.

Adesina (1985) noted that education is always edl&b variable such as
purpose of the learner, the aim of the teacheredlsas the technological
problems of the society. He therefore, defines atioic as:

The tool for the integration of the individual efferely into a society so
that the individual can achieve self-realisatiorevelop national
consciousness, promote unity and strive for soe@nomic, political,

scientific cultural and technological process. Whilating education to
culture, Nduka (1982) sees the concept as the gsooé cultural

transmission of the people at least part of suchum from one

generation to another.

Education, according to Lester Smith cited by O§ak(1987), is the
culture which each generation purposely givesdaliccessors in order
to qualify them for at least keeping, and if poksitor raising the level
of improvement which has been attained.

Horton, cited by Akinpelu (1984) sees educatiommagnabling agency
by which the Africans could restore their self adahce, and make
those who doubted the humanity of Africans to bewmirevise their
views and learn to respect Africans.

Education according to Nyerere (1982) is the trassion of
accumulated wisdom and knowledge of the societyfome generation
to another and also to prepare the young peopletherr future
membership of the society in which they belong.

At this juncture, we can define education as agssdhrough which an
individual becomes integrated into his society, npotes his societal
culture, contributes to the development of his etycand becomes an
adult who will be able to stand on his own.

3.2 TheMeaning of Comparative Education

Naturally, human beings are in the habit of maldogparison of things
that are around them especially when such exigdifierent places. This
may be done as a result of man's desire to knowethgonship existing
between, or among the things being compared. May atgp involve
himself in this kind of a business when he wantshioose between two
things before him.
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The idea of comparison is not peculiar to the peaplthe business of
education alone. The children at home or anywhermake comparison
between their parents because one of them may be lmong than the
other. The school pupils also make a comparisorthefr teachers
particularly when the teachers are not with thehe parents themselves
can make a comparison of their children morally academically.
Comparison can take place wherever we have twoaooe ithings at the
same time either for the purpose of having a beitelerstanding of the
relationship existing between them or for the psgof having a better
choice.

Like other concepts, comparative education is acepnhthat attracts
varied interpretations or definitions. In other d®r there are many
definitions from different educational comparatisis

Adeyinka (1994) gives the following definitions fibre concept:

I A study of two or more education systems.

. A study of how the philosophy, objectives and aipwljcy and
practice of education in other countries influertbe general
development, policy and practice of education irpaaticular
country.

iii. A study of how the development of education in plast, across
the ages and continents, has influenced ¢veldpment of
education in particular countries.

iv. A study of the school systems of two or more caasfrand of
the administrative machineries set up to implenwerni control
the implementation of government policies at vasidevels of
education systems.

Comparative education according to Good (1962),Isdedth the
comparison of current educational theory and peacin different
countries for the purpose of broadening and deegemderstanding of
educational problems beyond the boundaries of @oeistry. From the
above definitions, the study of comparative edocatllows the people
involved to have a better understanding of the esygsbf education
outside their own country.

Kandel (1957) defines comparative education as dhmparison of
various philosophies of education based not onlythmories but the
actual practices that prevail. From this defimtidandel is of the
opinion that comparative education goes beyond chmparison of
education philosophies but also includes the corsarof the real
education practices. Perhaps, from the definittmmparative education
can be regarded as being pragmatic.
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In his own contribution to the concept of compamatieducation,
Mallinson (1975) defines the subject as:

. A systematic examination of other cultures and o#ystems of
education deriving from those cultures in order discover
resemblances and differences, and why variant isakithave
been attempted (and with what result) to problemas are often
common to all.

In his remark on the concept of comparative edanatAdejumobi
(1994) defines the concept as a critical studydefcational similarities
and differences prevailing with a particular sogiet culture or among
various societies and cultures. From the aboventiein, it is obvious
that the idea of comparing educational systems as peculiar to
countries or societies alone but can also takeeplathin a given
country or society.

In the same vein, Osokoya (1992) observed that:

. Comparative education could be the comparison ota&ibnal
theory and practice within a society, state, regiod nations ...
that scholars could engage in the comparison ofcathnal
programmes, theories and practices even within soaety.
Therefore, there could be a comparative study afcational
programmes within the local governments of a sthttyween
states of a country and countries of a continent.

Alabi et al. (1998) see comparative education as a way of congpa
and contrasting different educational systems &omal, intra-national
as well as international levels.

The major implications of their definition is thatomparison of

educational philosophies, systems and practicemtigpeculiar to two

cultures or countries alone, but can also be Isedlias it has been
rightly pointed out by the other scholars in thedi

In his opinion to the concept of comparative edocatAwolola (1986)
defines the subject as the study of aims and abgscof education, the
curriculum methods of teaching, teacher-studerdtigeiships, school
calendar, mode of discipline, design of school dinds, school
administration among others, which may be at thermational or
national levels.
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40 CONCLUSION

This unit has explained the various definitions odmparative
education.

50 SUMMARY

In this unit, you have learnt about:

. the meaning of education and comparative education
6.0 TUTOR-MARKED ASSIGNMENT

Define the term comparative education
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UNIT 2 SCOPE OF COMPARATIVE EDUCATION
CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 The Scope of Comparative Education
3.2 The Purpose of Comparative Education
3.3  Other Reasons for Studying Comparative Edutatio
4.0 Conclusion
5.0 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

In this unit, you will be exposed to the scope omparative education.
This will afford you the opportunity to have an &ef other disciplines
from where comparative education draws its idegsoorts.

20 OBJECTIVES

By the end of this unit, you should be able to:

. explain the scope of comparative education
) discuss the purpose of comparative education
. explain reasons for studying comparative education.

3.0 MAIN CONTENT
3.1 The Scope of Comparative Education

The term "scope" according to Longman DictionaryGaintemporary
English could mean:

I The area within the limit of a question, subjectian etc.
. Space or chance for actions or thought.

From the above, scope of comparative education snédam area or
areas covered by the discipline. It also conndtesvarious subjects or
disciplines from where comparative education dratssinformation
directly or indirectly.
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A critical look at the various definitions of thasdipline no doubt,

reveals that comparative education is an intenglis@ry subject since it
relies on other subjects to be able to accomptsiobjectives. As an
interdisciplinary subject, its scope covers thdadnisal development of
education from the Roman as well as the Greekisatibn. It also

includes the historical development of non-formdu@ation in any

country of study. The scope also extends to theqa& or purposes of
education systems of the countries being studiednwestigation into

the similarities as well as differences existing time educational
practices of the countries under investigation.

However, subjects from where comparative educatremws its contents
include the following:

I History of education

. Philosophy of education
iii. Sociology of education
iv. Anthropology

V. Economics

Vi. Geography

vii.  Psychology

viii.  Statistics

IX. Literature

X. Political geography

Xi. Political science

xii.  International relations.

The above explanation clearly shows that the stigewot independent
of other subjects; it is a discipline that relatesother subjects for the
accomplishment of its aims and objectives. It may reasonably
concluded that the interdisciplinary nature of shéject has contributed
to the wideness of the discipline.

3.2 ThePurpose of Comparative Education

Comparative education like other disciplines beiofjered in the
education institutions is not a purposeless subjecbther words, the
subject has some goals which it aims at achieving.

While giving the purpose of comparative educatidians (1992)
concludes that:

. The analytical study of these factors from hist@lriperspective
and the comparison of attempted solution of restlpgoblems
are the main purpose of comparative education.
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It can be concluded from the above that comparagdecation
compares educational problems as well as the sokitpplied to such
problems with a view to helping one's educatiomatpces.

The purpose of comparative education was given hjlindon (1975)
when he noted that:

. To become familiar with what is being done in saroantries ...
and why it is done, is a necessary part of thenitngi of all
students of educational issues of the day. Onlghat way will
they be properly fitted to study and understand then systems
and plan intelligently for the future which givemetbasic cultural
changes that have taken place with such astonighnogighout
the nineteenth and twentieth centuries, is goinggmne where
we are thrown into ever closer contact with otheogles and
other cultures.

From the above, it is evident that the study of parative education
assists the learners to understand their educasgagems better.

In his contribution to the purpose of comparatidu@tion, Marc -
Antoine Jullien de Paris (1817) cited in Hans (198&es that:

. The purpose of comparative education is to perfeational
systems with modifications and changes which theuoastances
and local conditions would demand.

Like other education comparativists, the purposeemiabove is a
pointer to the fact that the study of comparatidaacation assists in the
flexibility of educational systems of one's country

In the same vein, Kandel cited by Hans (1992) wah® opinion that
the primary purpose of comparative education gisoover not only the
differences existing in the education systems af tountries but also
the factors that bring about such differences engtlucational system.
Also to Hans (1992), the purpose of comparativecation is to
discover the underlying principles which govern tievelopment of all
national education systems.



EDU 314 COMPARATIVE EDUCATION

3.3 Other Reasonsfor Studying Compar ative Education

Besides the purpose and scope of comparative edncdiscussed
above, other reasons for studying comparative eutuncenclude:

I To assist in the understanding of one's educatiosétutions as
well as educational practices

. To assist in the understanding of the factors nesipée for
various educational changes

iii. To educate the students and teachers on the pmecéthough
which educational changes occur

ilv. ~ To contribute not only to the educational developimef the
society but also to the general development obktugety

V. To serve as an academic discipline

vi.  To assist in solving one's educational problems

vii.  To open one's eyes to the educational philosopthiesries and
practices of other countries

viii.  To assist both the students and teachers of diseipl gathering
reliable information concerning educational system

ix.  To assist in the promotion of international relasibip

X. To contribute to the formulation of a country's eational
systems.

40 CONCLUSON
Comparative education is an interdisciplinary ceuwas it borrows ideas

from other subjects. As a course of study, it le@sons for being taught
by teachers and being learnt by the students.

50 SUMMARY
In this unit, you have learnt about the scope ohgarative education,

the purpose of comparative education and otheronsafor studying
comparative education.

10
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6.0 TUTOR- MARKED ASSIGNMENT
Mention five reasons for studying comparative etiooa
7.0 REFERENCESFURTHER READING
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Education. Osogbo: Swift Publishers Nigeria Ltd.
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Malison, V. (1975).An Introduction to the Study of Comparative
Education. London: Heinemann Publishers.

11



EDU 314 COMPARATIVE EDUCATION

UNIT 3 HISTORICAL DEVELOPMENT OF
COMPARATIVE EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1  Historical Background
3.2  Factors Responsible for Increased InteredtenStudy of
Comparative Education
3.3 Phases in the Development of Comparative Hituca
3.3.1 First Phase
3.3.2 Second Phase
3.3.3 Third Phase
4.0 Conclusion
50 Summary
6.0 Tutor-Marked Assignment
7.0 References/Further Reading

1.0 INTRODUCTION

The historical development of comparative educatan be divided
into three stages. These are: descriptive stagsighive stage and
scientific stage.

20 OBJECTIVE

By the end of this unit, you should be able to:

o explain the historical development of comparatistacation.
3.0 MAINCONTENT

3.1 Historical Background

In the beginning, comparative education was ndtyreamparative but

descriptive as the people were mostly concerneld thié description of

educational systems of each country without necgs@mparing one

educational system with another. However, th® déntury witnessed
an increased interest in the study of comparatilkeation as education
started to be studied in a comparative form.

What can be regarded as serious studies in the éklcomparative
education could be traced to the early' t@ntury after the Napoleonic
Wars. Since there was no war among the Europehese tvas peace

12
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among them and they needed something that coul@neehtheir

interaction with one another. Therefore, a consitien was given to

the study of comparative education as a strongraiahrough which

the youths of various European countries could beemnified. To this

end, John Griscom travelled to Europe and on hignmehe published

his findings on educational institutions in the otries visited such as
Great Britain, France, Switzerland, Italy and Hotladbetween 1818 and
18109.

In the same vein, Victor Cousin, a representativih® French minister
of education visited Prussia in 1931 and also eurmehome, published
his findings on the Prussian educational instingi@nd practices, his
findings were later translated to English and eckdrthe educational
development in France, England and America.

Another pioneer in the field of comparative edumativas Horace Mann
of America who after a six-month visit to Europebfished his findings
in 1843 on educational institutions and practice&ngland, Scotland,
Ireland, France, Germany and Holland. His repors warely on the
comparison of the school organisation and methbdsstruction.

Matthew Arnold of England also visited both Fraraoed Germany in
1859 and 1865. On his return, he made some remarkisularly on the

educational institutions and practices in the twantries. Like others,
he advised that some useful aspects of the edueatystem of France
and Germany should be integrated into the systeimsdocation in

England.

What can be viewed as second generation in they sifidomparative
education could be traced to Sir Michael Sadler whwne of his
publications: “how far can we learn anything ofgireal value from the
study of Foreign Systems of Education” which wablighhed in 1900,
went further than other pioneers before him whoenmore utilitarian
and straight forward in the description of the fgne educational
systems studied by them.

While contributing to the development of comparateducation study,
Kandel cited by Hans (1958) observed that:

o The chief value of a comparative approach to educal
problems lies in an analysis of the causes whiale l|oduced
them, in a comparison of the differences between uhrious
systems, the reasons underlying them and finallya istudy of
the solutions attempted. In other words, the coatpa
approach demands first and appreciation of thengitde,
impalpable spiritual and cultural forces which urige an

13
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educational system, the factors and forces outtwde school
matter even more than what goes inside it.

In the same vein, Friedrich Schneider, a Germaakspg and Director
of the Institute of Comparative Education, Salzbstarted the editing
of the international Review of Education in foundg@ages in 1930.

In his 1947 publication, he gave the following &e factors that can
influence the educational theory and practice gf@untry:

I National character
. Geographical space
iii. Culture

\2 Sciences

V. Philosophy

Vi. Economic life and politics

vii.  Religion

viii.  History

IX. Foreign influences and

X. The development of pedagogies

Like others, he applied historical approach toghablems of education
of all the countries he visited.

In his contribution to the development of compamatieducation,
Sergius Hessen, a Russian philosopher sees compagdtication from
a philosophical education point of view. In his kqublished in 1928,
he selected four problems as an educational ptdicys. The problems
are (a) compulsory education (b) the school andstae (c) the school
and the church and (d) the school and economic kfessen was
perhaps the first education philosopher to appliopbphical approach.

Also, the comparative education society, introduisgd@rickman, came
into being at a conference in New York in 1956.sTéociety assists in
the publication of journal called "The Comparatigucation Review".
In addition, it holds national as well as regior@nferences and
seminars.

In 1961, a similar society was established in Earafter launching the
new society in London. The membership of the sgaias extended to
the experts in the field of comparative or intelor@l education in the
tertiary Institutions or the International orgarnisas. Like others, it

holds its conferences every two years and publifiegproceedings of
its conferences. Meanwhile, similar societies hbgen established in
Canada, Korea as well as Japan. Perhaps world-taday, the

discipline is one of the subjects being offeredlinthe universities and
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colleges of education. The Society for Comparatiscducation was

founded in Nigeria in 1983 while the World congressthe discipline

came into being in the year 1982 for cooperatiororsgnthe people
involved in the study of the subject as well asdkeeral development
of comparative education.

3.2 Factors Responsible for Increased Interest in the Study
of Compar ative Education

Osokoya (1992) gives the following as the othetderesponsible for
increased interest in the study of comparative atioic.

I The emerging of newly independent states and dpiwejo
countries who wanted a good educational systemoas s
possible. For instance, the newly introduced edoicak system
in Nigeria 6-3-3-4 which was borrowed from Americok the
Nigerian delegation to schools and companies matwiag the
educational equipment in Sweden.

. The greater frequency of travel to attend confezsnseminars as
well as workshops abroad.

iii. The improvement in the modern means of transpomvels as
communication.

Iv. The awareness of scientific and technological agmeents in
the advanced countries such as Russia and Sputnik.

V. The socio-economic and political problems facingheot
countries.

3.3 Phasesin the Development of Compar ative Education

The phases in the historical development of contpp@&ducation can
be divided into three namely: (a) Descriptive amdréwing stage (b)
Predictive stage (c) Scientific stage.

3.3.1 First Phase

During the first phase of the development of corapee education, the
educational comparativists involved in this stagsude:

o Marc-Anthony Jullien de Paris, 1817, Mathew Arnotd
England, Victor cousin of France, Leo Tolstoy andDK
Aushinsky of Russia, Domingo Sermiento of ArgentiHarace
Mann and Henry Barbard of America. At the borrowstgge,
the education data collected would be comparedsstm anake
use of it for the best educational practice of ¢bantry studied
for the purpose of transplanting it to other coi@str

15



EDU 314 COMPARATIVE EDUCATION

3.3.2 Second Phase

The second phase in the study of comparative eiductaiok place in
the first half of the 20 century. The stage could be regardea amge
of prediction because at this stage, the study of comparativeation
has gone beyond the borrowing stage. The educatcamaparativists
that is working on the educational institutions gmectices of another
country will be in the position to predict whatlilely to be the success
or failure of adopting the educational practiceshef country studied by
his country. It should be remembered by both thelesits and the
teachers of comparative education that the basigtuoh a country's
educational practice is based may not necessaithd same thing with
that of education comparatives studying the edaoaglystem of other
countries.

The educational comparativists involved in thigstanclude: Friedrich
Schneider and Franz Hilker of Germany, Isaac Kaadetell as Robert
Ulich of America, Nicholas Hans as well as Josepmmwerys of
England including Pedro Rosselo of Switzerland.yTtneed to find out
the reasons behind the educational practices otdatry visited by
them and they became more careful in transplarttiegeducational
practices of another country to their own.

3.3.3 Third Phase

The third stage can be regarded as the scientd@img or analytical

period. This stage took place in the second hathef2d" century. The

period witnessed rigorous analysis as well as ¢bjgcin the study of

educational practices of other countries. At thismgs, before
transplanting the educational practices of anotb@untry to one's
country, such educational practices have to beestdy to a critical
analysis unlike the first stage when the educatiqmactices of the
country visited can be borrowed or the second stadgen the

implication of transplanting the educational preesi of another country
can be easily predicted.

The comparativists involved in this stage inclu@&eshneider, Kandel
and Uich.

40 CONCLUSION

The treatment of the historical development of camapive education
will enhance your understanding of the discipline.
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50 SUMMARY

In this unit, you have learnt about the historickvelopment of
comparative education as well as the phases ingolve

6.0 TUTOR-MARKED ASSIGNMENT

Highlight the three major phases involved in thevalepment of
comparative education. Discuss one of the thresegsha
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1.0 INTRODUCTION

There are many approaches that can be used to swuparative
education. This unit focuses on the discussion luésé¢ various
approaches.

2.0 OBJECTIVE

By the end of this unit, you should be able to:

o mention and discuss some of the approaches to tthly of
comparative education.
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3.0 MAINCONTENT

3.1 Approachesto the Study of Comparative Education

Awolola (1986) identified eight approaches to thedy of comparative
education. They are:

I Problem approach or thematic approach
. Case study approach

iii. Area study approach

\Y2 Historical approach

V. Descriptive approach

Vi. Philosophical approach

vii.  International approach and
viii.  Castronomic approach

3.1.1 Thematic or Problem Approach

Here, the researcher will first identify a parteukducational problem
in his country. He will then begin to look for ahet country that has
the same problem. The researcher will also studyettucation problem
of another country in relation to their culture agmine the solution
applied to such problem by the affected country.

From this, he thinks of how he will be able to slis country
educational problem as well. It should be noted ¢héture, economic as
well as the socio-political factors vary from ormuntry to another as a
result of which educational problems and solutioresy not necessarily
be the same.

3.1.2 Case Study Approach

In this approach, an education comparativist froigeNa for instance,
can go to Iraq to study the primary education lesfethe country. His
report should be very comprehensive for his reattetsderstand. If it
is possible for the researcher, he can take aletheational systems of
the country and compare such educational system g country’s
educational system. The problem with this appraadhat as a human
being, the researcher may not be totally objedtivas report.

3.1.3 Area Study Approach
The word area here could refer to a village, a towoountry depending
on the educational comparativist that intends toycaut the study.

Under this approach, the educational comparatemgfages himself in
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the educational practices of only one countryt iSia country that he
has chosen. The researcher would therefore, inunlgeveral activities
as a result of which, he would arrive at a bodgeheralisations on the
educational system he is studying. The study unidsr approach is
always based on geographical, linguistic or rdemlndaries.

However, Bereday (1958) is of the opinion that "@fehe oldest and
clearest ways of introducing the subject (compeeagducation) is to
study one geographical area at a time". He thezefdentified the
following stages in the area study approach:

I Descriptive Stage - At this stage, an educational comparativist
can make a description of his own educational aysie well as
practices. He therefore has to start by readingnsxely. He
reviews the available literature on the educati@yastem of the
country being studied. To enable the researchdrat® on the
spot assessment, he can personally visit the gpuntrose
educational system is being studied.

. Interpretation Stage - At this stage, the researcher will collate
and analyse the data gathered from various sotwogsable him
do justice
to the educational system of the area being studied

iii. Juxtaposition Stage - At this stage, the researcher puts side by
side the result obtained from the interpretatiomgst with the
educational system of his country.

\2 Comparative Stage - This stage, the researcher will objectively
compare and contrast the educational practicehefcbuntry
being studied with
that of his country. It is at this stage of thedstuhat whatever
hypotheses that might have been formulated by élsearcher
will be rejected or accepted.

3.1.4 Historical Approach

Under this approach, the researcher only takeBamej town or country
for the examination of its educational historicaldlopment. This is the
period between the first day when education wadhiced into the
place and the time of study. This approach enathlesresearcher to
identify the various factors that are responsibte the current
educational system of the country being studiedvéi@r, the problem
with this approach is that greater emphasis is ydvpdaced on the past.
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3.1.5 Descriptive Approach

Here, the researcher has to describe everythirignéi® on ground. Such
things to be described could include: the numbesdafools, student
enrolment, number of teachers, number of the sdmaitdings including

classrooms as well as the number of subjects bafieged. However,
the approach is not very popular among the modetucational

comparativists.

3.1.6 International Approach

This is an approach whereby all the variationstaxgsfrom one area to
another within the same country are taken into icemation while
comparing the system of education of a foreign tgumwith one's
educational system.

3.1.7 Gastronomic Approach

This is a method whereby both the diets as wetha®ating habit of the
people in a particular country are related to thmacices of their
education, this approach is not very popular amang modern
educational comparativists.

3.1.8 TheField Study Approach

This approach is not new in the area of the subfentthis approach,
Brickman (1966) cited by Alabi and Oyelade (199B%e@rved that:

) Visitation of foreign countries whether for the pase of
commerce, conversation curiosity or conflict, goeack to
ancient history, travelers in all historical pesoanust have
brought back facts and impression concerning theires of the
other countries they had visited, included in thejports must
have been comments relating to the young and tipdaringing.
They may also have made some remarks regarding the
similarities and differences in the ways of eduwgtchildren.
Some, indeed, may have arrived at conclusions vinvgl the
expression of value judgments.
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In using this approach for studying comparativecadion, Halls (1965)
cited by Alabi and Oyelade (1998) identifies thstages in the field
study approach. They are:

I Preparatory stage
. Investigatory and analytical stage
iii. Evaluatory and comparative stage.

Preparatory Stage

This is the stage in which the researcher has @pgre himself well
before traveling to his country of interest. He tmbe familiar with the
country by reading extensively about the country.

Investigatory and Analytical Stage

At this stage, the researcher has to formulate soypetheses on the
educational practices of the country under studye Tormulation of
these hypotheses will give him a focus on whabtk ffor.

Evaluatory Compar ative Stage

At this stage, the researcher after coming backfhis travel to the
foreign country will then examine the practices emfucation of the
country he has visited in relation to the educatiopractices of his
country with a view of establishing the similargias well as the
differences existing in the educational practicethe two countries. It
is also at this stage that the hypotheses eadrenudlated will either be
rejected or accepted. The field study approachkenkrea study
approach, concerns itself with the study of thecational systems of
many countries at the same time. It also involvisging the foreign
countries of interest to enable the investigatomiake an objective
comparison between the foreign educational practaned that of his
country.

3.1.9 The Scientific Approach

This is an approach in which the study of compeaeatducation is
carried out empirically by formulating hypothesedefining the
important concepts, and setting out the variableswell as the
conditions for establishing the validity of the loypeses formulated.
Since in any scientific research, data collectionl #s interpretation
with the help of statistics of analysis are verypartant, these must not
also be lacking in the study of comparative edocato enhance the
qguality and credibility of whatever may be the iesof the
investigation.
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3.1.10 The Integrated Approach

This is an approach in which other disciplines suah history,
philosophy, geography, economics, anthropology atatistics are
integrated into the study of comparative educat@cause of their
usefulness. As it has already been stated, it i pussible for
comparative education as a discipline to standt®mwn as it has to
draw from other subjects which include the disceé mentioned
above.

3.1.11 The Philosophical Approach

A Russian philosopher Serguis Hessen was the fitah to apply
philosophical approach to the study of comparagigieacation when he
published his book in 1928 which he titled "KritiecVergleichung des
Schulwesens der Anderen Kuturstaaten". In that pbekchose four
main philosophical problems. The problems chosen ar

I Compulsory education

il. The School and the State

ii. The School and the Church and
\V2 The School and economic life.

He analysed the underlying principles and lateloweéd it by giving a
critical account of modern legislation in many ctigs.

Kosemani (1995) believes that philosophical appgraaa step forward
to solve the problems in the national character@h. According to
him, there are two major problems involved in theplecation of
philosophical approach to the study of comparatrication. The
problems are:

I Difference in emphasis as a result of which it rhaydifficult to
use the same criterion (national ideology) ford¢benparison.

. There are many countries without clear cut naticshedlogies.

iii. From the above, it could be deduced that with sleiical
approach, hypotheses could be formulated, be testddcould
also be empirically validated for better explanatod educational
practices of various countries.

3.1.12 The Compar ative Approach
In this approach, the reader must not be made tihel@omparison of

various educational practices by himself; rathBg tomparison and
conclusion have to be done by the researcher. drathe educational
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practices to be compared must have been gathekdearewed. In
addition, hypotheses should have also been foreullai assist in the
gathering of data. Then, the educational practafethe country under
study will be put side by side with the educatiopeaictices of another
country slated for comparison.

The next stage after Juxtaposition is the comparafothe educational
practices of the countries that have been putlsydgde. It is at stage of
comparison that the hypotheses that had been fatetlkarlier on will

be rejected or accepted.

4.0 CONCLUSION

The knowledge of different approaches to the staflicomparative
education will help you to have better understagdihthe discipline.
50 SUMMARY

In this unit, you have learnt about different agmtoes to the study of
comparative education.

6.0 TUTOR-MARKED ASSIGNMENT

Mention two approaches to the study of compara@decation and
discuss one of them.

7.0 REFERENCESFURTHER READING
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1.0 INTRODUCTION

Every system of education is determined by som®ifacSuch factors
include; language, geography, economy, historyigicel, politics,
social, racial and trade unions among others.

2.0 OBJECTIVE
By the end of this unit, you should be able to:

) identify and discuss the factors that determine eldecation
system of any country.

3.0 MAINCONTENT
3.1 Language Factor

Language is one of the things that differentiatem rfrom the lower
animals. There is no tribe in the world that does Imve its original
language which may be different from other tribaturally, children
learn better and faster when their local languagesed to teach them.
At the national level, each country also has nafiolanguage or
languages. By implication, citizens of such a coumtould be expected
to learn their national languages not only for @#i purpose but also
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for effective communication. In Nigeria for instacthree Nigerian
languages have been formally recognised. TheyYarsaiba, Igbo and
Hausa languages. At the secondary school levehjld is expected to
take another language in addition to his local legg. At the primary
school level, teachers are allowed to use the lacguage of the pupils
to teach.

3.2 The Geographical Factor

One may begin to wonder how or why geography isviait in the
development of a country's educational system. tAfjpam the fact that
the climate of a country affects the school buidinas well as the
equipment, what can be easily done in one climata may not be so
in another place. Perhaps, this is one of the reasehy open air
schools are rarely possible in the northern pafigeria. There is no
doubt about it; the constant change in the NigesEol calendar year
can be attributed to climatic reason. It shouldrémembered that the
school calendar was changed from January - Decendvel later,
changed to September - July. The reason for tHemeges in the school
academic year could be that there is always heauy in Nigeria
between July and August, and to avoid disasterpthmls are sent on
long holidays so that they can stay at home withirtiparents. In
addition, the months of July and August are theioper for the
preparation of the hamattan farming and since thal$ will be with
their parents this time; they would be in the pogitto assist them in
farming activities. The weather may also influetfoe school dressings,
the school food, as well as the school time table.

3.3 TheEconomic Factor

The state of country's economy determines the matie@ducation

system of that country. At the beginning of evesary a budget is
always prepared and presented by the federal gaonarnas it happens
in Nigeria. In the budget, certain percentage efttital budget is always
allocated to each of the social amenities to bevigea by the

government. It should be noted that when the ecgrafma country is in

a good shape, a better percentage of the buddegonid education. But
when the economy is poor, this may affect the peeage of the budget
that will go to education. Also, all formulated edtional policies need
substantial amount of money for their implementatibhis can only be
possible when the country's economy is cooperalivés means that
when the country's economy is not good, the fortedlaeducational

policies may not be fully implemented, if it is ilemented at all.
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In addition, if the economy of the country is hdéawoncentrated in a
particular location of such a country, there isgoifity that people may
begin to migrate from their place where economiyasconcentrated to
an economically concentrated area. This is one hef teasons
responsible for the migration of Nigerians fromaluareas to the urban
centres as a result of which schools in the urb@asaare not only
greater in number than the rural areas, but subbats in the urban
centers are always over populated and enjoy mosadifigd teachers
than the rural schools.

3.4 TheHistorical Factor

As a matter of fact, history, which is the recofgast events, has a lot
to do with the educational development of a coumirynation. Apart
from the traditional system of education whichsso#d as its locality or
society, western formal education which is the #ootiour study here is
always borrowed from one place or the other. Edocah most if not
all the African countries can have its origin trdi¢e the colonial master
of each of these African countries. For instantes often said that the
southerners in Nigeria are much more advanced &duoedly than the
northerners. The reason for this can be traced ht® Hhistorical
development of formal education in the northerneMig By the time
western education was brought to Nigeria, the monérs were already
used to Islamic education and they found it difico change. On the
other hand, the southerners who were not seriousdd to Islamic
education easily embraced the western educatianvtha brought to
Nigeria.

However, a critical look at the system of educatiorNigeria before
and after independence shows an adaptation ofsBriéducational
system. Because of the failure of the inheritedcatianal system from
the Nigerian colonial masters to meet the Nigerampirations and
needs, a new system of education was put in plabe. historical
development of education in Nigeria goes for ottmrmntries not only in
Africa but in many countries of the world. For iaste, the socialist
character of education in the old Russia as weClaisa was as a result
of their history. Also, the secularisation of edima in China and
Russia was due to the oppressive feudal regimes (etating to the
systems by which people held land, and protectoreturn for giving
work or military help). After the Persian war, Atieshad to change its
cosmopolitan society (consisting of people from yndifferent parts of
the world). Finally, it is obvious that the cenitsad system in France is
as a result of their historical background.
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3.5 TheReédigiousFactor

The importance of religion in the development of cauntry's

educational system or policies cannot be overenipddsFor instance,
the earliest schools in Nigeria were founded, adstered and financed
by the Christian missions. Later, Moslems estabtishchools for their
children and the children of the converts. Suclosthinclude: Baptist
Schools, Islamic Schools, Hammadiya School, C.A$rhools,

Methodist Schools, and Catholic Schools among sther

In the same vein, the northerners who were alrasBd to Islamic
education reluctantly embraced western educatiorenwlit was
introduced into Nigeria. Up till today, perhaps, ste¢n formal
education is not as popular as Islamic educatioa assult of which
there is an education gap between the north andsthgh. The
contribution of religion to the development of Nige educational
system was well acknowledged by the federal goverimot only at
the primary and secondary education levels butalsertiary education
level. In fact, the two prominent religions arerggioffered in most of
the public schools in Nigeria and teachers are ydwacruited by the
government for the teaching of the two religiongamelless of whether
such schools belong to the Moslems or Christiahs. tWo religions are
always put into consideration whenever politicap@ptment is to be
given e.g. President, Vice President, Ministersyvésoors, Deputy-
Governors, and Commissioners etc.

3.6 ThePolitical Factor

The type of leadership, his interest, his agendatHe citizens of the
country, the type of administration he wants to, rilne programmes of
his party through which he becomes the leader anotimgr things to a
great extent determine the national system of atcgs education. It is
not an over-statement to say that the educatiorsaé of any society
is a reflection of its political ideology. For imastce, the socialist
ideology in the U.S.S.R. contributed to the intrction of free and
compulsory education in that country. Tanzania Whi an African
country had its national education system influenbg her political
ideology socialism. It was this political ideolodlgat gave way for
introduction of the new, education ideology poplylaknown as
education for self-reliance. Since a greater pg¢aggnof the Tanzanians
are farmers and live in the rural areas and foryeVanzanian to be self
reliant in line with the new educational policy,eeybody is being
exposed not only to farming but also to the lifethe rural areas. This
makes the new educational system in the counttyutg represent the
social, economic, cultural as the political reabfythe country.
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Till 2006, Nigeria as a country has been able todpce only three
civilian presidents since 1960 when it got her petedence. They are
Nnamdi Azikiwe (ceremonial) the first civilian prdent till 1966,
Alhaji Shehu Shagari, 1979 - 1983 and Chief Oluse@basanjo who
became the third civilian president on May 29, 1888 May 2003.

Since 1960, Nigeria was most of the years undenttigary rule. This

means that the country has been under the miliaey with decrees
more than the constitution. The implication of tleghat instability in

the political system is bound to bring about edocat instability as
well. For instance in Nigeria, there was a time whke payment of
primary school teachers' salaries was being donethasy federal
government and later it was transferred to thellgogernments. As a
result of delay in payment, primary school teacherssome local
government areas went on strike for several moiithsre was a time in
Nigeria again when all private secondary schoolsewaken over by the
government. Later, another government gave apprdeal the

establishment of private secondary schools. Evenesschools were
also returned to their owners.

The school calendar is always changed from timé&nte in Nigeria.
The new system of education popularly known as 343-education
system was initiated by the Gowon regime but tikadaing of the new
system of secondary education was done by AlhaguS8hagari in
1982 in Lagos. Up till 2006, the system has nonldedy implemented.
All these educational problems are the manifestatad political

instability.

3.7 TheSocial Factor

In every society, there is social stratificatiomid means that naturally,
people in any society do not belong to only onaugror class. In most
cases, grouping is always dependent on race, ecgnand level of

education, one's profession or the profession ad'somparents, the
location of one's residence, one's family backgdoamong others. It is
not uncommon to see people of the same groupinglass or their
children moving together and do things togetherchSahildren are
likely to enjoy better and have rapid educatiomttize children whose
parents are not educated or whose parents are riaondraders who
have little or no means for the education of thehildren. Also, in

Nigeria today, because the northerners are mostiynads by

profession, it became compulsory for the governmeot only to

introduce nomadic education but also to establmmadic schools for
the children of these people.
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In terms of employment, profession, education,dhidren of the rich

and elite are better placed. In most cases, becalisthe social

stratification, the schools being attended by thiédcen of the rich and
the elites are far better than the schools beitemaed by the children of
the poor.

3.8 TheEthnic or Racial Factor

This simply means a group of people from the samegraphical
location that see themselves as one and beginstwiminate against
others who are not from their geographical locatidhis is very
common in Nigeria. There are many schools in Nagevhere such
schools are being dominated by the people witherstthools location.

In order to overcome this problem of ethnicity acial, the federal
government introduced National Youth Service Cdspheme, Federal
Government Colleges, Unity Schools, and Quota &ydta anything

federal so that every state of the federation malkaken care of.

In South Africa, the Africans who were the sonstlé land were
heavily discriminated against by the whites. Thieosts being attended
by the children of the whites were superior togbkools being attended
by the children of the blacks.

Also, the Negroes in the United States of Amerieapite the fact that
they are Americans culturally, religiously and lingfically yet, the

Americans discriminated against them because theyregarded as
people who are inferior in every respect. Becaughis view about the
Negroes, separate schools were designed for theidans as well as
the Negroes and this was constitutionally suppaotethe government.
In everything, they are discriminated against day treceive things that
are inferior when compared with the Americans.

In the same vein, the French policy even in Afriwas aimed at
transforming the Africans into Black Frenchmen. Taéason behind this
was that the African culture was seen as beingiorféo that of the
French people.

3.9 TheAcademic or Professional Associations
There are academic associations which directly uarfte the

development of national educational systems, suatademic
associations include:
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I Association of the University Lecturers

. Association of the Polytechnic Lecturers

iii. Association of Lecturers in the Colleges of Eduarati

\2 Association of both Primary and Secondary Schoakhers.

In Nigeria for instance, we have

I Academic Staff Union of Universities

. Academic Staff Union of Polytechnics

iii. Academic Staff Union of Colleges of Education
Iv. Nigerian Union of Teachers (NUT).

We also have the Association of Principals of Sdaoyn Schools, the
Association of Graduate Teachers, the Associatidn National
Certificate of Education (N.C.E.) Teachers andAksociation of Grade
Il Teachers all within the Nigeria Union of Teacher

In addition, some subjects have an association, each associations
include:

Science Teachers Association (STAN)

Mathematics Teachers Association of Nigeria

Social Studies Teachers Association of Nigeria.

. Nigerian Association for Comparative Education aghothers

They assist in the writing of textbooks on theibjsats. They also assist
in the improvement, seminars, workshops as wetloaderences for the
teachers of their subjects.

40 CONCLUSION

This unit discusses some of the factors that céeriaine the education
system of any country.

5.0 SUMMARY

In this unit, you have learnt about the factorst tt@n determine the
education system of any country. They include: @nhguage (b)
Geographical (c) Economic (d) Historical (e) Redigs (f) Politics (g)
Social (h) Ethnic or racial and (i) Trade unionsd aprofessional
associations.
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6.0 TUTOR-MARKED ASSIGNMENT

Mention and discuss any two factors that can deterrthe education
system of any nation.

7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004)Comparative Education. Osogbo: Swift Publishers
Nig Ltd.
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UNIT 6 FACTORSTHAT CAN SUSTAIN THE
TEACHING AND LEARNING OF
COMPARATIVE EDUCATION

CONTENTS

1.0 Introduction
2.0 Objectives
3.0 Main Content
3.1 The Future of Comparative Education
3.2 The Qualities of a Good Educational Comparsttivi
3.2.1 Obijectivity
3.2.2 Readiness to Visit Foreign Places
3.2.3 Interest
3.2.4 Good Qualification
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5.0 Summary
6.0 Tutor-Marked Assignment
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1.0 INTRODUCTION
There are certain factors that can sustain thehtegqand learning of
comparative education as a discipline. Also, tfaeeecertain qualities to

be possessed by a teacher that wants to be teachimparative
education.

2.0 OBJECTIVES

By the end of this unit, you should be able to:

. identify and discuss factors that can sustain #eliing and
learning of comparative education

) state the qualities to be possessed by the teachemnparative
education.
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3.0

31

MAIN CONTENT

The Future of Comparative Education

For comparative education to have its status emdthnihe following
suggestions have to be taken into consideration.

3.2

It should be possible to establish through compagraducation,
educational theories that will give predictive powe

The research techniques being used by the socstdogi
economists, psychologists and philosophers amotigrs
should be integrated into the approaches to the
study of comparative education even though theia daay not
necessarily be the same for the purpose of buildpg theory.
Highly qualified and experienced people from differ
geographical areas should be involved in the sty
comparative education.

Education comparativists should extend their coamjo@n to the
philosophers, sociologists, historians, economiasatural
scientists, statisticians, linguistics as well aditigal scientists
even though they work in different fields, thewntributions
differently when integrated together build up thedy of
comparative education information.

Efforts should be made to classify educational sesirat various
levels as well as define the important terminolegie
comparative education.

A comparative education research should be caoigdbefore
conclusion and recommendations on educationalipslic
Efforts should be made to encourage applied resesrcthe
study of comparative education.

In comparative education research, philanthropistational
governments as well as international agencies dhasisist
financially and finally.

The people involved in the formulation of educasibpolicies
should work hand in hand with the educational caiapasts for
a better and workable educational formulation.

The Qualities of a Good Educational Compar ativist

As in any other discipline, there are certain diesiexpected of anyone
who wants to venture into the study of foreign ediomal theories and
practice. Such qualities include the following:
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Objectivity

Readiness to visit foreign places

Interest in reading education books widely andyast
Good qualification in the subject.

3.2.1 Objectivity

The first quality of a good education comparativisbbjectivity. This

means that the person researching into other peagdecation theories
and practices should not be biased against themardlegs of their
population, race, size, and complexion. It is whdbund on the ground
about their educational theories and practices shauld be reported
and nothing more.

3.2.2 Readinessto Visit Foreign Places

Any teacher willing to engage in the study of fgreieducational

theories and practices should not always stay amehoelying on

information gathered from books alone. He shouldbggond this by

visiting the place whose educational theories arattwes are being
studied. If this is done, the objective reportted study will be enhanced
as he will be in the position to know which of iméormation already

gathered is correct about the educational the@nes practices of the
place being studied. He must not be an arm-chs@rareher.

3.2.3 Interest

Also, a very good education comparativist shouldehspecial interest
in reading books on forcing education systems indt within but also

outside his country. He must not limit his readingonly the books on
his country's educational systems.

3.2.4 Good Qualification

Good qualification in comparative education or tetiasubject is very
important for a teacher who wants to engage in téeching of
comparative education. Having a good qualificatiil not only
enhance the quality of such a teacher but alsoneehlais personality.

35



EDU 314 COMPARATIVE EDUCATION

40 CONCLUSION
In this unit, you have learnt about:

o The future of comparative education
. Qualities expected of a good education comparativis

50 SUMMARY
This unit discusses the factors that can susta&ngaching and learning
of comparative education as well as the qualitiegclv any teacher of

comparative education is expected to possess.

6.0 TUTOR-MARKED ASSIGNMENT

Mention and discuss any two qualities expected ofeacher of
comparative education.

7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004)Comparative Education. Osogbo: Swift Publishers
Nig. Ltd.
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MODULE 2

Unit 1 Japanese Education System

Unit 2 The System of Education in Brazil

Unit 3 Education in England

Unit 4 Education in the United States of America
Unit 5 Education in France

Unit 6 The System of Education in Jamaica

Unit 7 Teacher Education in Nigeria and Tanzania
Unit 8 Education in Afghanistan

UNIT 1 JAPANESE EDUCATION SYSTEM
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Background
3.2  Pre-School Education in Japan
3.3 Japanese Elementary Education
3.4  Secondary Education in Japan
3.5 Upper Secondary Schools
3.6 Teacher Education in Japan
3.7  Adult Education
3.8  Special Education
3.9 Tertiary Education
3.10 Financing Education

4.0 Conclusion

5.0 Summary

6.0 Tutor-Marked Assignment

7.0 Reference/Further Reading

1.0 INTRODUCTION

This unit will expose you to the study of educa#ibnheories and
practices of other countries and enhance your kedgd about
education practices of such countries.

2.0 OBJECTIVE

By the end of this unit, you should be able to:

) discuss the education practices of Japan.
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3.0 MAIN CONTENT
3.1 Background

Japan has a total land area of 378, 000 squarmdites. As at 1990,
Japan population was about 124 million. At all Isvef education,
Japanese language is not only the official langumgelso the medium
of instruction. The modern education in Japan cartraced to 1872.
Before this time, Japanese education was concewitbdreligion as
well as ethics (traditional education). Initiallhe Japanese education
followed the American education system.

What can be regarded as the primary objectivesaapérdese education
are stated below:

o The development of broad mindedness, a health baay
creativity in individuals

. The rearing of the spirit of freedom, self relianaed public
awareness

. Educating the Japanese individual to live in thebgl human
society.

As a democratic state, educational opportunitiesraade available to
all its citizens. However, the Japanese educatistem generally
include: (a) the formal school system and (b) #es Iformal system of
education. For the purpose of administration, skshao all levels are
divided into (a) state (b) local (c) public and fuivate.

There is no difference in all these categoriesabiosls except in the
areas of administration and finance. The first ngears of Japanese
education is free and compulsory.

3.2 Pre-School Education in Japan (3-5 Years)

Elementary education in Japan normally takes pla¢ke kindergarten
schools. The primary objective of pre-school edocain Japan is to
give all round development to the Japanese childrea curriculum for
this level of education include: health, socialdsts, nature study,
language, music, art, arithmetic, writing, readirspngs, tales and
physical education.
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3.3 Japanese Elementary Education (6 Years)

Elementary education in Japan was organised on years duration
initially. In the year 1886, this level of educatiovas made free and
compulsory. Also in 1908, the compulsory elementadyication was
raised to six years from the original four years.

According to the 1972 Education Reform, educatiodapan aims at the
following:

. To help people to acquire the abilities for builgliaan satisfactory
and spontaneous life and

o To help people adapt to social reality and thetoreaolution of
difficulties.

From the above general aims, the following specdiyjectives are
derived:

. The development of basic abilities in the youngpte@longside
with a set of specified vocational skills

o The preparation of students to cope flexibly withpid
progress in science and technology

. The preparation of the students for social life.

The Japanese elementary schools are designed ifdrechaged 6-12
years. About 97% of the Japanese children atteruicpelementary
schools while about only 3% attend private elenmgrgahools.

The curriculum for this level of education includpanese language,
social studies, arithmetic, science, music, art@aft, home education,
physical education, moral education (in public sdBp religious
education (in private schools).

3.4 Secondary Education in Japan

This level of education is divided into two cyclesmely:

) Lower or Junior Secondary: This cycle of secondatycation is
free and compulsory like elementary education.altd for 3
years and designed for children aged 12 to 15 yédusut 97%

of Japanese secondary schools children attend cpudver
school while about 3% go to the private junior setary school.
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The primary objective of this level of educationtes give all round
development to the Japanese children and to givdincoty to the
Japanese elementary education. The curriculum ks tevel of
education include: Japanese language, social studmathematics,
general science, vocational and home educatioreidgior language,
vocational subjects, agriculture, industry, comraeeaand fisheries.

3.5 Upper Secondary Schools

It should be noted that upper secondary school ek ag pre-school
education are not free and compulsory for the Jegmrmchildren. The
primary objective of this cycle of secondary edigrats to give general
and specialised education to the students. Thestsidvishing to enter
an upper secondary school will have to write amagie examination.
In addition to paying school fees, students also/ hiextbooks

recommended by the Ministry of Education.

Basically, there are two types of upper secondangal in Japan. They
are: (a) 3 years full time upper secondary schants (b) 4 years part-
time and correspondence upper school. This cyclesefondary
education is terminal as its graduates can deoiaeotk with it or seek
an admission with it into a tertiary institution.ppler secondary
education curriculum include: Japanese languaggalsstudies, ethics,
civics, political science, economics, mathematjusysical education,
fine arts, music, handicrafts and geography analfinhome education
for girls.

3.6 Teacher Education in Japan

Teachers for kindergarten schools are always tainethe teacher
training institutions while the secondary schoalcteers are trained in
the universities. In the same vein, teachers fer Japanese higher
institutions are equally trained in the universtit should be noted that
before a person can be appointed to teach in arbficptertiary
institution, such a person is expected to have minmim of masters
degree in that specific area where he wants tdteac

3.7 Adult Education

Adult education in Japan is regarded as social aduc This type of

education is always organised by the Ministry ofuéation for the

Japanese citizens who are not in the formal schdolards this

education, this ministry always provides corresgmug courses. Such
correspondence courses are in vocational, techmigatultural, fishery

as well as forestry subjects.

The ministry efforts are always complemented watio and television
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programmes particularly in the area of general atios. Non-
governmental bodies also assist in Japanese atidagon.

3.8 Special Education

Right from the year 1973, an official recognitiomasvaccorded the
education of special children in Japan. Like otlemels of education,
special education has its own objectives. Its dbjes include the
following:

. To identify and give appropriate educational progmees to the
affected children

. To establish national centres for research anditigi

. For the integration whenever possible, of the heagpped with
normal children

. To render other possible assistance to the hamukcaghildren.

3.9 Tertiary Education

In Japan, there are three categories of tertiagtuion. They are: (a)
university (b) junior college and (c) college ofcheaology. In the

university, degrees are awarded and students dpetmceen 4-6 years
depending on their course of study. At the juniollege, degrees are
not awarded unlike in the universities. As statédve, colleges of
technology are another form of tertiary institution Japan. In this

institution, educational technology and engineeriagucation are
provided. This kind of education is primarily desggl for the graduates
of junior or lower secondary education. It has tlaraof five years.

3.10 Financing Education

All public schools in Japan are highly centraliségnerally, schools are
administered in the following order:

) The Ministry of Education at the top

. The Prefectural Education Boards
. The Municipal Education Boards at the grassrootsller local
level.

At the national level, the Ministry of Educationgi&ce and Culture
always assists in the preparation of education étidgrmulation of
educational laws, and maintenance of educatioaabisird.

The Ministry of Education, Science and Culturelsoaaddled with the
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responsibility of giving an approval for the estabiment of higher
institutions and also to supervise various tertiargtitutions in the
whole of Japan.

40 CONCLUSION

This unit discussed the Japanese education

5.0 SUMMARY

In this unit, you have learnt about different levef Japanese education
as well as financing and administration of educaiioJapan.

6.0 TUTOR-MARKED ASSIGNMENT
Identify the major types of education in Japan.
7.0 REFERENCE/FURTHER READING

Lawal, B.O.In: Lawal, B.O., Salami, W.O. and Farayola, J.A. (2001
Comparative Education. Ibadan: Olu-Akin Publishers.

42



EDU 314 COMPARATIVE EDUCATION
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2.0 Objectives
3.0 Main Content
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4.0 Conclusion
5.0 Summary
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1.0 INTRODUCTION

This unit focuses on the system of education ireBr&his will enhance
your understanding of education and practices i@idgo countries.

20 OBJECTIVE

By the end of this unit, you should be able to:

) discuss the various education practices in Brazil.
3.0 MAIN CONTENT

3.1 Background

Brazil, the largest country in the whole of Soutiméica was formally a
federation of states but later divided into manynroppalities as well as
local districts. It should be noted that more tl&896 of the Brazilian
population are Catholics and this to some extertgnts the blacks
from being discriminated against. Like most dembcrstates, primary
education in Brazil is not only free but also cortspuy. This factor,
among others, makes it possible for over 70% of Brazilian
population to be literates. The government alscstjention to other
forms of education such as adult as well as nhom&breducation with
the aid of radio and television.

43



EDU 314 COMPARATIVE EDUCATION

3.2 Pre-Primary Education

Unlike some African countries, this level of edueatis for children
aged 2 to 6 years. Pre-primary schools are beingléd by the private
individuals. At this level of education, childreaypschool fees.

3.3 Primary Education

Primary education in Brazil is for children agetb714 years. As stated
earlier, this level of education is not only frag bBlso compulsory. With
the 1971 Basic Education Law in the country, pupilprimary schools

are to spen® years. This level of education is divided into tatages

and each stage lasts for four years. During tis¢ $itage, pupils will be
exposed to general studies while in the last stagyears) pupils will

be exposed to vocational studies.

3.4 Secondary Education

This level of education in Brazil is designed foraBlians aged 15
years. This level of education is purely acader@no. the other hand,
students who are interested in vocational educatibrbe admitted into
vocational schools where such subjects are beifegeaf.

Secondary school students in Brazil can run thewosdary education
on either full time or part time basis. Full timaudents spend three
years on the programme while part time studentdhenother hand,
spend four years.

Since the majority of Brazilians are Catholics,itamay be expected,
majority of the private secondary schools belontheCatholics.

3.5 Higher Education

Higher education in Brazil was in the past a wanotlgh which the

educated and rich Brazilians used to integrater tti@idren into their

parents highly stratified society. Political acties have also been a
permanent feature of the university life. There aoth private and

public universities. In most cases, best Braziliamsacademics and
perhaps in character have access to public unilesrsvhile on the other
hand, poor academically students, if not admitted the public

universities, may go to the private universities. the Brazilian

universities, both academic as well as professignéiects are being
offered.

The University Legislation of 1931 empowered tha#lrans approved
universities to teach and also to award degreegutdified students.
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However, there was legislation in 1968.

The number of university graduates produced rose falmost zero in
1960s to about 40,000 in 1986. In the same veia, plrcentage of
university teachers with doctorate degree rose ffO6% in 1974 to
12.7% in 1987 while teachers with master's degose from 9.7% to
21.2% within the same period.

3.6 Teacher Education

Primary school teachers in Brazil are expected @¢opbofessionally
trained before they could be allowed to teachhdiutd be noted that in a
few cases, untrained teachers might be allowededaht particularly
where there are inadequate qualified primary sctezsalhers.

Secondary school teachers must not only be tramedlso, they are
expected to receive their professional training tire university.
However, like in some other places, secondary dcteaxhers could
also receive their professional training in thecheas' colleges.

University teachers, in addition to having a secantversity degree in
most cases, should also develop interest in raseaock. They are
encouraged to develop themselves while still orjdahe

3.7 Educational Administration

In 1988, a new constitution was put in place by tBeazilian

government. With this constitution, all public sol®are to be tuition-
free. Generally, many educational decrees or etunzdtlaws were put
in place by the government in order to enhance ddecational
administration in Brazil.

The formulation of the country's educational polisythe responsibility
of the Federal Council of Education in collaboratiwith Ministry of
Education. The Ministry of Education is also expecto supervise
schools, to provide necessary assistance to fedenadrsities.

3.8 Finance of Education

The government funds the public schools at alllkewile the private
schools at all levels are also funded by their awnBasically, bulk of
the money spent on education in the country comgs Various taxes
including the compulsory private contributions. kg institutions in

Brazil at times receive aids from foreign indivitkiand organisations.
Higher institutions are also encouraged by the gowent to generate
fund internally to complement the money they reeeifrom the

government.
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40 SUMMARY

In this unit, you have been exposed to the diffel@rels of education in
Brazil as well as the educational administratiord @mancing of
education.

50 CONCLUSION

The unit discussed the educational theories anctipes in Brazil

6.0 TUTOR-MARKED ASSIGNMENT

Mention the major types of education in Brazil.

7.0 REFERENCE/FURTHER READING

Lawal, B.O.In: Lawal, B.O., Salami, W.O. and Farayola, J.A. (2001
Comparative Education. Ibadan: Olu-Akin Publishers.
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1.0 INTRODUCTION

The focus of this unit is to expose you to the adiooal theory and
practice in England. This will afford you the opporty of comparing
the practices of education in Nigeria and England.

2.0 OBJECTIVE

By the end of this unit, you should be able to:

o compare and contrast the practices of educatioNigeria and
England.
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3.0 MAINCONTENT

3.1 Background

Education in England at the initial stage was predi by voluntary

agencies including the churches. However, suchastounded by the
voluntary agencies were financially aided by th@egament. With the

rapid growth in population as well as the expansiorithe industrial

sector and the enactment of Education Act of 18cBpols' boards were
established to assist the voluntary schools, laber,Parliamentary Act
of Elementary Education made elementary educatmnpalsory and

free.

The beginning of a national education system itiaBrican be traced to
the Hadow Report of 1926. It was this report thadulght about the

reorganisation of the elementary education. Insér@e vein, the Spens
Report of 1938 also assisted the reorganisatiorthef elementary

education and the recommendation of technical skaxgreducation.

In the development of education in Great Britale Catholic played
significant roles as quite a number of the voluntachools were
founded by them. However, the Education Act of 1§8%e three levels
of education.

3.2 Levdsof Education

3.2.1 TheElementary School

This school is designed for the children aged 5¢&drs, in order to
ensure that majority of the children attend -elemgntschool,
elementary education in England was not only taoitfcee but also
compulsory for all the children who are within thge of 5 and 14
years.

3.2.2 Secondary School

This school was designed for children who have deted the
elementary education. It is designed for childrdrose parents are rich
enough to pay the school fees. Unlike elementancatbn, it is not
compulsory. Secondary education after graduatider®fthe products
clerical jobs among others.
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3.2.3 Preparatory and Public Schools

These schools were very expensive and were meaghildren of the

upper class (the Aristocrats). These preparatodypalic schools gave
birth to the establishment of both the Universify @xford and the

Cambridge University.

3.3 Typesof Schoolsin England
The following types of schools are in existenc&ngland.
3.3.1 Nursery Education

A nursery school is designed for children aged @ears. Nursery
school also serves as a temporary home for thdrehilwhose parents
are working. Nursery education can be dated badi8&®, through the
efforts of Friedrich Frobel as well as Maria Morges.

It should be noted that day-nurseries where thé&mm of working
parents are kept are not the same thing as nussbopl. The reason is
that, real nursery education is for the childreeda@-5 years and it is
also part of the school system. It is tuition frébe Hadow Report of
1933 and Plowden Report of 1967 greatly enhanceddévelopment
and improvement of nursery education in England.

3.3.2 Primary Education

The Balfour-Morant Act of 1904 gave the following the objectives of
primary education in England.

. Recognising the child from 7-11 years as a totahdevhose
character, intelligence as well as physical abgitare moulded
and trained.

o Arousing in the pupils a lively interest in man'deals,
achievements, literature, history as well as laggua

) Developing an awareness in the pupils limitatiord a

) Demonstrating to the pupils how to acquire knowkdg

as well as learning for themselves.
Primary school in England could be divided into:

) Elementary and
. Higher elementary schools.
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According to statistics, about 93% of the childweithin the age of 12
years were in the elementary school.

The Fisher Education Act of 1918 made primary etilonacompulsory
for children up to the age d# years and it also recommended the re-
organisation of primary education. Simply, primaegucation in
England can be described as the education of yohidren below the
age ofll years.

For the purpose of administration, all the publicriary schools were
being administered by the Local Education Authesitilt was also the
responsibility of these authorities to control @&irms of secular
education in the privately owned (voluntary) primachools.

Also in England, there are some primary schooltedaDirect Grant
School. Parents pay school fees in these schaitsaR school head is
always given contract appointment.

Inspectors only visit schools on request. Primachosl| subjects
include: history, geography, nature study, craf@igls and physical
education, French, religious education. Also, tkieaeschool activities
include: gymnastic, swimming, music among others.

The 1944 Act increased the compulsory educatiofEngland to15
years. It also recommended that the number of gupileach class
should be reduced to make it more manageable.

The Plowing Report of 1967 had recommended a changee age at
which school pupils may transfer from 11 to 12 gedt was also
recommended that the junior schools were recomnteride pupils
aged 8-12 years or 9-13 years to enable the ladghlogties have a
better reorganisation of the secondary schools.

3.3.3 Secondary Education

Secondary school in England is either day or boardichool. This

offers its scholars up to and beyond the age oflgeneral, physical,
mental and moral education, given through a coragieaded course of
instruction of wider scope and more advanced degnee that in

elementary schools.
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About four types of secondary education can betifieth in England.
They are:

ii.
V.

Secondary modern schools
Secondary grammar schools
Technical high school and
Comprehensive school

Secondary modern schools. are designed for students who are
not academically inclined after their primary edima
Secondary modern schools cater for secondary adoc&br
academically weak students up to the age of 15syear
Secondary grammar schools. are designed for the students
who are academically inclined after their primargueation.
These schools, in addition to giving sound formdlication to
the students, also serve as the custodian of Enigédition.
Technical high schools: are provided for students who have
an intension of working in the industry later ifieli In other
words, these schools are established to caterhforneeds of
commerce and industry. The products of this scham
admitted into the faculties of engineering for em@gring
courses in the British universities.

Comprehensive schools. These schools are established to cater
for children aged 11-18 years. The students inethgshools
offer the same subjects up to their second yearthétend of
their third year, they are expected to choose thtdgects apart
from English language  and mathematics  which
they will like to study in their last two years.

In the school, the students will have opportunity l@arning one
vocation or the other. As from the third year, stedents will be
exposed to one vocation or the other which he magtwo do later in
life. To assist the students, career officers anays provided by the
school for the purpose of counselling the studemstheir future
vocation.

3.3.4 Technical or Further Education in England

These are the institutions provided for young pesdor the purpose of
assisting them to develop their various aptitudes @so to train them
to become responsible adults in life. Such schawieng others include
physical, practical as well as vocational trainiAg. increased interest
in the development of British industry after the NMdowWar 1l for the

training of skilled manpower in the area of teclngyl greatly

contributed to the development of further or techhieducation in
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England. At the end of the course, the studentéddoe presented for
the examination of the City and Guilds of Londostitute or any other
related professional examinations.

For children under the age of sixteen years, tuiteofree while those
who are above the age of 16 years and are workanvg ko pay fees.
Technical colleges or further education are runboth part time and
full time basis.

34 Teacher Education in England

Teacher education is the professional traininggiess for teachers of
all categories starting from the nursery schodhtouniversity. Perhaps,
the first teachers' college for the training of setary school teachers
was the college of preceptors which was foundelB46.

With effect from 1904, the local education authestwere allowed to
establish their teachers’ college. As from 192%&, British universities
include teachers’ education programme in theiricula. For the degree
in education, students would spend three years thadfourth year
would be for their teaching practice after whichraversity diploma or
certificate in education would be awarded.

In 1943, the Board of Education recommended thatenteachers’
colleges should be founded so as to be able tce bk problem of
inadequate qualified teachers.

The Me Nair Report of 1944 among others, recommentiet

universities as well as teacher training collegesuld work hand in
hand for the general improvement of teacher edmcatHowever,

before the Education Act of 1944, the primary sd¢heachers were of
four categories:

I Certificated

. Uncertificated

1 Supplementary and
Iv. Specialist teachers.

In case of secondary schools, the teachers aretexp® specialise in a
particular subject.

While the teachers for the old elementary schodsevirained in the
two-year colleges after their secondary educatios,secondary school
teachers were trained in a one-year teachers' rdgloourse at the
university departments after graduating either fiiwn faculty of Arts
or Science. On the other hand, the teachers ofparent public
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schools were degree holders.

3.5 Adult Education in England

Adult education in England can be described asadicdesigned for
people who have left school, adequate facilities Risure-time
occupation in organised cultural training and rative activities for
persons who are above compulsory school age andeaefit from
such educational programmes.

The beginning of adult education in both England &vales could be
traced to the activities of British philanthropigitgit initiated the idea by
first of all establishing Sunday schools for ttierticy education of both
the children as well as the adults. Many childrex adults profited
from this kind of education. The success recordednfthis kind of

education led to the establishment of London Mesalmstitution for

the training of Mechanics in 1823. Within a veryodhtime, similar

institutions were cited in both England and Wales.

The formation of the Workers' Educational Assoociatiwhich was

affiliated to the Oxford University also contribdt¢éo the development
of adult education in England. This associatiorduseorganise tutorial
classes for its members in England.

With effect from 1907, the Board of Education ingtand started to
assist the university tutorial classes for generglancement of adult
education. Also, for the promotion of adult edusatiAdult Education

Committee was set up in 1921. Primarily, the corteritvas to assist in
the co-ordination of all the adult education voamgtagencies.

To crown it all, an open university was foundedasn 1960 and 1970
to provide better education for both the adultsval as the workers.
With the Open University education, workers in gatar, were able to
improve their working condition even though suclvarsity education

was not tuition free.

3.6 University Education in England

Higher institutions in both England and Wales in@uthe universities,
colleges of education as well as the polytechnid®e most popular
universities are the Oxford University founded 8% and Cambridge
University in 1230. The two oldest universities edounded by the
Church of England.
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In order to break the monopoly of both the Oxfordiwérsity and the
University of Cambridge, London University was éditthed in 1828.
School fees are being charged by the universitigh which the
universities are being financed in addition to fio@l aid from the
public. Each university is autonomous in respect aafmission,
examination and award of degrees among others.

3.7 Administration of Education in England

The education minister is always appointed by g minister. This

minister has permanent secretaries to help himammymg out his

official duties. The minister is the controller &ell as the Director of
Education Board. He has the power to organisec¢heds at any time.
The local education authorities are elected botbeghe purpose of
controlling schools under them. They also have maity schools under
them. They employed teachers and pay their salasieglI.

Each school has the power to select the textbookghe use of its

pupils. However, unlike primary and secondary sthodigher
institutions are not under control of the MinistfyEducation.

3.8 Financing of Education

Money is always voted for the Ministry of Educatisam the national
revenue by the parliament. The Minister of Educatiall also disburse
part of the money in form of grants to local edigatauthorities.

40 CONCLUSION

This unit discussed the educational theory andtiseaof England.

50 SUMMARY

In this unit, you have been exposed to differepesy of education in
England as well as her education administrationfarashcing.

6.0 TUTOR-MARKED ASSIGNMENT
Identify the major types of education in England.
7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004) Comparative Education. Osogbo: Swift Publishers
Nig. Ltd.
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10 INTRODUCTION

This unit discusses education in the United Statesmerica. This will

give you the opportunity to compare and contrast #ystem of
education in America and Nigeria.

2.0 OBJECTIVE

By the end of this unit, you should be able to:

o discuss the system of education in America.

3.0 MAINCONTENT

3.1 Background

Each state in America has the power to establshown system of
education. The local districts under the statee akve the power to
establish schools boards and to found schools s Mre power of the

states to set up schools does not in any way preatenchurch from
establishing schools in any of the states.
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3.2 Education Levelsin America

The education levels in America include:

. Nursery education

. Elementary or primary education
. Secondary education

. Teacher education and

. University and adult education.

3.2.1 Nursery Education

At the beginning, nursery education was part ainary school between
1868 and 1873. By 1888, nursery education had dpeanany places
in America. The Lanham Education Act of 1940 alsthanced the
development of nursery education in America by rggvisubventions
from the federal government to nursery education.

Later, individuals who had interest in the edugabé children started to
part-take in the running of nursery schools. Aldte churches were
participating in the running of nursery school.

3.2.2 ThePrimary Education

Primary education in America is the education gitenthe children
which has the duration of six years. The purpos@rokrican primary
education includes:

. turning out well-adjusted citizens

o helping the children to be active participants he building of
their own lives and also to assist them in undadstey the roles
expected of them in establishing a better American
society.

The primary school subjects include: mathematicenge, geography,
history, social studies, English language, Engliskrature, French,
German and Spanish. However, religious subjectaa@rercluded in the
school curriculum as Americans have freedom of hiptsin the
primary schools, the promotion of the pupils is @& based on
continuous assessment and not on any promotioniea#an. It is the
duty of the local schools board to provide som#hefschool materials.
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A public primary school is headed by the principgho is the

administrative head of the school. While the priymschool teachers are
expected to have a university degree, the pringigak in addition

expected to have master's degree of educationalingtmation and

supervision.

The failure of the federal government to includégreus instructions in
the school curriculum was one of the reasons thraetl the Catholic to
establish their own schools where religious ingtamcwas included in
the school curriculum. By implication, there ardltbprivate and public
primary schools in America.

3.2.3 Secondary Schoolsin America

Secondary education in America is the type of etloicegiven to the
adolescents on the basis of three years in thed&scondary School
and three years in the Senior Secondary Schoadé. ddn be referred to
as 3 - 3 secondary education system.

The aims and objectives of American secondary dducanclude:

o Creating a strong egalitarian society where eveatybwill have
equal opportunity.

) Preparing students for survival in the future

) Preparing the students for their colleges and usities. Some

States in America provide free secondary educatind free
textbooks for their citizens particularly up to thge of 16 years.
The products of primary schools are always admitieid

the secondary schools.

There are both public as well as private secondehpols in America.
The Ordinance Act 1785 which made it mandatoryefaech township to
set its sixteenth section for the use of educasisrwell as the North
West Ordinance of 1887 greatly enhanced the dexetap of education
in America.

However, the problem of sub-standardised secondahools and
willingness to provide secondary education for mamerican children
led to the introduction of junior high school.

In the junior high school, the students are exmktdespend three years
after their primary education that is between tgesaof 12-15 years.
After successfully completing the junior secondagucation, the

students will start their senior high school ediocatvhich is meant for

the students, who are academically inclined.
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The public senior high schools are tuition freeov®ion of learning
materials for schools and the general financing sshools are
responsibilities of the local schools district.

In America, private high schools or secondary sthace also allowed
by the constitution. However, unlike the public nigchools, tuition is
not free and the teaching of religious educaticalmved.

It is on record that America has started operaBr83-4 education
system, yet, the old system of 8-4 years is stibperation (eight years
of primary education and four years of secondancation).

3.2.4 Teacher Education in the United States of America
Teacher education in America like in other placesens to the

professional training being given to the would-kacdhers. The aims
and objectives of American teacher education irelud

. Preparing teachers for the needs and aspiratioAsnefican as a
democratic nation.
. Preparing teachers who will later assist in theining of

American children for the purpose of promoting thoeilture.

The establishment of Jefferson College in Washimgimong others in
the 1800s marks the beginning of teacher educatiémerica.

The preparation of primary school teachers is atwdgne by the
normal schools. These normal schools are recognisedhe state
boards of education for the training of primary®alteachers.

The subjects being offered in the training insiias include:
. administration, psychology, philosophy and histofgducation.

On the other hand, the secondary school teacherexrected to be
university degree holders after a period of fouargeeither in a college
or in the university.

In most cases, teachers' appointment is alway®woinact basis and it is
renewable yearly, provided the concerned teachstillsinterested in
working in his school. At the same time, the schdiskrict board of
education has the constitutional power to termin#ie contract
appointment of any of its teachers.
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3.25 The American University Education

In America, higher education is provided in thelegés of education,
higher technical institutes and universities. In648 the American
government passed the Morrill Act which made it poisory for the
Americans to make land available to the Americadefal government
for the development of universities and higheriingons of learning.

There are two major categories of higher educatioAmerica, they
are:

o The state universities and colleges which are ramat by the
state and
. Independent universities and colleges which arelwrvarious

churches and private individuals. In these priveidfleges and
universities, high school fees are changed. A dgegregramme
lasts for four years.

3.2.6 Adult Education in America

The beginning of adult education can be tracehéoestablishment of
Lyceum in Massachusetts in 1826. Also, the SmithekteAct of 1914
and the Adult Education Association of the Unitetht€&s in 1951
greatly contributed to the development of adultcadion in America.
Adult education in American is run by private indivals such as
lawyers, physicians, architects, teachers and namsdor the purpose
of self culture, community instruction as well & tmutual discussion
of common public interest.

In 1906, the university extension was started &igliias been extended
to most of the universities in America.

3.3 Technical Education

There have been some technical institutions ay @arlthe middle of
19" century. But there was no serious attempt to ptemtechnical

education until the Moscow technical school waseatd perform

creditably well at the international exhibitionstime 1970s. Thereatfter,
more technical institutions began to spring up mekica.

Also, the Morill Act of 1862 assisted in the devaizent of technical
education, private individuals started foundingnbcommercial as well
as business colleges.

The Smith-Hughes Act among other things recommernlaida federal
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board of vocational education should be set upva$ on the basis of
this that the Federal Board of Vocational Educatvas established in
which a substantial amount of money was set asiddghb federal
government for the general promotion of vocatioaald technical
education throughout America.

3.4 Administration of Education in America

Education in America is decentralised. Therefdres the responsibility
of each estate as well as the private individualsake care of their
schools. In 1867, the National Officer of Educatwas set up and it is
being headed by the education commissioner who apaointee of the
president of America. The federal government alwassists the state
governments in the funding of technical and vocsticeeducation. The
state universities are financially aided by thesfatlgovernment.

At the state level, there is a state departmengdafcation under the
headship of Education Director who is elected lgyleople within the
state for a period of two to four years.

Locally, each local government has a local boaredication, usually
headed by a Superintendent of schools in the clisilis duties include:
appointing teachers and other personnel who wilvbeking with him.
He also works on the finance of schools founded thg local
government.

3.5 Finance of Education in America

In the whole of America, less than 60% of the tatadt of both public

primary and secondary schools comes from the tiexésd by the local

schools boards. Also, the state government alwetgsaside about 40%
of its annual budget for the running of the puldachools. The bulk of
this money is generated from the state taxes dsawehe taxes paid by
the state workers.

In the private schools, starting from the primagh@l up to the
university, the students pay school fees in addlitm the taxes being

paid by the parents. Also, some well to-do indialduin America
always assist the private schools financially.

40 CONCLUSION

This unit discusses the practices of education imeAca. The
discussion also touches the education administratial finance.
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5.0 SUMMARY

In this unit, you have been exposed to differepiesyof education in
America as well as the financing and administratocdneducation in
America.

6.0 TUTOR-MARKED ASSIGNMENT

Mention all the types of education that are avé@ab America.

7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004)Comparative Education. Osogbo: Swift Publishers
Nig Ltd.
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1.0 INTRODUCTION

Discussing the system of education in France wilbrd you the
opportunity to compare and contrast the practidesdacation in both
Nigeria and France.

20 OBJECTIVE

By the end of this unit, you should be able to:

. discuss the system of education in France.
3.0 MAINCONTENT

3.1 Background

For quite a long time, French education was unbderdontrol of the
Church. This made it possible for the Church noly do integrate
Christianity into the school curriculum but also it@doctrinate the
school children. Napoleon could be regarded as duocational
revolutionist in France. His contributions to theevdlopment of
education in France cannot be over-emphasizedinStance, in 1802,
Schools of Arts and Trades were founded by him.rAfram the fact
that he contributed to the development of the talwsls of Engineering
as well as the Mining founded before 1802, he wsg, dhe founder of
the University of France.
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In France, there are two types of education. They a

o The state schools and

o Private or independent schools founded by the f&iva
individuals or groups or religious bodies. The twgpes of
education are not only centralised but are alsdlainm both
methods and structure.

However, the secularisation laws (laws preventihg Church or
religious bodies from controlling the schools) &82 and that of 1904
assisted the public or state schools to be indeperaf the Church. The
same laws also made the Catholic schools not anbetvoluntary but
also independent of the state. While the Catholitosls were
established by individual teachers as well as ggafparents under the
control of the Church on the other hand, the stat®ols belong to the
government and such schools are being attendedeliyower 70% of
the compulsory age groups in France. Tuition wa® fin the state
schools, whereas it is not free at all in the gavar Catholic schools.
The education law of 1850 allowed the private imdlials to open
secondary schools. The education law of 1875 allower the
establishment of private higher institutions, tludt 1886 gave legal
backing for the founding of private primary schoalsd the education
law of 1919 gave legal backing for the establishnoémprivate technical
institutions.

The compulsory education designed for children dgetdieen 6 and 13
years by the education law of 1882 was extendetldtyears by the
education law of 1936. This was increased to 16sybg the education
decree of 1959.

3.2 Education Administration

Education administration in France is centrally €loRrance as a whole
is divided into regions and each region is blesgitll some departments
known as academic. A rector is the head of eacllesw®& who is
always appointed by the president. The rector gpassible to the
education minister and he has powers over ingiitigtunder his control
including the supervision of private schools. Recsosupported by the
inspectors of academy. In addition, each distras & primary inspector
who is responsible to the Inspector of Academy. [poe-school
institutions, there are special sub-inspectors ntgjaof whom are
women. Also, for general supervision of teachinwgré are special
inspectors of national education who are not opbcglists in different
subjects but also supervise their different subj@tthe whole country.
Each level of education such as primary, secondeghnical and
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higher institutions is being controlled by a diggette of such a level of
education particularly in the areas of supervis@inteaching, staff
among others.

3.3 Financing of Education

In the area of educational finance as it affectsdary, technical as
well as higher education, the state is responédsléhe lion share of the
expenditure while the remaining comes from scheasfpaid by the
students and private sources. Also, members of uhersity's
academic staff who are also civil servants recéhes salaries from the
budget of the Ministry of National Education. Fainpary education,
about 30% of its expenses are catered for by tb& luthorities. The
teachers' salaries are paid by the state and tleegllaregarded as civil
servants. Also, both the communes as well as theiaipalities are
jointly responsible for the school buildings, efatty, teacher’s
accommodation, the teaching equipment among othErs. private
schools on the other hand, charge school fees whiey use for the
maintenance of their schools.

The rectors of universities appointed by the edanaministers still
remain the rectors of the academics. The profesgdie university are
always appointed by the education minister and saymbointment is
based on the recommendation of the faculties.

3.4 Typesof Education

However, the new education plan in France dividighdr education
into three (3) different stages. The stages are:

. The first education cycle (18 - 20) which is desidrior learned
professions and of technical, normal schools tngirieachers as
well as technicians of intermediate grades.

o The second education cycle (aged 20 - 22) is ferpilwrpose of
preparing students for the first degrees.

. The third or the last education cycle includes@randes Ecoles
d'" Application. This category of education cycleegares the
students not only for aggregation but also forrdsearch work.

3.5 Teacher Education

In the area of teacher training, the primary scheathers received their
professional training in Ecoles Normales after paggshe examination
for the Brevet Elementaire at the age of 16 ye#rsthis training
institution, they spend three (3) years after whioky will be awarded
the Brevet Superieure. With this award, the trasnedl be given a
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temporary teaching appointment as primary schoathers. After the
probationary period, if the temporary appointees &und to be
appointable, their temporary appointment will benfooned and they
will subsequently become permanent.

On the other hand, the secondary school teachersxgected to pass
the Baccalaureate and are also expected to havespianal training
from the universities (the teaching licence). Thidl give them the
opportunity to be given a temporary appointmentetach their subject
of specialisation. For any temporary appointee wivants his
appointment to be confirmed or to become a perntaoea, needs to
have an additional qualification of aggregation agmmther things. It
should be noted that this aggregation is made Yighinpetitive by the
state so that the number of the successful caredidaill tally with the
available vacancies in the secondary schools. Alteotwo categories of
teachers have different conditions of service adl we different
professional training. Since they have differemditions of service and
different licence, it is not possible for them tatarchange. By
implication, teachers serving in a private schoahrot transfer their
service to a state school. This is not good enotmh teaching
profession.

40 CONCLUSION

This unit discussed the background, levels of efiluta education
administration as well as financing of educatiofriance.

50 SUMMARY

In this unit, you have been exposed to the systesdwacation in France.
6.0 TUTOR-MARKED ASSIGNMENT

Identify the major types of education in France.

7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004)Comparative Education. Osogbo: Swift Publishers,
Nig. Ltd.
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1.0 INTRODUCTION
This unit will expose you to the theory and praetmf education in

Jamaica. This will enhance your knowledge about payative
education.

2.0 OBJECTIVE

By the end of the unit, you should be able to:

. discuss the system of education in Jamaica.

3.0 MAIN CONTENT

3.1 Background

Jamaica, the third largest country in the Caribdekmnd is situated 144
kilometre south of Cuba as well as 600 kilometrestls of Florida. It

became a British colony in 1655. Well over 90%tsfpopulation is of
African origin while the rest came from East Indiahinese, Syrians,
Lebanese as well as whites. The 1982 census putJaéneaica's

population as 2,190,357. Like other British col@nid&nglish is its
official language. It, however, got her indepenaemc1962.
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3.2 Introduction of Formal Education

The earliest schools in Jamaica were mostly cdetiddy trustees who
were elected by the voters of a parish or by AmglicClergymen.
However, the establishment of Negro Education Giamiught the
education administration under the various Chmstidissions through
the committee that was set up by their missionaggdquarters in
England. It is the responsibility of each religiaegiety to supervise its
schools, to provide textbooks and also to recommapgropriate
teaching methods.

The Negro Education Grant was stopped in 1845rasudt of which the
colonial legislatures were saddled with the resjolity of providing
education for the people in the country. This cleamgthe provision of
education led the legislatures to give preferencmdustrial education.
By 1850, perhaps the first Government Normal Scloddhdustry was
founded.

The office of superintendent of schools as wekdscation department
was set up after Jamaica had become a Crown catofh$66. It was
this department that saw to the efficiency of etiooa through
supervision and collection of school fees. Basetherrecommendation
made by the Royal Commission of 1885, an educdtaard was set up
in 1892 with the representatives of the religiouganisations as
members of the board as well as Education Supedet& as the ex-
officio chairman. Managers were the local admiaisirs of school since
majority of such managers were the proprietorchbsls.

In order to involve the Jamaica’s local people e teducational
administration, fourteen parish school boards weumded in the year
1914. The members’ appointment was done by thergoven the basis
of the recommendations made by the schools' masagerwell as
another local government body. Also, 21 districhea boards were
appointed based on the recommendation made by dahshpschool
boards.

However, after the reorganisation of the schoolrtb@s a result of the
recommendations made by the legislative committeel@6, the
following were to see to the improvement of eduratiepartment.

. Director of Education

) Deputy Director of Education

) 3 Chief Inspectors of Education

. Inspectors of Education and

o Assistant Inspectors of Education
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3.3 Stagesof Education

The system of education in Jamaica was a resen®lzrbe traditional
British education system. The education curriculwas made to be
relevant to the needs and aspirations of the Jamgigarticularly at the
primary education level. After independence, thatidr external
examinations were replaced with the Jamaican regjiaxternal
examinations.

Structurally, the Jamaican education levels incldg primary (b)
secondary and (c) tertiary level of education. Farraducation in
Jamaica is always provided by both the state a$ agelthe private
individuals particularly the religious organisatsofrimary education in
Jamaica is designed for children aged 6-11 yeadgsitatasts for six
years. Majority of the Jamaican children attend $hate or public
schools where tuition is free. Like the primary culs, there are state
secondary schools as well as private secondaryochm the early
years of Jamaican education history, secondary agidumc was not
recognised as a continuation of primary educatimtause secondary
education was believed to be superior.

3.4 Administration

Secondary schools were under the supervision odadneaican schools
commission while both the primary education as aslteacher training
was put under the supervision of the board of eflutaand the

department of education. However, based on the édaimmmission in

1943, a central education authority was set uphm year 1950 to
perform the duties assigned to the school commisa® well as the
board of education. Also in 1956, the central etlanaauthority was

dissolved and a statutory body of education adyisouncil was set up.
The council was primarily to advise the educatianister on education
issues. With effect from 1965, the management al a® the

supervision of education had been put under th&@oof the education
ministry.

Secondary education in Jamaica generally consfst&® cycles. The

first cycle designed for children aged 12-14 yeansprised of grades 7
-9 while the second cycle lasts for only two yeaith grades 10 - 11. In
few cases, some secondary schools have grade 1&h wdain be

regarded as the sixth form.
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3.5 Tertiary Education

Unlike both the primary and secondary educatio®, pinovision of
tertiary education in Jamaica is almost the respditg of the state. At
this level of education, there are universitiegoffg degrees, diplomas,
professional certificates as well as other formsediary institutions in
Jamaica.

3.6 Financing of Education

To be able to adequately finance education in Jaandhe government
allocates a substantial part of its annual budgetducation. Also, the
little money realised from the tuition fee assigisthe funding of

education. It should be noted that primary educatubich is designed

for the children aged 6-15 years is free partidulan all the public
primary schools.

40 CONCLUSION
The unit has discussed the system of educationamaita. This
includes: background, levels of education, finagcof education as

well as education administration.

5.0 SUMMARY

In this unit, you have been exposed to the thearg practice of
education in Jamaica.

6.0 TUTOR-MARKED ASSIGNMENT
Itemise the major types of education availableaimdica.
7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004) Comparative Education. Osogbo: Swift Publishers
Nig. Ltd.
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1.0 INTRODUCTION

The discussion of teacher education in Nigeria &adzania will put
you in a good position to compare and contrastheraeducation in the
two countries.

2.0 OBJECTIVE
By the end of this unit, you should be able to:

. compare and contrast teacher education in Nigetila that of
Tanzania.

3.0 MAIN CONTENT

3.1 Teacher Education at the Primary School Level

The history of teacher training institutions in Biga dates back to 1859
when the first teacher training college was founotedbeokuta by the

Church Missionary Society (Fafunwa, 1974). Theegd was moved to
Lagos in 1867 and later transferred to Oyo in 189ére it became St.
Andrew’s College, Oyo.

The students for the early teacher training instihs were taken from
standard VI for a two year professional programfech pupils were
expected to have been pupil teachers for aboutywars, they must
have passed the pupil teacher examination andntiusy have also acted
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as assistant teachers.

The elementary training institutions for the lowprimary school

teachers lasted for a period of two years, leathnipe award of Grade
lIl teachers certificate while the higher elemewntaaining institutions

which also lasted for a duration of two years lagdio the award of
Grade Il Teachers' certificate.

However, both the Teacher Grade Il and Grade lleges have been
phased out in many states of Nigeria as the Nig&atificate in
Education has become the minimum teaching qudiibicain all
primary schools. In other words, only the collegégducation produce
the lowest cadre of teachers for the Nigerian prynsahools.

Tanganyika which became independent 8hD&cember, 1960 within
the British common wealth of nations became a repim 1961 with a
former school teacher, Julius Nyerere as the éxsicutive president of
the country. However, in 1964, Zanzibar as wellTasganyika became
one under a new name, Tanzania.

In Tanzania, by the year 1965, there were abouttibmesand and one
hundred teacher trainees. These teacher trainees fwe only the
primary schools.

3.2 Education Curriculum

The curriculum of primary school teachers' insktmtinclude among
others, national service with an emphasis on myliteaining and nation
building, Ujama political education, school orgatisn, educational
psychology, adult education, youth leadership, acad subjects as well
as teaching methodology.

3.3 Introduction of UPE

In the country, the introduction of Universal Prippd&ducation policy
led to an increase in the pupils’ enrolment in phienary schools. The
increase in the enrolment made Tanzania governnwemeduce the
training period by one year. In addition, the goweent organised
workshops and seminars for her teachers in thegoyischools in order
to improve the Tanzanian primary education standard

All teacher training institutes in Tanzania condtd to their own up
keep. Each college has a farm which provides tloel featen by the
school community. To some extent, the welfare ef tdecher trainees
depends on the farm output.
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3.4 Teacher Education at the Secondary School Level

In Nigeria, the Christian Missions did not pay muattention to the
training of secondary school teachers. They werstlmooncerned with
the training of primary school teachers. Any otbducation apart from
primary was superfluous as they only needed intéeps and a few
Nigerians who could serve them.

However, the establishment of the Yaba Higher @ellm 1932 brought
about the introduction of the diploma in educatmmogramme which
took care of secondary school teachers.

Also, the University College, Ibadan, which was ridad in 1948,
introduced the diploma programme in education i67198 academic
year. The University in addition to its efforts teacher training started
a one-year associationship course for Nigerian &rhdTeachers in
1961 immediately after dependence.

The University of Nigeria, Nsukka, also in Septemld®61, introduced
a degree programme in education with about 50 stad&he first set of
education students at Nsukka, however, graduatetime, 1964. The
University of Ibadan introduced degree in education1963 and
Ahmadu Bello University introduced it in 1967. Un#006 there are
over 40 universities in Nigeria. Perhaps out oftladise universities, it is
only in the Universities of Agriculture and Techogy that degrees in
education are not being offered.

Holders of SSCE or its equivalent spend four yesinde holders of

GCE ‘A' Level or Nigerian Certificate in EducatiofNCE) or its

equivalent spend three years for the first deghdsn, master’'s degree
in education and Doctorate degree in educationnakg available in

almost all the conventional universities.

After independence, Advanced Teachers Colleges feeraled initially
by the federal government but later, state stagstdblishing their own
Grade | colleges. Such colleges are now (a) Federsdrnment colleges
of education and (b) State colleges of educatiorievx ones are also
owned by private individuals. Duration in theselegés ranges between
three to four years depending on the qualificatwith which a
candidate is admitted.

The candidates with five GCE or equivalent pasgeEnd only three

years. The programme leads to the award of theridigeCertificate in
Education.
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3.5 Teacher Education in Tanzania

In Tanzania, teacher education for secondary scteamhers could be
divided into three groups:

. The University of Dar es Salaam which was estaétisim 1970
and the University of Agriculture, Sokoine whichailso a degree
awarding institution offer programmes that can leathe award
of undergraduate degree, master's degrees, dactdegfree as
well as certificates and diplomas.

. The non degree-offering institutions: Such insiig offer
diplomas and advanced diplomas. Courses beingeaffierclude
teacher education.

. The institutions which specialise in other areashat certificate
level.

It should be noted that the University of Dar ela&ean has a department
of education particularly for the training of sedany school teachers.
Also, the Diploma teachers who spend six yearbensecondary school
and one year in the teachers college teach acadanictechnical
subjects in Tanzanian secondary schools. The tedcdeees in the
Tanzanian teacher training institutions have a faath which provides
the food eaten by the teacher trainee themselas. i to make the
students to have interest and love for anythinmiiag.

3.6 Teacher Education for Teachers in the Higher
I nstitutions

Higher Education according to the National PolicyEducation (1981)
covers the post secondary section of the Natiomhlc&tion System
which is given in the universities, polytechnicsdawrolleges of
technology including such courses as are given Hey dolleges of
education, the Advanced Teacher Training Collegasrespondence
Colleges and such institution as may be alliedhéort.

In Nigeria, teacher education for higher educatieachers to some
extent depends largely on the universities. Howewbe highest

gualification of the Nigerian Higher Education teacs depends on the
type of higher education in which one is working.

The teachers working in the Nigerian universities being trained in
the Nigerian Universities or elsewhere. Before acher can be
employed to teach in the university, he must havéeast a masters
degree in the relevant discipline.
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Also, teachers for polytechnics, colleges of tedbagy are being trained
in the universities or polytechnics. A first degredder or its equivalent
could be appointed.

However, like universities, masters and doctoragrele holders are
preferred in the colleges of education. Moreover,prafessional
certificate in education is a must for all lectsren the colleges of
education particularly for the few ones among theho did not study
education.

In Tanzania, higher institutions include: the Umsrgy of Dar es

Salaam, Sokoine University of Agriculture, Diplomasd Advanced

Diploma awarding institutions, three technical iigés, Teachers
education infilites and colleges of science teadsiucation for each
tertiary institution largely depends on the cectife being awarded by
such institutions. The teachers for the non-degremyrammes are
always trained in the two universities. First degh®lders can teach in
any of the non-degree awarding institutions. Mastkrgree holders can
also teach in such institutions. However, the degbtained by such
teachers must be related to their field.

For the university teachers in Tanzanian degreerding institutions,

the would-be-lecturers are always recruited afterfirst class and in a
few cases upper class degrees. The lecturers sncétegory who are
recruited by the university are always given sclabigps to study
overseas for their masters degree as well as thmgtorate degree
programme.

With masters degree, such lecturers will be appdistssistant lecturers
and they will be upgraded to lecturers after theystrhave obtained
their Ph.D.

Before a university lecturer can move to the nexiky such a lecturer
must have served for a minimum of three years. stralso certify the
promotion conditions which include: acceptable lefdeaching as well
aspublication.

Members of both academic and non academic sta# Hair different
professional bodies which cater for their welfare.

The Tanzanian government also encourages speciataton by

sending the teachers who are interested in thalt &ireducation abroad
for training.
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It should be noted that an education board has Iseerup by the
Tanzanian government particularly to find a wayotlgh which the
money being spent on higher education by the gowemh will be
reduced.

40 CONCLUSION

This unit has exposed you to teacher educationoih INigeria and
Tanzania.

5.0 SUMMARY

In the unit, you have learnt about:

. Teacher education at the primary school level.
. Teacher education at the secondary school level.
. Teacher education at the tertiary level.

6.0 TUTOR-MARKED ASSIGNMENT
Identify the major groups of teacher education amzania.
7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004)Comparative Education. Osogbo: Swift Publishers
Nig Ltd.
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UNIT 8 EDUCATION IN AFGHANISTAN
CONTENTS

1.0 Introduction

2.0 Objectives

3.0 Main Content
3.1 Background
3.2  Educational Structure of Afghanistan
3.3  Primary Education

4.0 Conclusion

50 Summary

6.0 Tutor-Marked Assignment

7.0 Reference/Further Reading

1.0 INTRODUCTION

The treatment of education in Iraq will enhanceryonderstanding of
education in the foreign nations.

20 OBJECTIVE

By the end of this unit, you should be able to:

o discuss the theory and practice of education irhAfgstan.
3.0 MAIN CONTENT

3.1 Background

Afghanistan is lying in central Asia. Asia being tlargest continent, the
country is bounded on the north by the U.S.S.R (&/asTurkistan), on
the extreme north east by China (Eastern Turkistanthe east and
south by Pakistan and on the west by Iran. It maestimated area of
251,773 sgm 652,090 sqg km. Its extreme length feast to west is 770
miles while its width from north to south is oveélbmiles.

Pushto is the mother language. Next to Pushto rside which is
spoken by a considerable number of people. Thezealso 18 other
dialects spoken by various groups and Urdu is apoken and
understood in the bazaars of Kabul and Kandhar. CEpétal is Kabul
and the country is divided into 24 provinces eaotiew a governor.

Two main historical periods are the pre-Islamic @mel Islamic which
have influenced the development of Afghanistanscational system
and deep influence on Afghan thinking, as wellresrtcultural patterns.
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The pre-Islamic period lasted from ancient times tapthe seventh
century A.D. During this period, education currioum was centered on
Vedas, (an Aryan religious book) the earliest Hisdared writings and
later on Buddha teaching. The primary aim of edooatluring this
period was to provide moral enlightenment for etizGrammar and
astronomy were also given some attention. Educatias for boys and
men only and took place at the courts of the rpgddces.

During the Islamic period, the Arabs reached Afgsi@m and Islam
became the predominant religion. The mosque bedameenter for
education and the mullas (religious leaders) wehne teachers.
Instruction centered on Muhammad's teachings, asdfon the Koran
and included Islamic history and literature as wasligrammar, logic and
philosophy.

Islamic education reached its peak in Afghanistaring the eleventh

century. At this time, geography and mathematiceevecluded in the

curriculum. In 1904, the first modern school watabkkshed in Kabul

over the objections of the Islamic clerics (mullasyl it was named after
his founder, Habibulah Khan who ruled the countegwzen 1901 and
1919, Habibiyyah School. Habibiyyah School wadrat patterned after
the Aligarh Muslim University, India and it offerdabth religious and

secular subjects. Habibullah also founded Teachamihg Colleges,

Military Academy and School for Army Officers.

The first vocational schools and a girl school wapened and a number
of primary schools for boys were started in rurad arban areas. During
this time, Habibiyyah School became a high schadtepned after the
French Lycee School. Three more schools were estaiol in 1923.
This event laid the groundwork for co-education,ickhwas just
beginning to Troot in the 1960's.

The French educational pattern was introduced ghawistan in 1920's
through contact with Turkey. Students were senbadbrto study in
France, Germany, Italy and Turkey.

The Afghan graduates from these foreign univessiiere recruited to
staff Afghan High Schools. After 1929, students aveent to study in
the United States and Japan, and after World WateHchers from
England and America were recruited to teach in Afgstan.

The United States is predominant sources of foregglucational
assistance to Afghanistan. In 1954, Teachers Gwllefj Columbia
University accepted as contract from the U.S. Agdioc International
Development to assist the government of Afghanistanmproving
education through assistance to teacher education.
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3.2 Educational Structure of Afghanistan

The education system in Afghanistan is divided ifdor general

sections: primary, secondary, vocational and pesprsdary. Secondary
schools exist in Kabul and in provincial capitaéchinical commercial
and medical schools also exist for higher education

3.3 Primary Education

Primary education is compulsory and it is for aiqubrof 6 years in
mother language, which are Pershian and Pushtshi@arin the first
three sessions (1 - 3); and Pushto in the secard #essions (Classes 4
- 6).

The pupils are also taught Arabic in order to réadran since 99%
population are Muslims and the main religion istsl

Schools are not co-educational, separate schoals gids were

established. Primary education takes place eitheillage schools or in
primary schools. The village school (grade | thto@y usually has only
one teacher for its three grades. This teacheriwsya the village
religious leader and the village mosque servelasdahool.

In the primary school (Grades | through 6) therens teacher for each
of first three grades. In grades 4, 5, and 6, tieee special teacher for
each subject. Primary teachers in the major caresusually graduates
of the teacher training colleges (Grade 12). Oatdltk major cities,
primary school teachers are most often graduatéseomiddle schools
or the emergency teacher training colleges and all gmarcentage of
primary school.

The age of primary school pupils ranges from seteed9 years. By
1966, there were 1,000 primary schools with 450,000ils in Afghan
primary schools.

The curriculum of primary schools in gradgs2, and 3 includes: the
Koran, theology reading of the mother tongue (eifmeshto or Dari),
hand writing, arithmetic, natural science and hggiedrawing and
handicraft and physical education.

The curriculum in grades 4, 5 and 6 also includeseeond language

(Dari or Persia) history and geography in additiorthe subjects taught
in the first three grades.
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Teaching in primary schools is based on memorisad® well as rote
learning.

3.4 Secondary Education

Under secondary education, there is a unit caledmiddle school and
another one, the Lycee. The middle school (grad@sand 9) prepares
students for admission to the Lycee or for vocatotmaining. The

students who successfully pass primary school exation are qualified

for admission into secondary schools which are eeittvocational

schools in Kabul which train youth or can also gamimission into

technical school. The middle school teachers shioaie been trained in
the Higher Teacher College at Kabul (grades 131and

The Lycee is the equivalent of an American Highdathvith grades 10,
11 and 12. Its main purpose among others is togpeegtudents for the
university education. By 1966, there are 150,000aiiew hundred
secondary schools in Afghanistan.

The curriculum for middle schools includes: The &mr theology,
Pushto, Dari, Arabic, Foreign language German, d¢fremalgebra,
geometry, chemistry, physics, biology, history, graphy, economics,
drawing and physical education. The main emphasmimathematics,
science, history, geography and languages.

Also, the curriculum for Lycee includes: the Kordheology, pushto,
Dari, foreign language, algebra, trigonometry, chis, geometry,
geography and logic. The main emphasis is on madhesy natural
sciences, social science and languages.

Like in primary schools, teaching method is menair® and rote
learning.

3.5 Vocational Education in Afghanistan

After completing education in the middle schoolydgnts who are
interested and qualified may go to the vocatioohbsls in Kabul which
train youths in agriculture, commerce, theologygcteng, secretariat
studies, and arts and crafts.

In the agricultural Lycee, students are speciathined to develop
agricultural production for the country.
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Vocational training is also provided in mechaniaad crafts schools,
which begin after primary education and continua®ugh grade 10.
These schools, train students for mechanical, teahrand craft
occupations.

In the Islamic school, grade 10 through 12, stuglex@ncentrate on
Islamic religion. They are prepared to help in thirpretation of the
law in the judicial department of the governmesgch religion in the
schools, and serve as officials in the mosques wrog to further
religious study at the university.

In the same vein, the special schools for trainesaghers (grades 10 to
12) offer a three-year programme (two years of gdrstudies and one
year of professional studies). Due to the increpsi@mand for primary
teachers, and emergency teacher training colleges paid small
monthly allowance and provided free tuition, rodsonard, clothing and
books.

The technical school "the Afghan Institute of Tealogy" (grades 10
through 13) is designed to train technicians. Thehnical school
involves the mechanics and mathematics. By 1966rettwere 42
vocational schools with 13,201 students in Afghtamis

3.6 Post Secondary Education in Afghanistan

There is the institute of industrial managementuxther commercial
training, which provides a three-year programmedimidents after the
completion of grade 12 of the commercial Lycee.

The institute trains students for managerial posgiin industry, banks
and public administration.

Kabul University was established in 1946 whilefitst faculty, was that
of medicine. The university is composed of the dweihg faculties:

Islamic law/ letters, law and political sciencegspmomics, sciences,
medicine, pharmacy, education (closely associatiéid the Institute of

Education), agriculture and engineering. The palytéc institute is also
part of this University. There is co-education lhthe faculties except
engineering and Islamic law.

In 1963, a College of Medicine was formally estsiteéid in Jalalabab. A
six-year course beyond grade 12 is required for ¥h®. degree

M.B.B.S).
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Another post secondary institution, the AcademyTefcher Training
was also established in 1964, the colleges serses demonstration
school for teacher education trainees who are usityegraduates with
one year teaching and guiding the DMA students. s&€hé&acher
education’s students learn how to direct and sugperthe DMA
students preparing to become teachers.

3.7 Adult Education

This is established by the Ministry of Educatiordanis designed for
workers, so it takes place after daily's work.

3.8 Administrative Organisation

Under Article 34 of the Afghan constitution adoptad 1964, it is
government's responsibility to prepare and impleémanuniversal
education programme.

All matters dealing with education are under thesgliction of Royal
Afghan Ministry of Education. The minister of edtioa, who is also a
member of the Prime Minister's cabinet, is the fcladministrative
officer, and he is blessed with two deputy minister

In addition, the presidents of the various depamntsieare under the
deputy ministers. Afghanistan is divided politigaihto provinces and
each province has an educational director who imlggresponsible to
the central ministry and who happens to be thefchigninistrative

officer for all provincial education matters. Theepident of University
of Kabul is directly responsible to the educationister.

40 CONCLUSION

This unit has exposed you to the system of edutatiéd\fghanistan.
50 SUMMARY

In this unit, you have learnt about:

History of Afghanistan

The structure of education in Afghanistan
Administration of education in Afghanistan.
Vocational education in Afghanistan.
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6.0 TUTOR-MARKED ASSIGNMENT
Identify the structure of education in Afghanistan.
7.0 REFERENCE/FURTHER READING

Lawal, B.O. (2004) Comparative Education. Osogbo: Swift Publishers
Nig Ltd.
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