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1.0 INTRODUCTION

Modules 1 and 2 of this course material dealt with basic issues about
Children’s Literature. Module I dealt with Concepts of Children’s
Literature and Module 2 dealt with ways/factors in developing
children’s reading skills.

In this module, the emphasis is going to be on the presentation of
children’s literature. Thus, unit 1 of this module deals with strategies of

teaching children’s literature.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. compare individual reading, group reading and controlled reading
strategies; and
. identify and deal with reading problems.
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HOW TO STUDY THIS UNIT
e Read through this unit with care.

e Study the unit step by step as the points are well arranged.

3.0 MAINCONTENT

3.1 Strategies for Teaching Children’s Literature.

Successful teaching of children’s literature must be based on two
important factors. The first is that you must be knowledgeable about
different purposes and types of reading. You should read again, the
content of unit 3 of module 2 of this course material which dealt with
this to refresh your mind. Another important factor is concerned with the
choice of appropriate strategies in the form of relevant meaningful
activities to use to teach the pupils. The purpose of this unit is to present
to you, some strategies/activities you can use to teach literature.

Individualized Learning

This is one person pupil reading with some guidance. The attributes of
individualized learning include children assuming responsibility for their
learning, proceeding with activities and materials at their own level or
rate in school, home, elsewhere. Choice of learning experiences is made
by the children.

The role of the teacher involves:

- stating lesson object, pre-testing the children to permit skipping
objectives known by them, including activities to elicit children’s
active participation. Correction of performance is immediately
made available to children. If evaluation result is not satisfactory,
the child may re-study and be retested by the teacher.

- giving follow up projects to permit children to apply learned
knowledge and skills.

Group Reading

Group reading means a number of persons placed or gathered together
and assigned to read about a topic and give a report after the reading.
You have to note that whether it is group reading or individual reading,
it is the individual in the group who reads.

3.2 Controlled Reading

You should at any given time, control the reading activity of the class
through the following:
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Control of Individual Reading

You could provide guided questions which will provide clues to what
you want the individual to read. With these questions, the pupils can
read for specific information from the text. Such questions are usually
given before the text or passage is read so that they stimulate, encourage
and guide the individual reader on the directions the teacher wants him
or her to go.

Examples of guided questions are

- What does the passage or text say about Mr. X? How many
children has he? Which school did he attend? Is he lazy or
hardworking? Etc. Individual pupils should find the answers to
these questions as he or she reads the passage or text at home.

Control of Group Reading

You can control the group reading activities of your class by grouping
the class. Various group leaders can be assigned to take control of the
groups. The various group leaders may act as the speakers of the group.
You can assign a text or novel or poetry to each group. Children will
read the assigned books at home or the class. The group leaders will
summarise the books they have read to the whole class. The groups can
be asked questions on differences and similarities existing between one
group and another.

Formation of discussion Groups

You can also decide to organise discussion groups on what was read
from a text or passage or novel, or poetry or short stories. You may give
a guide question like, “What would you have done if you were in a
similar situation?”” You can decide to allocate marks to the groups. This
will create healthy competition and lively discussion in the class.

Formation of Drama Groups

You can form drama groups in the class and every member of the group
would be given a portion of his or her reading which he or she will
memorize. Pupils are given specific roles to play so as to dramatise the
characters in the novel or story read.

In all these activities, the teacher of children’s literature is a guide. You
should not dominate the activities, but bear in mind that the children are
learning and participating actively. You should initiate, motivate, and
encourage the children to ask question, participate in discussions, and
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act their roles in plays. Your involvement at intervals is to ensure the
literary activities of children do not derail.

You should take care of individual differences e.g sex, age, background
etc. You should create a positive attitude in the minds of the reader. You
should provide interesting novels, texts, short stories, etc. You should
train children to read a variety of texts.

You should motivate children to read; let the children see the purpose of
reading.

SELF ASSESSMENT EXERCISE

Explain the formation of discussion group as a class control activity of
the teacher.

4.0 CONCLUSION

The following are some important reading methods:

) Skimming, scanning, intensive reading, and extensive reading.

. The reading problems are: sub-vocalising, finger pointing and
regression.

. The individual or group reading is controlled by the teacher.

In individual reading, one person reads while in group reading, a number
of persons gather together and are assigned to read a story or text and
give a report after that. Controlled reading refers to the teacher
controlling the reading activities of the class.

50 TUTOR-MARKED ASSIGNMENT

Compare and contrast individual and group reading.

6.0 REFERENCES/FURTHER READING

Abbort G and Wingard, P. (1981). The Teaching of English as an
International Language: A practical guide. Ibadan: Collins.

William, D. (1990). Language Teaching: An Integrated Approach.
Ibadan: Spectrum Books. .
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1.0 INTRODUCTION
In this unit, we shall discuss the criteria for choosing children’s
literature.

2.0 OBJECTIVES
At the end of this unit, you should be able to:

o identify the criteria for choosing children’s literature and
o discuss the criteria for choosing children’s literature.

HOW TO STUDY THIS UNIT
e Read through this unit with care.

e Study the unit step by step as the points are well arranged.

3.0 MAINCONTENT

3.1 Factor to consider in presenting literature to children

One factor to consider in presenting literature to children is for you to be
vast in children's literature. This will enable you to match the literature
to the individual child's needs and interests. Another factor is for you to
systematically plan the lesson so as to satisfy the needs and interests of
the children. Successful literature lesson plan would start with posing
and answering the following questions:

1. What type of literature should I teach the children? — Short
stories, novel, folk tales, myths and legends, real-life situations,
poems and drama etc? The scheme of work will help the teacher
to choose the topic if there is one.
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2. The second question is: To whom do | teach this topic? Finding
answers to this question demands that the teacher conducts needs
analysis of learners by examining the characteristics of his pupils
such as their names, age, developmental levels, gender, socio-
economic background, literacy level, urban/rural status, etc.

3. The third question is: What are the literary content tasks to be
treated? This would lead to the subject content task analysis of
the content of the literature material. This is followed by the
question: What do | want the children to learn or be able to do
after the literature lesson? The answer to this question demands
stating the objectives of the lesson in behavioural terms in the
three domains (Cognitive, Affective and Psychomotor).

Through pre-testing, the teacher determines the readiness of the children
for studying the chosen topic. From the stated objectives, the teacher
will select what teaching methods, media and teaching skills that needed
for the presentation of the literature lesson. The teacher will now decide
how to encourage literature reading through drama, creative writing,
poetry or tape-recorded versions of episodes. He will now decide
whether the lesson will be presented to a group of children or to the
individual child. What useful activities (improvised drama in the
classroom, television and radio, poetry; children's writing, and reading
stories aloud etc) should be provided to encourage children's interest?
The books theme, treatment of ideas, language level, character and plot
must suit the maturity, interest and emotional capacity of the children.
For example, children up to the age of five like stories of animals, toys,
pets, parents, grandparents, and children like themselves who get across,
play, get up, go shopping and who are fed and scolded, loved, taken out
and put to bed. Sometimes, children love made up stories that are about
themselves and their own recent activities.

From this delight in the familiar animals etc, children move up to the
kind of story which opens up in their familiar world, a wide range of
possibilities than they normally exploit. They like little people-
sometimes animals and fairy creatures; but often actual children —whose
behaviour is somewhat unconventional, who break the rules; or are just
unable to cope with them, who get into trouble, challenge authority, and
triumph over people who are bigger or older than themselves. My
Naughty Little Sister is an example of the kind of book that bridges the
gap between the familiar world of the average child and the
unconventional familiar world of little people such as Peter Rabbit. A
book such as the Seven White Pebbles identifies situations where the
child's fears and anxieties are very real, and this is a preparation for the
naturalism that will come into his stories as he grows older. Stories
within his range of experience, and at this level of simplicity, will
continue to appeal to children at least up to the age of eight.
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Between the ages of nine and ten years, children enjoy folktales of the
kind found in the collections of Joseph Jacobs and Andrew Lang. They
give the child a sense of security as he finds that they belong to the life
of different environments that he has to adapt to. The child's first
experience of the story will be through the teacher, who tells or reads
and shows him pictures. Later, he will find himself able to join in the
parts of the story, to tell parts or all of it himself; perhaps to act it or
write about it; and often the greatest thrill comes when he finds that he
can read the story for himself in his own book. The story of how he
comes to possess traditional tale through, perhaps, three years of nursery
and primary school days may well reflect the history of his whole
development as a person during that time.

In finding stories for his class, the teacher can explore collections of
folktales from many sources. Many teachers find that children enjoy the
repetition of a small selection of old favourites, but there is a need to
bring variety to the child's experience of story, if only to move away
from fixed responses from time to time.

At 11 years, allegorical stories of the type of Pilgrims Progress — often
tales of moral struggle, following the structure of an arduous journey
can take hold on the imagination of the children.

The teacher should note that an average child's experience of literature
in school is very largely a shared experience. Consequently, the teacher
and the class children should regularly and frequently share stories. With
selection of literary materials over, the teacher will pose and answer the
last question in his lesson plan.

How do I determine the extent to which the learning has been achieved?
To answer this question, you should prepare to evaluate students
learning in terms of the achievement of set lesson objectives, with a

view to re-planning, re-teaching and re-evaluating any phases of the
lesson plan that need improvement.

SELF ASSESSMENT EXERCISE

Explain the teachers' role in presenting literature to children.

4.0 CONCLUSION

There are three broad methods within which most learning takes place:

(1)  Presentation of information to large class group of students
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(2)  Self-paced study or individualized learning with each student
studying at his or her own rate or pace.

(3)  Small group discussion/interaction between teacher and student
or among students. There is now a shift from large class teaching
to more emphasis on self-paced learning or individualized
learning.

5.0 SUMMARY

The teacher's role in planning literature presentation to children starts
with systematic planning of the lesson. The lesson plan assists the
teacher to identity the needs and interests of children so as to suit
children’s literature to their needs and interests.

6.0 TUTOR-MARKED ASSIGNMENT

Identify and describe elements of planning a literature lesson for
children.

7.0 REFERENCES/FURTHER READING

Moody, H.L.B. (1971) The Teaching of Literature in Developing
Countries. London: Group Ltd.

Jerrold Kemp and Dayton Deane (1980) Planning and Producing
Instructional Media. New York: Harper and Row, Publishers.

Opega, R O Y. (2008). Language Arts Methods: An Introduction.
Makurdi: Aboki Publishers.
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1.0 INTRODUCTION

In unit: 2, we discussed the factors to be considered in presenting
literature to children. In this unit, we shall discuss the criteria for
choosing children's literature.

2.0 OBJECTIVES

At the end of this unit, you should be able to:

. identify the criteria for choosing children's literature and
) discuss the criteria for choosing children's literature.

HOW TO STUDY THIS UNIT
e Read through this unit with care.

e Study the unit step by step as the points are well arranged.

3.0 MAIN CONTENT

3.1 Criteria for Choosing Children’s Literature

The following are the criteria for choosing literature for children:
(i)  Suitability

(i)  Enjoyment

(i)  Availability

We shall examine these three criteria.
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Suitability

The most evident general criterion for choosing literature for children is
suitability. The criterion of suitability poses the question: How do the
literature theme and treatment of ideas, characters and plot and the level
of language suit the child's or children's maturity and interests, personal
problems, social situations, creative abilities, understanding, responses
and feelings? Overall, this means the suitability or the appropriateness of
the literature (novel, short stories, drama, folk tales, legends, myths,
poetry, etc.) to the child or children.

The criterion of suitability demands that a book or novel, short stories,
drama, folk tales, legends, myths, poetry and so on should be produced
largely with a child's developmental needs. Indeed, such literature must
be one that deals honestly with children, portrays them candidly and in a
medium to which they can respond with imagination and pleasure.

You will recall that children undergo different levels of development,
maturity, and interest as well as different relations to the written
language of 4 — 5 years, 7 — 8 years, and 9 — 12 years. At 7 — 9 years the
child's mind is not just impressionable but also stores experiences
capable of building up associations when properly stimulated. At 12 —
18 years, as the child approaches adulthood, his psychology,
understanding and interest become mature and distinctive more than his
linguistic skills and conceptual powers have by now developed
sufficiently to enable him to derive aesthetic pleasure from his literature
reading. All teachers of literature must be aware of these children's
characteristics and should not allow their own tastes, interests and
preconceptions to influence in choosing children's literature.

A teacher must determine the stage of a child's development before he
chooses literature that will suit, stimulate and please the child in any
genre of literature given to him.

Enjoyment

Enjoyment is the second criterion of choosing literature for children.
This is because literature for children or anyone else is to be read
because it is enjoyable; if it is not enjoyed it won't be read. For example,
books specially written for adolescents should deal with their everyday
concerns and problems of adjustment to approaching adulthood, like
problems about love, parent-child conflict, careers, and drugs are
enjoyable to adolescents.

SELF ASSESSMENT EXERCISE 1

Explain suitability as a criterion for choosing literature for children.
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Availability

It is one thing to select a wide range of literature to suit needs and
experience of children; it is another to see that they are available and
they reach the children. A look at book stands, schools and public
libraries up and down the country will reveal a dearth of children's
literature by Nigerian authors. If the situation is poor in the urban cities,
the situation in the rural schools could better be imagined. Many of our
children come from impoverished reading background with no
opportunities and encouragement to widen their background in primary
schools. Those who show initiative have constraints by the
unavailability of libraries.

It is also pertinent to ask for where the bookshops are in Nigeria, where
the Nigerian child can buy books, especially if he lives in the rural area.
How many books can he buy with limited funds? And at school, how
does the child gain access to a library; perhaps the one that is locked up
in principals’ offices. Where are the neighbourhood libraries to which he
can go to borrow books outside school hours? The answers to all these
questions are depressing as the library facilities and bookshops are very
few where they exist. There are not adequate children's sections in
public libraries. This results in the scarcity of children's books or
literature. The result is that children have now very little to read outside
their textbooks. They therefore have little to talk about commonly. Since
children do not have enough to read, they spend their leisure hours in
other undesirable ways. They are easily frustrated and their intellectual
growth is stunted.

Remedy

In order to make more suitable reading materials available to children,
families, communities, schools, and government should strive to
establish more libraries for children, at least in every Local Government
Area. Authors and publishers could also take the wind out of the sail of
apathy towards children's literature by organising symposia, writing
workshop and seminars for authors.

Finally, government has a part to play towards improving the present
supply of children’s literature. This will encourage reading. Reading is
the key to wisdom. If we want good resourceful citizens, then we should
provide them good children's literature.

It is desirable for you to allow these criteria to influence your choice of
children's literature instead of your own tastes. You are a guide, helper,
and clarifier. To be able to decide whether literature is suitable or
appropriate for your class children at any point in time, you should be
widely read in literature for children. It implies that your task too, is to
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familiarize yourself with a wide range of children’s literature, so as to be
able to match the literature to the individual child's needs and interests.
In doing this, you are putting yourself in the best position to know what
is exactly right as literature for the direct experience of the children in
your class, both as a group and as individuals.

You should note that the range of literature for children either to read or
to learn about oneself and others, or for information, fun and for escape
IS S0 wide that it is possible to suit the literature for children's needs and
experience. The implication is that it is only the literature that satisfies
and identifies criteria that children should be reading and if such
literature that meets these criteria for all children are not available, then
they should be written.

SELF ASSESSMENT EXERCISE

Enjoyment is a criterion for choosing literature for children, Discuss.

4.0 CONCLUSION

The criteria that influence the choice of children's literature are many.
These are: suitability, enjoyment, and availability to mention but these.

5.0 SUMMARY

The literature children read must be varied enough to appeal to the many
reasons for reading; reading to learn about one self and others; reading
for information, or for fun and escape, what literature to read to
precisely suit personal needs and experience, personal interests,
particular creative abilities and social situations etc. make suitability the
first criterion for choosing children’s literature. This is followed by other
criteria like enjoyment. Literature chosen can only be read by children if
it is enjoyable. Then, what is suitable and enjoyable should be available.
To answer this question makes availability an important criterion for
choosing children’s literature.

6.0 TUTOR-MARKED ASSIGNMENT

I. List three criteria for determining the worth of literature to be
chosen for children.

ii. Explain (a) One thing the teacher must avoid and (b) One thing
he must do in choosing literature for children.
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1.0 INTRODUCTION
In this unit, we shall discuss the teacher’s functions in preparing the
literature lesson for children.

20 OBJECTIVES
At the end of this unit, you should be able to:

explain the teacher's functions in presenting literature (Novel) to
children.

HOW TO STUDY THIS UNIT
e Read through this unit with care.

e Study the unit step by step as the points are well arranged.

3.0 MAIN CONTENT

3.1 The Role of the Teacher in Novel Presentation to
Children

The novel is a form of prose fiction literature capable of providing
learning experience of unique value. If well selected and imaginatively
taught, this form of literature can develop considerable enthusiasm and
interest in students and will easily lead to extensive personal reading at
the natural speed of the individual reader.

The teacher's role in teaching students novel is first to accept that prose
fiction is a field which demands a good deal of flexibility from the
teacher and that some degree of individual and group work may be
necessary. The teacher should encourage intensive and extensive reading
so that everybody is actively participating with nobody left inactive. The
teacher is expected to foster a general reading habit in the children. The
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teacher observes certain basic principles to solve problems usually
involved in the development of general reading habits. These basic
principles are as follows:

(1)  must give children demonstrations and examples,
(2)  gives suggestions,

(3)  makes provisions,

(4)  reinforcement.

We shall explain these concepts:

EXAMPLE: The teacher imparts the habit of general reading by a
process of demonstration and example to stir up the basic interests and
readiness of his students. The teacher’s example will comprise
producing from time to time a new story, essay or poem which surprises
children by its appropriateness to what concerns them (their personal
problems, social situations and the world in general as they see it). The
teacher will also judiciously make use of allies among his students.
Those who show most resourcefulness should have opportunities of
presenting their discoveries to the class, and if spontaneous admiration is
evoked in the class, the teacher should praise the effort. To encourage a
readiness to contribute, it is good idea to make occasions for every
student or child in the class to produce something he or she has come
across, of interest, allowing, perhaps an average of 5 minutes each or
even less and showing appreciation of everybody's efforts, no matter
how modest.

Suggestion

You as a teacher must do more than giving examples to students. In
proportion as he manages to stimulate willingness, you must also
suggest how it can be followed up. You must suggest what books,
stories etc. might be read, and also where they can be found. The most
helpful thing you can do is to provide a reading list of authors, titles, and
topics which are likely to have a genuine appeal to students at any
particular level. The reading list should be duplicated so that each
student can have his or her copy, and may perhaps kick off items as he
or she reads along.

Provision

Reading lists should always be linked as closely as possible with what
students can be expected to find available in the library or bookshops
without undue trouble or expense. In some places, there may be public
libraries, and teachers should make it their business to know what is
available there, and make suggestions to the school authorities of what
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they would like to see added. In other cases, the school itself should
endeavour to purchase these books.

Government, school authorities and teachers should ensure that funds,
premises and personnel are available, according to local means, for the
provision of libraries which are well cared for, well stocked and
convenient. Efforts must be made to encourage the use of libraries for
general reading, not only for the writing of assignments. In some cases,
teachers may be able to establish class libraries as well, so that the
supply of books for general reading can be closely linked with the rest of
the programme of study. The books available must be of a kind that
students can easily cope with on their own to promote compulsive
reading.

Reinforcement

The enthusiastic teacher will find various ways not only for creating a
reading habit, but for maintaining and extending it; not making it seem
too much of labour. What is meant here is that the teacher works with
students by using praise and encouragement rather than by blame and
compulsion. The teacher can get students to keep records of what they
read, and even provide special exercise books or loose—leaf folders for
the purpose. This can be made into a practice which promotes a degree
of personal pride in achievement. Such students' records could include
information such as:

1. | Title 6 | Principal characters or topics
2. | Author 7. | Brief outline of story theme
3. | Publisher 8. | Points of interest or disapproval
4. | Date of 9. | Memorable quotations or extracts
publication
5. | Date read 10. | Opinions expressed about the book, others
etc.

The teacher should create a healthy interest in students when they read
books for the sake of reading not for examinations and marks or grades.
Students should read for fun, for enjoyment and information. Teachers
may also consider various ways of socializing the reading habit of
children, for example, by encouraging children's membership of literary
societies and related activities both inside the school and in a wider
societal basis. Teacher may organise various kinds of inter-school
literary functions, possibly a famous literature writer can be invited to
school to talk to say, final year students in a particular locality.

SELF ASSESSMENT EXERCISE

Explain the role of the teacher in the presentation of a novel.
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4.0 CONCLUSION

The teacher of literature performs various roles in the course of teaching
children’s literature.

The roles that teachers of children’s literature perform include:
o encouraging students to do intensive and extensive reading; and

o giving students demonstrations and examples, suggestions,
provisions and reinforcement. Explaining the setting of novel
character’s narrative, the language, making it real and talking it
over so as to achieve set objectives.

5.0 TUTOR-MARKED ASSIGNMENT

Take a published novel or story for children and describe how you will
teach the content to your pupils.

6.0 REFERENCES/FURTHER READING
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APPENDIX I

ANSWERS TO SELF-ASSESSMENT EXERCISES

Module 1
Unit 1

Ex. 1.

Generally, literature refers to writings relating to a matter in hand.
Specifically, literature refers to something associated with a particular
nation for example Arabic literature, Nigerian literature. Literature also
refers to a particular historical period, for example colonial literature.

Ex. 2.

Children’s literature refers to literature exclusively meant for children. It
refers to Stories, Poetry, Rhymes, Folk tales, Drama to mention but
these specially created for children as target audience.

Unit 2

Ex. 1.

Folk Tales refer to popular stories handed down orally from past
generations. They give children a sense of security as they find that they
belong to the life of the different environments that they have to adapt
to. Parents and teachers tell children these stories at home and in the
school. The child's first experience of the story will be through an adult
who tells or reads and shows him pictures. Later, he will find himself
able to join parts of the story, to tell parts or all of it himself, perhaps to
act it or write about it, and often the greatest thrill comes when he finds
that he can read the story for himself in his own book.

Ex. 2.

A Novel is a kind of children's literature. It is a story in prose, long
enough to fill one or more volumes, about either historical people or
imagination. Novels tend to have fairly complex structures. The
following elements of a novel which can be recognized include: setting,
characters, plot, language and themes.

Unit 3

Ex. 1.

Children's developmental characteristics include: physical development,
intellectual development, social development and emotional
development. Each of these is explained below:

Social development characteristics indicate that the child is born in a
social environment where his personality development is shaped. The
child actively participates in group games in which physical energy is
used. They learn to co-operate with others and make friends on shared
interests and similar personality traits.
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Ex. 2.

Children need to be reassured that they belong to the group; reassurance
why they notice that people around them need them and their services.
Children need to feel that they are accepted as members of a group.
Ridicule by adults around them can make them feel unacceptable.

Ex. 3.

Literature at different stages affect children's interest and enthusiasm.
These in turn affect their readiness to co-operate, powers of memory,
willingness to make the efforts requested by the teacher and the
possibility of finding significance in what they are invited to read.

Unit 4

Ex. 1

Literature can provide opportunities and encouragement for children's
intellectual development. For example, the study of literature can be
used to extend the range of perceptions of all the senses of sight,
hearing, taste, scent and touch. Following many literature writers'
insights and interpreting words they have used, students are led to
recognize an ever-extending range of perceptions and distinctions, as for
example, between yellow and golden, loud and stirring, fragrant and
odorous.

Ex. 2.

Literature at different stages, affect children's interest, enthusiasm and
aversion. These in turn affect their readiness to co-operate, powers of
memory, willingness to make the efforts requested by the teacher and
the possibility of finding significance in what they are invited to read.

Unit5
Ex.1

Children's literature is that which is written and published about children
and for children. The themes should revolve around the local life stories
which try at the same time to project the African and Nigerian culture.
Children’s literature is deliberately written for children’s readership to
satisfy their specific individual’s interests, tastes and experiences, their
general features of development and their individual differences.

Ex. 2.
Picture stories, for pre-reading age and beginners in reading should be
colourful and attractive.

Fantasy stories should stimulate the children's imagination. Folk tales
from oral literature should have moral undertone where good triumphs
over evil. Humorous book should arouse laughter and sense of humour
in the children. Rhymes should teach children to appreciate the beauty
of rhymes and rhythm.
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Module 2

Unit 1

Ex. 1.

These factors are: 1. Oral language ability 2. Experimental background
3. Auditory and visual discrimination skills 4. Intellectual ability 5.
Attitude towards and interest in reading 6. Emotional and social
maturity.

Ex. 2.

Making the pupils listening to sounds of a general nature and imitate
sound like animals’ sounds. From general sounds, you move to listening
to the sounds of the English words. You can start with words that rhyme
like red-bed, boy-toy, fish-dish or words with similar beginning like
children's names; Chioma-Chinyere, Moji-Mose and so on.

Unit 2

Ex. 1

Reading can be a fun, a source of pleasure and for language
development. As a student, you need to read to obtain information and
ideas to enable you to pass examinations. As a professional, you need to
read to update your knowledge of facts and ideas to help you develop on
the job. As a citizen, you need to read to keep abreast, of news and
events of your country.

Ex. 2.

You can develop reading skills in children through developing critical

skills such as:

. asking children questions based on what they have read,

Il asking children to pay attention to language,

lii.  advising children not to labour or strive for comprehension as
they read extensively,

Iv. guiding children to practise extensive reading and intensive
reading.

Unit 3
Ex. 1.

Reading to learn involves doing any or all of the following:
. gathering information by looking for main points and supporting
details,

li.organizing the information in the form of notes and making it part of

your new knowledge. Applying your new knowledge to deal with
immediate and subsequent problems. Learning to discriminate
between facts and irrational propositions and opinions.

Ex. 2.

Critical reading enables you to use your power of thinking and reasoning

to identify facts, false information, fiction or opinion. Critical reading
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requires you to analyse the passage you are reading by interpreting the
writer’s thoughts and arriving at your own conclusions.

Unit 4.

Ex.1. The following are some of the objectives of the library:

I to determine the information needs of users through user study

ii. to identify and select books and other non-book materials through
purchase, donation, legal deposit or gift and exchange

iii. to properly organise these materials so as to make them accessible to
user

iv.  to ensure that people are assisted to use these materials by
drawing their attention to them

V. to preserve for future generation, and all information materials
stored in it.

Ex. 2.

The uses of the library include the following:

I Internal use: It involves the use of library books and materials
within the library building without any intention of borrowing
them.

i, Reference use and consultation: Here, readers use the library for
reference purpose and for consultation.

iii.  Relaxation: Libraries can be used as a place for relaxation and
leisure spending.

Iv. Reading place: Library provides good places for reading.

V. Borrowing of materials: Most libraries allow users to borrow
library books for home use.

Module 3

Unit 1

Ex.

The teacher can organise discussion groups on what was read from a
text or passage or novel, or poetry or short stories. The teacher may give
a guide question. He can also decide to allocate marks to the groups.
This will create healthy competition and lively discussion in the class.

Unit 2

The teacher has to be vast in children’s literature. This will enable him or
her to match the literature to the individual child's needs and Interests.
Another aspect is for the teacher to systematically plan the lesson so as
to identify the needs and interests of the children. Successful literature
lesson plan would start by posing the following questions:

I. What type of literature do I teach children?

il To whom do | teach?

iii.  What are the literary content tasks to be treated?

Iv.  What do | want the children to learn after the literature lesson?
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V. How do | determine the extent to which the learning has been
achieved?

Unit 3

Ex. 1.

Suitability means how literature theme and treatment of ideas, characters
and the level of language suit children's maturity and interests, personal
problems, social situations, creative abilities etc. This also means the
appropriateness of the literature to the children. It demands that a book
or novel, short stories etc. should be produced largely with a child
developmental need. Such literature must be one that deals honestly with
children, portrays them candidly and in a medium to which they can
respond with imagination and pleasure.

Ex. 2.

Enjoyment is the second criterion in choosing literature for children.
This is because literature is to be read because it is enjoyable, if it is not
enjoyed it won't be read. The literature must relate to the children and be
enjoyable to them.

Unit 4

As the teacher manages to stimulate willingness in the children, he must
also suggest how it can be followed up. The teacher must suggest what
books, etc, might be read and also where they can be found. The most
helpful thing the teacher can do is to provide a reading list of authors,
titles and topics which are likely to have a genuine appeal to students at
any particular level. The reading list should be duplicated so that each
student can have his or her copy, and may perhaps, kick off items as he
or she reads along.

The Teacher and the study of a novel:

The teacher should explain the structure of a novel to students as
follows:

- Setting — this means the geographical, historical, social,
sometimes political environment or background in which the
story in the novel is set.

- Character here refers to the persons in the story.

The teacher should teach about the characters using the

following:
1. what the author himself says,
2. what the main character himself says or does or how he/she

relates with others,

3. what other characters say about one another,
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what a character presented as thinking, feeling, doing or
refraining from doing.

How is the story in the novel presented? Teacher should teach the
students need to observe matters of personal attention as well as
note that events can be influenced by social machinery like in the
duties of police officers, flood or a plague.

Use of language — The teacher should explain the use of language
e.g. sub-families, dialects, registers and personal idiolects which
may be employed in the course of a single novel.

The teacher aids the study of a novel with:

Choice of edition; getting off to a good start by reading passages
from the book before students ever see it: any visual aids are
introduced at the right time and providing a structure of the study.
In the course of his preliminary assessment, the teacher will have
considered how the book can best be divided into sections.
Making it real -The need for helping students to grasp a work of
literature by making sure that they have an adequate and correct
idea of any fundamental problems or concepts that have been
emphasized.

Varying the method: Since the reading and studying of a novel is
often an extensive journey, the teacher can help a great deal by
using different methods in dealing with various parts. The bulk of
the reading will be done by students individually or privately.
The teacher may decide to read some parts aloud to the class,
especially if there are effects of drama or humour which he can
bring out. The teacher can introduce variety in the methods used
to test or assess the reading of various sections. Keeping stock —
As a book is of some length and complexity, it is necessary for
students to retain some impressions of what has gone before and
it is usually helpful to compile the list of characters, with a few
comments on each.

Discussion, and the leading of discussion, is one of the subtle arts which
a teacher of literature needs to develop to a high degree. The teacher
should avoid monopoly of the discussion by one or just a few
individuals in the class or by himself. Discussion should be guided by
two important principles. First, to arrive at the truth, as far as possible—
and second, to bring in as many individuals as possible. Discussion best
arises out of questions and a skilful teacher will devise sets of questions
which pass from factual to the interpretative and finally, to the
speculative. It is important to the teacher to know how to formulate the
fundamental issues present in a book. The teacher should bear in mind
that critical books are a means to study, not an end in themselves.

234



