MODULE TWO Social Sudies Teaching Methods (PDE 115)

SOCIAL STUDIES TEACHING METHODS

OVERVIEW

Module 1 provided an understanding of Social Swidie a distinct area of
knowledge and of what the knowledge embodies. NModwjoes on to set out
how meaningful teaching and learning can be fatdd in the Social Studies
classroom. This, the module does by detailingtlvoge instructional objectives
that must be carefully and systematically sorted and the strategies,
techniques and skills that must be employed to besalt-oriented learner and
teacher. There is, in addition, package on the pfpnstructional material that

would aid the learner/teacher to be a success.
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UNIT ONE: INSTRUCTIONAL OBJECTIVES IN THE
TEACHING AND LEARNING OF SOCIAL
STUDIES

INTRODUCTION

This unit presents the actual selection of Soctadi®s contents and the formulation of
instructional objectives in Social Studies. Intfaonce the Social Studies structure is
properly comprehended and the problems of defithiegscope and determining the sequence
of the contents of the subject are resolved, seledf the actual contents for the teaching
and learning of the social studies cones in. Eh@osely followed by the formulation of the
instructional objectives all these are explaineghpeehensively in this unit.

OBJECTIVES

At the end of this unit, you should be able to:

0] describe the actual selection of the Social Stuchesents;

(i) Explain the formulation of instructional objectiviesSocial Studies.

HOW TO STUDY THIS UNIT
1. Read through the unit. Take note of the salieftp@s you read.

2. From the beginning, read the unit thoroughly arateyatically as arranged. Attempt
all the activities statedDO NOT look at the answers provided before attempting the
exercise.

3. Strictly adhere to the rules.

CHECK THE ANSWERS TO THE ACTIVITIES AND ASSIGNMENTS GIVEN AT
THE END OF THIS BOOK.

WORD STUDY

Behavioural Objectives - Behaviour to be observed in the child within a
particular lesson.

Child-centredness - learning centred mostly on the child.

Instructional Objectives - These are the objectives that express what the
students should achieve within a period of lesson.

Paramouncy - has more importance than anything else.

Specific Objectives - achievable objectives within a specific time.
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PLANNING FOR THE TEACHING AND LEARNING OF SOCIAL ST UDIES

The selection of Social Studies contents is thecgal aspect of the planning for the
teaching and learning of the subject. Therefoeestilection of Social Studies contents at any
level of education can be made from any or alheffollowing:

(@) the learner’s experiences;

(b)  the people’s experiences within the school immediammunity;

(c) the people’s experiences in the other communitgsiak to the school environment;
(d) the relevant academic disciplines of the sociarsms, arts, sciences and so on.

A close look at the Nigerian Social Studies Progrem{NSSP) shows that both the contents
and the course outline of the subject are drawgelgirfrom the concepts, generalizations,
objectives and methods of the academic disciplaigbe social sciences. This practice has
badly affected the image of the subject. Many pebplieve that Social Studies cannot stand
on its own, that it has no identity of its own.

In an attempt to tackle this problem, a schooholught has suggested the paramouncy of the
relevance of the Social Studies education beingrgie the experiences of the people in the
immediate community of the school. Following tlsisggestion, teachers are advised to
select the Social Studies contents of their resgesthools from within the experiences of
the people in the immediate community. Anotherostihas advocated that the selection of
the contents be drawn from the experiences of éaenérs in conformity with the current
world educational philosophy of child-centrednesslearner-centredness. But a more
formidable and articulate move tends to supporugeof problems approach in selecting the
Social Studies contents. The argument for theceh@ that Social Studies is essentially a
problems-solving approach discipline and that & tontents are drawn from the problems
experienced by the learners and people in the inatedommunity, the Social Studies
education given will be real and comprehensive.

However, which-ever approach is used the final rdaiteation of the Social Studies contents
should meet the following criteria:

(@)  They should make clear contribution to the achiexatiof the educational goal of the
nation.

(b) They should be able to meet all the cognitive,ci¥e and psychomotor objectives of
Social Studies.

(c) They should be able to provide a variety of expe®s capable of contributing to the
total and balanced development of the learners.

(d) The contents selected should be appropriate tgeheral level of development of the
learners.

(e)  They should be relevant to the real life of theneas.
) They should be interrelated.
(9) Learners should be involved in the planning.
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At this stage, the formulation of specific and instional objectives in consonance with
general objectives and the contents selected éosubject should take place.

ACTIVITY I

1. Students should organize a debate: Should leabeeaiowed to have a say in
selecting the contents of their learning in SoSialdies?

SPECIFIC OBJECTIVES

Out of the general objectives of Social Studiesnyneelatively specific objectives are
generated. It will be tremendous assistance foraatising teacher of Social Studies to get
himself familiar with a good number of these objged. They are very fundamental to the
effective teaching and learning of Social Studiesalh levels — primary, secondary and
tertiary institutions.

Some of the specific objectives listed in the NigielPrimary School Social Studies are as

follow: Social Studies will develop:

0] children’s self confidence and initiative, basedaomnunderstanding of one’s own
accomplishments, potentialities and one’s own worth

(i) their power of imagination and resourcefulness.

(i) their desire for knowledge and continued learning,

(iv)  their appreciation of the dignity of man and ofdah

(v) their sense of compassion for the less fortunate;

(vi)  their sense of respect for and a tolerance of pin@ans of others even in
disagreement;

(vii)  their willingness to accept necessary changes mwildgystem of law and order
deriving from the will of the people;

(viii)  such attitude that are favourable to social, pfaseultural and economic
development which will enable the children to papate in the life of the
community, and when they leave school, to be abfariction as innovators and
doers of ‘good’ in society;

(ix)  social attitudes and values such as co-operataniribution, participation,
interdependence on others, open-mindedness, hondstyrity, trustworthiness,
hard-work and obedience.

(x) A spirit of national consciousness and patriotisnotigh interest and involvement in
our local, national and world heritage, and

(xi)  The creation of their social awareness, criticdggment, as well as constructive and
effective thinking.
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Social Studies teachers should cultivate the hafldieveloping their own specific objectives
relevant to their own teaching-learning situati@ssa future guide and reminder of their
intention to enable students accomplish certaimieg tasks within a relatively Short and
specific time like one week, two weeks, one sclhieain or even one year. Such specific
objectives should, however, always be made knowihécstudents in order to motivate and
sum up in them a state of preparedness and lear@uness in the school. This habit would
undoubtedly contribute positively to the teachiffg&iveness of teachers.

ACTIVITY 1l

1. Which of the listed objectives (i-xi) do you admimmst as a student? Why?

2. Which of the listed objectives (i-xi) do you leagipreciate as a student? Why?

INSTRUCTIONAL OBJECTIVES

They are objectives in which the teacher expresgs#ger intention in respect of what he/she
expects the students to achieve in a lesson pesfodhirty, forty or sixty minutes.
Instructional objectives are also sometimes reterre as behavioural objectives. So
instructional objectives should be designed in suelay that they are achievable and within
the period of a lesson for which they are stat@dhey should also be objectives that are
measurable or possible to assess the extent tdhvehieacher succeeds or fails in realising.
In addition, the instructional objectives shoulddbearly explained to the students before the
commencement of each lesson. Instructional obgstare not independent of the Social
Studies general and specific objectives. As a inkdructional objectives should be derived
from the specific objectives. Where there are pecHic objectives, they are generated from
the general objectives. But it is better for thacher of subject like Social Studies that is, not
strictly sequential in nature to derive his lessdnectives from the specific objectives in
order to avoid confusion and to be more systenaatttmore effective as a teacher.

Furthermore, it is important to stress that themiaiation of instructional objectives is
somehow technical and requires deep reflectiorherpart of the teacher. But with constant
practice however, a Social Studies teacher sooni@sgthe competence. Meanwhile, a
number of principles such as those discussed beto® been developed to guide teachers in
the construction of these objectives because oir tteehnical nature. Therefore, an
instructional objective should be:

0] Clearly expressed. For example, “At the end oflésson, students should be able to
demonstrate attitude of good citizenship”a vague objective. What is citizenship?
What is good citizenship and which of the relevidnatusands of attitudes we expect
the students to demonstrate? How do we expedttitent to show such an attitude
of good citizenship? These are some of the fundéah@roblems that make the
above objective vague.

(i) Stated in simple language clearly understood bysthéents also so that effective
learning may occur in the process of teaching.
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(iif)

(iv)

(v)

(vi)

expressed in unambiguous terms. For instatatadents should be able to know

the duties of the government to its people” isratructional objective that is capable
of several interpretations. For example, to bee abl consider a student as haven
known the duties of the government, does he hawietoonstrate his knowledge in

synthesizing analyzing, adapting, and understanttiege duties?

Achievable within the specified period of the lesso

It is bad teaching and a reflection of poor prepanaif a teacher could not finish the
amount of task allotted to a teaching period aneretore unable to realise his
objective. Such a lesson gives the students airfppknowledge which the teacher
was not able to help them fix up to logical conmns That is a dangerous
knowledge.

contain only one item of measurement or “actionb¥en order to avoid certain
problems that may arise later in the process okingrtowards the achievement of
the objective and in the process of evaluating it.

For instance, let us look at the following objeety

At the end of the lesson, students should be abtkescribe and name the features in
their immediate physical environment. In teachiogard this end, a teacher is most
likely to mix up both the description and namingtbé physical features simply
because he has lumped them together in his obgectiv they might not be taught
well and students may also be confused and unebaut it all. Again, in the
evaluation of this objective, it is possible foms® students to do well in the naming
aspect of the lesson and perform poorly in the etgan or vice versa. Some others
may not do well in both aspects. In both caseseiéns the teacher has to teach the
two aspects again since he has put them togetinés objectives.

The proper thing however, is to break the aboviunsonal objective into two thus:

(@) Students should be able to name the features in itnenediate physical
environment.

(b) Students should be able to describe the featurdisein immediate physical
environment.

When this is done, the objectives could be taugkieb one at a time and the students
achievement in each of the two objectives shouldnbee accurately assessed while
their problems in respect of each of the two objest could also be more properly

diagnosed.

An instructional objective should be measurablat tis. It should be possible to
evaluate the objective at the end of the lessar.ekample:

(@) Students should be able to compdne different forms of government in

Africa.
(b) Students should be able to plag themselves similar visits to a television
house.

(c) Students should be able_to orgardsama in illustrating the evil of civil war.
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The above underlined words are the commands iristguthe teacher on the kind of action

to take in the process of teaching and evaluatmege objectives as well as focusing the
attention of the students on the major substanddeteaching contents to be learned. In
addition, all the three objectives are measurablereover, some others comment words that
could be used by the Social Studies teacher totrcmsnstructional objectives measurable

either in oral or written form or both are listeeldw. Learners should be able to:

Mention, explain, organise, observe, arrange, tiiie, compare, differentiate, compete,
mention, match, create, correct, show debate demad®s cite, locate, identify, discuss,

recognise, gather, collect, assess, evaluate, ms&e adapt, adopt, settle, provide, great,
rationalise, justify, examine, analyse, discovempile, express, change, recall, solve, read,
display, construct, design, paint, practise, pcatise, contribute, argue, criticize, list,

contrast, trace, draw find out, investigate, mes®rrecite prepare, relate rreport, describe,
guestion, present, write, combine, mix, judge, prashift, prevent, record, play, plead, act,
highlight, execute, define, defend, increase, de®@e reduce, measure, interpret, state,
enumerate, discuss, and so on.

Generally, many of the objectives of Social Studied all the other subjects of the Social
science have been severally criticized for beingreunise, ambiguous, vague and therefore
very difficult to evaluate. Such common used woasgl concepts especially in Social

Studies’ general objectives which help to juséifid sustain these criticisms include:

Citizenship; loyalty; patriotism; faithfulness, pperity; peace; development; progress;
stability; harmony; cooperation; interrelationshipponesty; wealth; rich; civilization;
interaction; democracy; capitalism; rights, prigée role; poor; government; racism, politics;
liberty; freedom; human; dignity; power; authoriggalitarianism, corruption’ unity; bribery;
tribalism; communism; justice; leadership; otherslude: to realise; to promote; to visit; to
foster; to appreciate; to inculcate; to learn; tmWw; to combat; to expose; to develop; to
improve; to encourage; to respect; to tolerateedacate; to preserve; to conserve among
others.

By and large, once the methods of formulating theci® Studies objectives are
comprehended, the rate of progress in the preparafithe remaining stages of the planning
process becomes faster. These stages involveré¢paration of scheme of work and lesson
which will be details in unit 6.

ACTIVITY Il
1. Distinguish between specific and instructional objees.
2. What factors would you consider in formulating mstional objectives in Socigl
Studies?
SUMMARY
. In this unit, the planning for the teaching and&ag of Social Studies is discussed in

terms of content selection and the approaches t@dwpted. Furthermore, the
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formulation of instructional objectives from spécibr general objectives with the
peculiarities of the good instructional objectivealso explained.

ASSIGNMENTS

1. Highlight what you should prepare for in plannirg the teaching and learning of
Social Studies.

Write out five instructional objectives with meaahle and observable verbs.

As a student teacher, what additional three sumgestcan you offer towards the
selection of suitable contents that would enhamdadilitate learning.

REFERENCES

Beyer B. K. and Penna, A.M (1971) Concept in thei@ Studies. National Council for
the Social StudiesWashington D.C.

Biming A. and Biming D. (1992Jeaching the Social Studies in Secondary Schools
Mcbraw Hill Book Co.
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UNIT TWO TEACHING OF SKILLS IN SOCIAL STUDIES

INTRODUCTION

This unit presents the importance of skills in &b&itudies. Skills that can be acquired in the
teaching of Social Studies include experimentatiobhservation, questioning, speaking,
writing, listening among others. Impacting thekarents in the Social Studies classroom is
one of its most important and distinctive areas aliscipline. It distinguishes it from the
Social Science with focus mainly on the acquisiggademic (cognitive) knowledge.

OBJECTIVES

At the end of the unit, you should be able to:

0] define skills;

(i)  state at least five skills that can be acquiretthénteaching of Social Studies.

HOW TO STUDY THIS UNIT

1. Read through the unit. Take note of the salieiitp as you read.

2. From the beginning, read the unit thoroughly arsteayatic as arranged. Attempt all
the activities stated. DO NOT look at the answmevided before attempting the
exercises.

3. Strictly stick to the rules.

CHECK THE ANSWERS TO THE ACTIVITIES AND ASSIGNMENTSIVEN AT THE
END OF THIS BOOK

WORD STUDY

Associative thinking - making connection in your mind.

Critical thinking - careful judgment

Deductive reasoning - be able to deduce true or false from a padicul
statement.

Inductive reasoning

using particular facts and examples to formegeh
rules and principles.

Perceptual thinking - understanding things quickly.

Skill - the ability to do something well.

TEACHING SKILLS IN SOCIAL STUDIES

To be able to live effectively in the society adivpass or transmit and receive information
effectively from other persons or objects like pigigs, maps, motion pictures, sound tapes,
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photographs, television, recordings, globes, vitdgees, film strips, charts, books and other
printed matters, a learner needs to be adequatdhet in the use of the whole range of
study, leadership, social communication and int&lial skills. Such skills include those of:

1. Speaking 18. Leadership/cooperative: This inetuplanning,
organizing, controlling, delegating and
motivating.

2. Listening 19. Conduct

3. Reading 20. Model Building/formation

4, Writing 21.  Associative thinking

5. Observing 22. Perceptual thinking

6. Questioning 23. Interviewing

7. Imagination 24. Investigation

8. Experimenting 25. Deductive reasoning

9. Hypothesis formulation 26. Problem solving

10.  Variable manipulation 27. Critical thinking

11.  Prediction 28. Classification

12.  Locating information 29. Inductive reasoning

13.  Evaluating information

14.  Organising information
15.  Interpreting information
16.  Synthesizing information

17.  Mechanical manipulation
In teaching these skills, teachers are advisedvi® adequate consideration to the following
points:

() The major relevant skills to be developed isleesson should be identified and may
form part of the instructional objectives of thadber and explained to the pupils at
the beginning of the lesson.

(i) Skills should not be taught in isolation. It be@smuch more meaningful when they
are emphatically taught during a whole lesson.

(i)  The teaching of skills should be systematic sikiésdevelop only gradually.

(iv)  Pupils should be given sufficient opportunitiesulagly in a variety of situations for
practising the skills they are taught in the schemthat they could retain and perfect
the use of these skills with time.
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ACTIVITY I
1. Define skills in Social Studies
2. Mention five (5) skills in the teaching of Social8ies.

SUMMARY

o In this unit, skills that can be acquired in thadeing of Social Studies have been
discussed It is vital importance that learners pgaysiderable attention to the
modalities of ensuring that skills are adequately effectively imparted.

ASSIGNMENTS

1. Enumerate the various skills that must be givergadt consideration by the teacher
in the teaching of Social Studies.

REFERENCES

Ogunsanya (1984)ntroduction to Methodologies of Social Studievans Brothers Ltd.,
Ibadan

Raths, L. (1996)Values and Teaching Social StudiesOhio. Merrill Publishers U.S.A.
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UNIT THREE: TECHNIQUES AND STRATEGIES FOR
TEACHING SOCIAL STUDIES

INTRODUCTION

For the purpose of teaching and learning Sociadi€t, there are different types of methods,
techniques and strategies that can be employedne S this are discussed in this unit.
Again, you are to take careful note of these himtse a successful teacher in the classroom.

OBJECTIVES
At the end of this unit, you should be able to:

0] mention different types of methods, techniques amdtegies for teaching Social
Studies;

(i) describe the characteristics of each of the methtmthniques and strategies for
teaching Social Studies.

HOW TO STUDY THIS UNIT
1. Reading through this unit. Take note of the salgints as you read.
2. From the beginning, read the unit thoroughly asesyatically arranged.

Attempt all the activities statedDO NOT look at the answers provided before
attempting the exercise.

3. Strictly adhere to the rules.

CHECK THE ANSWERS TO THE ACTIVITIES AND ASSIGNMENTSIVEN AT THE
END OF THIS BOOK.

WORD STUDY

Dramatization - making something exciting than it really is.
Method - particular way of doing something

Simulation - is the creation of particular condition thatstx in real life.
Strategy - an intended plan for achieving a purpose.

Technique - a skilful way of doing something.

INQUIRY METHOD

It is simply a method to find out. It involves expmenting, probing, investigating,
guestioning, searching thinking, analysing, evahgatind so on, with a view to acquiring,
updating or validating knowledge in Social Studies.
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One major advantage of this method is that it teacthe students how to think for
themselves. Therefore, the use of inquiry methodSocial Studies a arises out of the
curiosity or inquisitiveness of the user. This hoet is the most effectively used with the
children in elementary schools.

Procedure for the use of inquiry method:

0] Identification of problems.

(i) Collection of information on data or the problem
(i)  Data Analysis based on the information collected.
(iv)  Solution to the problem of the analysis

(v) Make generalization from the solution.

DRAMATIZATION

It simply means imitation, though it is more thamst because it involves practising,
initiation, conforming, playing, singing, dancingpntrolling, participating, and so on in the
Social Studies teaching and learning process. adt, it is extremely useful and effective
method in Social Studies lessons especially, whendramatic presentation centres on the
familiar experiences in the learners’ environmenherefore, in most cases emphasis should
always be on dramatizing Social studies materé&ttsar than dramatizing stories.

However, the following are limitations of the metho

- It is time consuming.

- It may require a lot of costumes

- It is expensive

- It may turn to a mere play, thus the lesson becamey and ineffective.

Meanwhile, the following are the benefits that b@nderived from this method:
- It trains the learners in the skills of listeninatigntly, carefully and courteously.
- It helps to develop in the learners the sensespiaet for the opinion of others.

- It gives the individual member of the group the rat& to learn the planning
strategies, the logical and sequential procedutkeofiramatization.

- It develops in them the attitude of cooperation desirable special skills.

DISCUSSION METHOD

This is the act of talking over subjects from vag@oints of view and the teacher acts as a
moderator. The teacher should not dictate or émfbe students’ view points, but should
motivate them using questions, which can make tteason rather than recall.

These are the merits of this method:
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- It develops positive interpersonal relationshipdwese it enables students to interact
with their teachers and mates to gain from eacaroth

- It can be used to introduce a lesson, to motivateents’ activities and explain
accompanying procedure.

- It enhances learners’ confidence and boldness.

- It promotes clarity of information.

Demerits of this method include:

- It can lead to boredom or lack of interest in thalents.

- It can lead to inattention if not properly coorde

- It may be different to cover the syllabus if useshfiently.
- It wastes time if not properly organized.

By and large, in the teaching and learning of Sdstadies, discussions can be between and
among small or large groups of students during Wwhitey contribute, share, examine,
expand, simplify, formulate, classify, propose, geg, prove, argue, question, accept, or
reject opinions and ideas. However, the teachels is that of a facilitator, a helper, a
moderator, a contributor and a guide.

ASSIGNMENT I

Which of these strategies would you like to adopthie classroom: Inquiry, Dramatization,
Discussion. Give reasons for your choice.

SIMULATION METHOD

This is the creation of a model of the real worldahich participants assume different roles
and make decisions about issues raised as wdtleadifficulties encountered. It is usually
designed to reflect the existing or inherited peohd of man in the society. It also involves
opportunities for exploration, experimentation, ecoittment, and decision-making aimed at
resolving important issues and problems affectimgnrim his environment. It can be used to
introduce, consolidate and summarise a lesson.

The benefits the learners can derive from this pthclude:

- They become more actively involved in the teachesgning process.

- They develop insight into the issues and problehtBeosociety.

- They give free expression to their creative aksitwithout any inhibitions.
- They appreciate and develop their qualities oféesitip or followership.

- They experience and the stimulated consequenceeas$ion and performance on
these and among others.
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Demerits

- It is time consuming

- It may lead to loss of interest by the learnersoif properly organised.

- It may be expensive if the commercial type is addpt

- It may require a lot of brainstorm in the part loé teacher and even the learners.

ROLE PLAYING

It is a spontaneous dramatization of the contexiigabr “total personality” of the persons or
posts whose roles are being played. Therefoiaydlves initiating, acting, managing and
emotional display.

It is used to resolve conflicts and solve problems.

It is used to teach feelings of emotion which migatdifficult for the teacher to express or
demonstrate by himself.

It gives students the opportunity to express ttheiughts and feelings freely.

It helps to develop in the learners’ cooperativduate and the desirable social behaviour as
well as the consequences of doing otherwise. Hewatsshould be followed immediately
by an analytical discussion of the roles playesljés raised and resolved.

Finally, role playing needs some preparation on pihet of the teacher and the learners
because poor preparations may ridicule the whdleatson as a result of poor quality of
output.

ASSIGNMENT Il
1. What are the differences between simulation arel ptalying?

PROBLEM SOLVING

It involves the use of scientific approach to teagHearning process. It enables the learner
to become aware of the fact that there is an orgedcedure or stages in thinking and doing
things.

Problems solving should be child-centred. Thathsese problems that are for the learners
and not teacher’s problems. Therefore, the folhgnare the features of a good problem in
Social Studies:

- It should be relevant to the experiences of thdesits’ generality

- The learners should state it in a language thalearly understandable

- It should be challenging and stated in such amattre manner that could catch the
attention of the learners.

- It should be capable of several interpretationsodutions.
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The solution to the problem should not be too obsio

Procedure for problem solving:

N o o bk~ bR

Identify a problem.

State the problem clearly in simple language.

Suggest possible solutions to the problems.

Discuss the suggested possible solutions

Accept reasonable suggestion

Determine the solution to the problem through reabée suggestions.
Restate the original problem and solution.

Possible Learners’ Centred Problem Areas that eazohsidered by the Teacher:

@)
(b)
(c)
(d)
(e)
(f)
(9)
(h)

Family problems

Academic problems (learning difficulties)
Sex problems

Socio-cultural problem.

Religious problem.

Feeding problems.

Clothing problems.

Transportation problems etc.

LECTURE METHOD

The active teacher who does all the talking througtthe lesson and the passive learners
who merely listen or take down notes of the impar{zoints in the lesson characterizes it. It

is also known as chalk-and-talk method becauséstieher does the talking alone throughout
the lecture period. Sometimes, he/she may decidgite on the board if he/she wishes. Itis

mostly teacher-centred, hence little or no intéoacivith the learners. The communication is

one way for most of the time in the teaching leagrprocess.

Merits of lecture method include:

it is good for a large class size.

It can be used in the absence of instructional nadge

It can be used in the case of shortage of manpower.

It is less expensive to use.

It is used to cover a large scope of the syllabitisinva short period of time.
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However, this method can be used effectively witheo methods of teaching, such as
guestioning, discussion among others in the classgituation.

QUESTIONING METHOD

It is the most commonly used techniques in teachimgugh it is often used in discouraging
manner. It involves the teaching of the learnsisry questions throughout the lesson, that
is, from the beginning to the end.

Meanwhile, this method can be used for introdugtimesentation and evaluation. However,
there are number of factors to be considered byeheher while employing the method such
as:

(@  the question should be stated in a clear term jshabt vague:
(b)  the questions should be of interest to the leayners
(c) the level of difficulty should be within the leanséability;

(d)  the questions should be logically and sequentthyctured, that is, from simple to
complex;

(e)  the questions should be within the important acfasudy.

However, it develops in the students the habit ofical thinking, enhances learners’

performances and fosters teacher’'s presentatighernlesson and in fact, it makes lesson
interesting, lively and emotional. Though, it i¢-consuming, noisy and cumbersome if
not properly organized.

ASSIGNMENT IlI

1. Which method would you prefer to use in your classn — the lecture or question
method? Give reasons for your choice.

CONCEPT MAPPING

It is an act of constructing maps, or diagramsaatiing inter-relationships among concepts to
represent meanings or ideas on a domain of knowlébgvak, 1991). The concepts are
arranged hierarchically from the genera to specific

Procedure for concept mapping

Selection of item for mapping a text, passageples®te etc.

Underline keywords or phrases, objects and events.

Arrangement of rank and list of concepts from aastto specific or concrete.
Drawing circles around the concepts.

Connection of the concept using lines or arrowsefsy reading and interpretation.

2 e o

Provision of examples at each branch terminus.
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7. Cross-link the branches where appropriate.

Merits:

- It encourages deductive reasoning in learners.

- It simplifies the topics.

- It enhances critical thinking in the learners.

- It broadens the horizon of the learners in termhefscope covered in the topic.

Demerits
- It may become boring if not well organized.
- It is time-consuming

- It may be complex or abstract for the learnersotorehend easily.

FIELD TRIPS

These are out-door lessons being organized for stneents. They are for relevant
observations and for obtaining specific informatioS8tudents become actively engaged in
observing, collecting, classifying, studying redaiship and manipulating objects or exploring
their environment.

It is enjoyable and interest if well planned.

Procedure For Field Trips:

€)) Organizer’s first trip to the area of interest.

(b)  Write officially to the area of interest.

(c) Inform the students and their parents what to peefix (money, materials, etc.)

(d) Inform the school authority for permission and otheecessary education
stakeholders, most especially if it is a long trip.

(e) Inform students what to look for during the trip.

) Make good arrangement for transportation, feedimjaccommaodation.

(9) Mandate students to give detail report of the olz@ns during the trip.

(h) The organizers should send letters of appreciatiothe areas visited immediately
after the trip.

Merits:

- It makes lessons more practical and lively.

- It enhance cooperative habit in the learners.

- It broadens the learners’ horizon in terms of tiraimediate environment.
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- It encourages sense of appreciation of naturakemwient in learners.
- It is highly educative, entertaining and informativ

Demerits:

- It is time consuming.

- It may be expensive

- It is cumbersome.

ASSIGNMENT 111

1. “Field trips are a mere waste of time. They aretnobe recommended for serious
learning” Discuss.

DEBATE METHOD

It is an argumentative formal discussion organiketiveen two or more groups among the
learners on a particular topic of interest. Thistmod is purely learner-centred because
learners are involved mostly in the discussion,tdaher is just a moderator or an observer
or a facilitator.

PROCEDURE FOR DEBATE METHOD

1. Select an interesting topic in Social studies éetgacher is better than a farmer in the
society).
2. Select two groups among the learners. One grogpipport of the motion the other

group should be against.

Choose a moderator (a teacher or student).
Choose a timekeeper (student).

Choose panel of judges (teachers).

o g bk~ w

Judges should give their report to know the winner.

Merit :

- It makes lesson interesting, motivating and stiali

- It makes learners to be active throughout the fesso

- It enhance critical thinking in the learners.

- It builds in learners confidence and act of pubpeaking.

- It encourages spirit of cooperation, and leaderahibfollowership.

Demerits
- It may turn the lesson to a rowdy situation, tisanoisy.
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- It may be boring if not properly organized.
- It wastes time.

ASSIGNMENT IV

1. “Debate method is too narrow to cater for the igéof a large number of students in
a classroom situation”. Argue for and against.

SUMMARY

o There are varieties of teaching methods that candeel in the teaching of Social
Studies, some are just discussed in this unit. é¥ew it is advisable for teachers of
Social Studies to employ more than one teachindpoakin a particular lesson so that
the lesson will be more effective and interestiaghte learners. How appropriative
the method is a function of the subject being dised.

ASSIGNMENTS

Explain briefly how you will employ the following ethod of teaching in the teaching of
Social Studies:

1. Concept mapping
2. Project method.
3. Debate method.

REFERENCES:

Ayodele S.O (Ed.) (2002Jeaching Strategies for Nigerian Secondary School$ower
House Press, Ibadan.

Ogunsanya M. (ed.) (1998gsic Process in EducationAndrian Publication Series, Oyo
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UNIT FOUR: MICRO-TEACHING TECHNIQUES IN SOCIAL
STUDIES

INTRODUCTION

Micro teaching techniques constitute an area whetedichers in training learning to acquire

the rudiments of teaching in the classroom. H igreparation as to what they must master
when they go to the field to do teaching practindar the supervision of professionals. It is

indeed a preparation for the challenges that alaiteacher in his or her future carrier as an
educator.

OBJECTIVES
At the end of this unit, you should be able to:
0] describe the use of micro-teaching technique inab&tudies.

HOW TO STUDY THIS UNIT

1. Read through this unit, Take note of the saliemtsas you read.

2. From the beginning, read the unit thoroughly asesyatically arranged. Attempt all
the activities stated DO NOT look at the answers provided before attempting the
exercises.

3. Strictly adhere to the rules.

CHECK THE ANSWERS TO THE ACTIVITIES AND ASSIGNMENTSIVEN AT THE
END OF THIS BOOK.

WORD STUDY

Micro-teaching - teaching organized for a small group of students
Strategy - an intended plan to achieve a purpose.
Technique - skilful way of doing something.

MICRO-TEACHING TECHNIQUE

This is a laboratory training procedure geared tawaimplification of the complexities of
regular teaching-learning process. It is also miatire teaching scaled down in terms of
class size, time, task or content and the skilif{d973). However, in practice, micro-
teaching follows a teach-critique-reteach procedvhreeh involves the following:

1. The supervisor demonstrates the skill to be pradtisThis may be live demonstration
of the skill or a video presentation of the skilhish has been prerecorded for the
purpose.
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2. The group members select a topic(s) from a list @eghare the lesson of five to ten
minutes, in which they will practise the particuskill that was demonstrated.

3. The teacher trainee then has the opportunity totigeaand evaluate his use of the
skills. Practice takes the form of a ten-minutenmiteaching session in which five to
ten pupils are involved. When real students aegl uhe other trainee teachers act as
observers and evaluators. When the trainee temanerused a pupils they play the
role of the pupils at the same time observe anduata the lesson objectively
together with the supervisor.

4, The progress of the session and the performanttedteacher” are evaluated. There
are many possible ways of doing this. These ireloldservations and comments by
the other trainee teachers, support by note mageesprepared evaluation checklists
or a video recording of the performance which carabalyzed by all, including the
performer being evaluated.

5. If the trainee’s performance is not up to the expéstandard, he redefines his use of
the skills through additional practise, pre-plams lesson, emphasising those skills in
which his self-evaluation revealed his performatwée most inadequate. Then he
re-teaches the lesson with another group of p@pits evaluates his second recorded
performance.

6. Finally, when the supervisor judges that the seépdrasic skills considered important
are sufficiently well mastered and integrated; titm@nees continue their practice in
supervised real-life classroom situations (Romizai988).

A closer analysis of the sic procedural steps imiaro-teaching session provides three
essential phases in sequential order thus:

Phase | Modelling

Phase I Practice

Phase Il Feedback
MODELLING

Modelling has been described by Borg et.al. 91980 three-step process. First, the learner
observes a model teaching episode where partickidls are demonstrated, second, the
learner attempts to shape his own behaviours tftexe of the model; and third, the learner
receives feedback on his performance. In the alpoeeedure, modeling is taken to mean
watching of a live, written audiotaped, videotapedilmed teaching episode which provides
a short but clear example of a specific teachirnidjtekbe acquired.

Generally speaking, there are several types of tmoddowever, three of them gain more
attention of practitioners and researches in edutafThey are:

0] Perceptual models (filmed or videotape teactsegments).
(i) Symbolic models (written transcripts of a teachepgsode or written descriptions of a
skill's application).
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(i)  Audio models (audio taped teaching sequences)néjul973).

The use of any of these models in micro-teachirbdepend on a number of factors. It may
be necessary to consider such factors like thé tkibe developed, cost of production or

procurement, and motivational value among othensideed, studies of a number of

researchers lend considerable support to the uperoéptual models in mich-teaching. For
example, Turney et al. (1973) found the use oéeidped or perceptual models much more
effective than symbolic models. The approach aneecommending to modern teacher
trainers is the use of combination of perceptual aymbolic models to ensure optimum

learning and rewarding micro-teaching experience.

MODEL PRESENTATION

The manner in which models are presented is coregidienportant if they are to produce
desire effects. The following are listed as acaelet manner of model presentation.

1. Inform students about the skill to be watched argliaed.

2. Make students aware of the instances of the skitsacomponents during the model’s
presentation.

3. Show/present the model in a number of times perisaperal days to enhance its
lasting effect.

4. Allow the student teachers to practise the skilhisimilar teaching context to that of
the model.

5. Encourage the use of the combination of teacherefsahd student models for more

desirable effect.

PRACTICE

This is the act of demonstrating in practical sehseskill being demonstrated in the video or
the film medium. The trainee should be given tphpastunity to practice what he has seen;
learning by doing has been the basic principle diclvthe teaching learning laboratory is
based. After all, we often hear the saying “Practnakes for perfection”.

FEEDDBACK

Feedback is micro-teaching is information a studeweived concerning his attempts to

imitate certain patterns of teaching. The builtféedback mechanism in micro-teaching

acquaints the trainee with the success or otherafidd@s performance and enables him to

evaluate and to improve his teaching behaviouectibnic media gadgets that can be used to
facilitate effective feedback in micro-teachinglude videotape, audio-tape and a check-list.
It should be emphasized that feedback is a vifa¢etsof the micro-teaching. The feedback

through whichever medium should be geared towasdssting the trainees to analyse and

improve his teaching.
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ACTIVITY
1. Define micro-teaching
2. Explain briefly the essential features of mitgaching
SUMMARY
. In this unit, the steps to be taken in undertakingnicro-teaching has been discussed.
Also explained are the steps to follow to ensureesult oriented micro-teaching
section.
ASSIGNMENT
1. Select a topic from the Junior Secondary Schoolab&tudies programme’ prepare a

micro-teaching section following the guideline aat in this unit.
REFERENCES

Aina M.f. (1982)Social Studies: A Book on Methodologyvans Brothers Ltd., Ibadan.

Odanye O. (1977)he Basic Concept of Social studies for JSS 1-8olad Publishers,
Ibadan
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UNIT FIVE SOURCE, TUPES AND VALUES OF
INSTRUCTIONAL MATERIALS IN TEACHING
OF SOCIAL STUDIES

INTRODUCTION

The resources employed to facilitate effective h@ag-learning process are referred to as
instructional materials They are information carriers designed spedlificao fulfil
objectives in a teaching-learning situation (Akd®988). Therefore, in the teaching and
learning of Social Studies, many of these learmrajerials are utilized in making teaching
more effective and enhancing permanence in learnifigese materials are given different
taxonomies viz., visual, a audio, audio-visual,dware, software and a host of other
nomenclatures. For a start, you are being intreduto three aspect of instructional
materials: sources, types and values

OBJECTIVES
At the end of this unit, you should be able to:
0] define instructional materials;

(i) mention four sources some of the instructional melebeing used in Social Studies
teaching;

(i)  describe the characteristics of each of the instmal materials being used in Social
Studies teaching.

HOW TO STUDY THIS UNIT

1. Glance through the unit. Note the salient poirdsyau read. Take note of the
unfamiliar words and check for their meanings inrydictionary.

2. Now from the beginning, read and digest the unirahghly and systematically as
arranged. Make sure you attempt all the activiseded. Before attempting the
exercises, avoid looking at the answers provided.

3. Make sure the rules stated are strictly adhered to.

AT THE END OF THIS BOOK, CHECK THE ANSWERS TO THEGNIVITIES AND
ASSIGNMENTS GIVEN.

WORD STUDY

Nomenclature - naming system.
Taxonomy - system of classification.
Visual material - learning devices that appeal to sense of seeing.
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Audio material

those learning devices that appeal to senseaniriy.

Audio-visual - those materials that appeal to both sense aigead
hearing.

Hardware - equipment for extracting information from treftevare.

Software - materials that carry the message or informatiocontent

for hardware

SOURCES OF INSTRUCTION MATERIALS

A discourse on place and ways by which instrucliomaterials can be acquired is considered
relevant in the reality of economic hardship besxgerienced by the nation. In this regard,
the focus of our discussion shall be on instruetiomaterials by design and those by
utilization.

Instructional materials by design are those that@ovided genuinely for the purpose of
instructional usage — overhead projectors, chaedibooks, slides, etc. Instructional
materials by utilization, however, refer to thosevides which are not provided for
instructional purpose but which a teacher makestigethe process of instruction especially
if they are found to be good for the purpose obiinfation dissemination. Examples of such
media are: posters, calendars, locations, resoparesns, and so on.

They are several sources from which to obtain uiesional materials. Four main sources are
identified here:

1. Director Purchase.
2. Improvisation

3. Loan

4, Donation

Direct Purchase: The locations of materials toabquired through this source are the
industries where the materials are manufacturgtesr agents. All that is required is for the

user to approach the industry/agent for necessanysdctions that can facilitate direct

purchase. If the company is based abroad, negessiering procedures must be followed

to get the material(s) procured. Information asvtoch company produces what could be
obtained through reading of relevant literatureuaentance with similar product in a sister

institution, getting contact with manuals/brochyneswspaper/television advertisements etc.
Should the choice of materials acquisition be thhothis source, such factors like topic,

objectives, scope, methodology of use, compleXitthe material(s) etc. of the manufacturer
must be seen to be similar to those of the targdieace for which the material(s) is to be

purchased? Materials from this source include:rtshaoverhead projectors, opaque
projectors, video player, T.V. sets filmstrips,.etc

Improvisation: Through the efforts of both thedeer and the learners, different kinds of
instructional materials can be produced using lowaterials. Local artisans can be contacted
to get instructional materials produced. Materiatsm this source include charts, maps,
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pictures, slides, chalkboards, flannel-graphs,dbullboards, magnetic boards, instructional
games, models and mock-ups.

Loan: This refers to a situation whereby a workadgreement is reached between two or
more schools or learning resources centres to egehastructional materials for specified
time or period. This is known as inter instrucabmaterials loan, which could also be
worked out between two departments, schools umitseotions in a school system. Under
these arrangements, conditions to be followed wilittete the workability of the system
should be spelt out. A register should be kepintticate such items like: name of the
borrower, institution, date, condition of the mé&tkrto be borrowed, date of return, condition
of the materials on return, condition of the matesrion return, signature of borrower and
name and signature of the officer who authorisedétease of the materials.

Donations: Instructional materials can be donatedchool or Learning resources Centre
(LRC) by organizations (Local/Foreign) individuasd or manufacturers. Some of these
materials can be solicited for by contacting theats while free or sample models can be
sent out for trial testing. Schools could incretsevolume of materials acquisition through
this means.

Every Social Studies is expected to be resourcefuh, world of rapid acceleration change
brought about by the application of science andrietogy. The immediate and distant
communities of the school are sources from whidtructional materials can be tapped to
improve the quality of classroom instruction.

Museum, zoological and botanical gardens, mediaémumedia centres, factories/industries
are ready-made sources of information which teacben effectively utilize in the teaching
and learning of Social Studies.

TYPES OF INSTRUCTIONAL MATERIALS

These are different types of instructional resosiriteat can be utilized in the teaching and
learning of Social Studies. These resources assified thus: visual, audio, audio-visual,
projected, non-projected, hardware and software.

VISUAL MATERIALS

These are teaching and learning devices that appeatly to the visual sense. In this
category, we have such devices like simple visualiags like pictures such as slides,
filmstrips and transparencies. Like audio-medigytare inexpensive, often simple to use,
and, above all, clear and impressive in their pregsn.

AUDIO MATERIALS

These are teaching devices that mostly appeal ditcay sense. They consist of radio
programmes, audio recordings such as cassettedismobcord.

Other examples of audio media are devices likadlephone and walkie-talkie. Since audio
aids appeal mostly to the auditory sense, for tteebe effective, pupils must not be auditory
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impaired. Radios, record-players and tape-recerteat are becoming common household
items could be judiciously and effectively utilizedthe classroom.

AUDIO-VISUAL MATERIALS

These are instructional devices that have the dgptacprovide the features of audio and
visual media simultaneously. Typical of media lstcategory are the television, video-
taped programmes/recordings, sound films, filmpstand slides with synchronized sound.

PROJECTED MATERIAL

They consist of materials containing information ieth can only be meaningful and
effectively only when projected on the screen ugirgiection equipment that require electric
power supply. These projection equipment are Usuvelerred to as “projector”. Projectors
are of various types. The follows are typical eps: film projectors (8mm, 16mm,
35mm). Film strip projector, opaque projectors amdrhead projector (ohp). The Overhead
Projector is commonly found in the classroom.sltliésigned to perform the traditional roles
of the chalkboard, thus it is regarded as an inStrmal medium by design rather than
instructional medium by utilization.

NON-PROJECTED MATERIALS

These are instructional materials that can be usttbut having to resort to any projection

process unlike the projected media. They can barded as non-projectuals. Examples of
media under this taxonomy are: charts, posterslieegr real objects and models. Usually,
three-dimensional models are beautifully made ared large enough to allow for easy

visibility on the part of the learners. It shodidwever be mentioned that information on
non-projected media like charts and posters shoatidbe over loaded with information.

HARDWARE

Hardware is a term that is used to describe equiprfue extracting information from the
software. They are usually bigger and in most €assstlier than the objects that actually
carry information to be extracted. Hardware inelglich gadgets like the television set,
monitors, projectors of all kinds radio sets, ctieseplayers. Video player/recorder, turn-
table or disc player, camera and computers. Mdmhese hardware are found in homes
while only few are available in our schools.

SOFTWARE

This term is used to describe all those materiadg tarry message/information/content.
These include videotapes, cartridges, audio-tapesel to reel tapes, films, transparencies,
slides, filmstrips and diskettes etc.

COMMUNITY RESOURCE PLACES

These are places within the students’ community ttey are of educational importance e.g
museum, palace, market places, factory/industrgrrgufish pond, among others.
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CASE STUDY METHOD

This is a detailed account of the development pkeson, a group of people or a situation
over period of time. Therefore in Social Studittés method can be employed in teaching
and learning. Certain concepts e.g traditionalriage in Yoruba/lgboland/Hausa, egungun
festival in Ibadan, Argungu fishing festival in Kaltate Northern Nigeria, etc.

RESOURCE PERSONS

An expert from outside the school community to gimien and share his/her experience with
the students on a chosen topic in Social studieseainvited by the Social Studies teacher.
That person is referred to as a resource persah, &u expert can excite students, remove
boredom and tension, e.g. a lawyer, geographer etc.

VALUE OF INSTRUCTIONAL MATERIALS IN SOCIAL STUDIES TEACHING

Instructional materials are of paramount importamcéhe teaching and learning of Social
Studies because of the following functions theyqven:

1. They increase the rate of learning and at the saneeallow the teacher to use more
time on other gainful activities.

2. They effect a reality of experience that stimulased#f-activity on the part of the
learners.

3. They provide learning experience which are not witthe immediate classroom

environment.

They discourage rote learning by emphasizing realsarning.

They make abstract term, concepts and generalisatimre practical and realistic.
They help the learners to focus their attentionmduteaching-learning process.

N o o bk

They provide the teacher with the means of guidang controlling the desirable
responses of the learners in relation to stimulatenals of the learning situations.

8. They develop in the learners, awareness of problepen up possibilities for
exploration, present meaningful interactions whitdturally lead to provision of
solutions.

9. They help to stimulate purposeful and utilized selfivity and this is much more
preferable educationally than a more or less pasam often bored listening.

10. They improve the classroom communication proceswdmn the teacher and the
learners, with this, the expected improvementamrigng output will be accomplished.

ATTRIBUTES OF INSTRUCTIONAL MEDIA

Generally speaking, instructional resources have firoperties; these are the abilities to
help:

1. Promote perception
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2. Promote understanding

Promote transfer of learning

Provide reinforcement or knowledge of result
Help retention. Davies (1979).

o & w

ACTIVITY

1. What are instructional materials?

2. Mention five instructional materials that can b@izeéd in the teaching of Socig
Studies.

3. Describe the peculiarities of the following leanimaterials:
(@) Visual media (b) Hardware (c) Regalia

SUMMARY

. Various types of instructional resources have bdisnussed in this unit and their
overall value in enhancing and facilitating effeetiearning in Social Studies. Each
of these resources, it must be pointed out, hasaits unique usefulness, for specific
learning experiences. Then criteria for their sid® and effective use will be taken
up in unit 2.

ASSIGNMENTS

1. Name five (5) visual learning materials that canused in the teaching of Social
Studies.

REFERENCES

Ayodele, S.0 (2002) (edT)eaching Strategies for Nigerian Secondary SchoolBower
House Press and Publishers.

Agun I. And Imogie I. (eds.) (198&undamentals of Educational Technologyr-Books,
Ibadan

Ladipo, S.O and Ogunsanya M. (eds.) (2080plication and Practice in Education
Andrain Publications Series. Oyo.
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UNIT SIX: CRITERIA FOR SELECTION AND USE OF
INSTRUCTION MATERIALS TEACHING OF
SOCIAL STUDIES

INTRODUCTION

In the teaching and learning of Social Studiestrugsional materials are “sine qua non”

resources to be utilized so as to facilitate tedshgresentation and in fact, to enhance
students’ learning performance. Therefore, for té@cher to select appropriate learning
materials, certain criteria should be consideredihe guidelines for the selection and

utilization of the resources are to be put intosideration. All these and more are presented
in this unit.

OBJECTIVES
At the end of this unit, you should be able to:
0] state the selection criteria of instructionaterials in Social Studies teaching;

(i) enumerate the guidelines on the Use of instructiomaterials in Social Studies
teaching.

HOW TO STUDY THIS UNIT

1. Glance through the unit. Note the salient poirgsyau read. Take note of the
unfamiliar words and check for their meanings inrydictionary.

2. Now from the beginning, read and digest the unirahghly and systematically as
arranged. Make sure you attempt in all activitésted. Before attempting the
exercises avoid looking at the answers provided.

3. Make sure the rules stated are strictly adhered to:

AT THE END OF THIS BOOK, CHECK THE ANSWERS TO THEGNIVITIES AND
ASSIGNMENTS GIVEN.

WORD STUDY

Affective domain

deals with person’s feelings e.g values, atétuhd
perception.

Cognitive domain deals with level of understanding
Criteria - variables under consideration.
Improvisation - making use of the available local resourcesan-|

of non-availability of the ready-made ones (comnatisc
produced).
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Psychomotor domain - manipulative ability or skills.

CRITERIA FOR SELECTION OF INSTRUCTIONAL MATERIALS | N
SOCIAL STUDIES

The utilization of instructional material is essahtn any instructional interaction meant to
produce effective learning. There should be naisgmr reason whatsoever for anot making
use of instructional media by teachers. Howees important at this point to distinguish
between two broad categories of instructional niggrboth of which require different types
of decision from the teacher or instructor. Thiesed categories are:

1. Optional or enrichment Materials

These can be selected by a teacher as a mattersafifal conviction — provided there
is a sufficient time and finance.

2. Necessary or Obligatory Materials

These are the instructional media that should leel by teachers so as to help them
accomplish the stated instructional objectivesheftask. Time and finance and other
factors ought to be made available for them.

However, the following criteria should be considemghen selecting necessary or
obligatory instructional material for the Social&ies teaching.

(1) Task Factor: The objectives to be accomplished at the ertiefesson must be put
into consideration.

Different objectives will require different instrignal materials. The following
generations can be made according to (Davies) {1977

(1) Cognitive Objectives can be realised by altinstional materials.

(i) Affective Objectives are best realised by audiosaidictures, films and
television: simulators and language laboratories.

(i)  Psychomotor objectives are best realised by audg) lrge model of reality,
simulators, language laboratories, field excursem visits.

(2 Topic/Subject Matter: It is also mandatory to consider the topic/suabj
matter to be taught. It will be wrong to assume flast any medium can be used to
teach all topics. The nature of the topic will etetine the choice of instructional
material(s) to be selected. Such factors like fianitly to the topics, concreteness or
abstractiveness, and scope are to serve as guidgractional media selection.

(3) Learner’s Factor:

@) Group Size and Location: these are certain médibare best suited for large
audience while there are those for small audienmceven individuals. The
teacher is expected to consider such factors thlatwprove visibility, clarity,
noise, classroom environment from the part of #erriers when making a
choice of instructional media for classroom use.
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(4)

(5)

(6)

(b) Intellectual abilities: Instructional materialstie selected should be borne out
of consideration for the seemingly different acaiteability of the learners in
the class. A choice of complex instructional made would benefit only the
high academic ability learners in the class iseéabnsidered a wrong choice.
Other related factors such as learners’ interests meferences in learning
styles need to be put into consideration when satgmstructional materials.

Economic Factor Sometime, the cost of instructional media com®d to be
appropriate may serve as a hindrance to the teaclmeother words, if the school
management cannot afford to procure the media @fino use for the teacher to
dissipate his energy pursuing what he cannot afftmadhis circumstance, the best the
teacher can do is to resort to local improvisatbdnsuch a medium/media. It is
important to stress that materials to be selectedldvnot be too expensive, time
consuming to make and not too difficult to use.

Technical Factor. Here, selecting criteria would include such &hkes like, quality
or production, ease of use, compatibility that ieether it is handy. Flexibility of use
— can it be used in various ways? And for durhitian it be used for long?

Availability : Any instructional material that is to be usedwd be within the reach

of the teacher. It is of no use selecting materibht are not available. However,
efforts should be made to search for such matemalst especially if they are locally
manufactured. Improvisation of such material(syldcalso be embarked upon. If
materials are purchased, the accompanied manua wkplain their use should be
readable and understandable.

EFFECTIVE UTILIZATION OF INSTRUCTIONAL MATERIALS

Selection of appropriate materials does not necgssaean effective utilization of the
materials so selected. For proper integration eflia into teaching-learning process, the
following factors should be considered:

1.

Prepare and make available all needed instructiomatkrials for presentation or
giving lesson.

Create a readiness for learning by introducing thesson content; its
purpose/objectives, what the learners should expadt what their reactions and
participation would be.

Match each step of the lesson presentation withogpiate instructional material(s).
This should be explicitly integrated in the preghtesson note for the lesson and
strictly followed during delivery.

Organise the classroom to suit the usage of themat in a manner that would not
waste time and create unnecessary diversion ofgagéention.
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5.

Present the materials in the best form to achiéee purpose for which they are
prepared, selected and used. Decision must be t@kdo whether the material(s)
has/have to be distributed to individual learn@ugrusage/or centralized usage.

Make inquiries into what the learners have madeobtiie usage of the material(s) by
asking probing and prompting questions, and by mpwbout the room to see that
learners are using the resources properly.

Determine to make the best use of the material &img use of it at the introduction,
presentation and evaluation stages of the lesson.

Make a follow-up after the lesson by encouraging lmarners to interact with the
material use during the teaching-learning proce¥fey could be asked to draw,
label, explain, infer, and form their own notes ingkuse of the materials.

CRITERIA FOR SELECTING THE USE OF INSTRUCTIONAL MAT ERIALS IN
SOCIAL STUDIES

1. It should be directly relevant to the Social Stsdientent being taught or leant.

2. It should be presented in a way that captives anses the interest of the learners.

3. The instructional materials should be appropriatthe age and ability of the learners
and boldly and legibly written.

4. The teacher should avoid unnecessary duplicatidhdruse of instructional materials
and mindful of the time of presentation.

It should be so simple that learners too can maaii@wasily after a brief induction.
The learning materials should be such that will inothe manner of production and
utilization distract the attention of the learnfrmn learning during the lesson.

7. Where a teacher has to select among alternativegheapest, most readily available
and more relevant materials for utilization of thecial Studies teaching should be
selected.

When audio aid is used, it should be clearly aediblthe learners.
All the pupils should be given equal chance tolss, feel, taste or smell the aid.

10.  The use of the instructional materials should realbowed to waste the time of the
learners especially the materials that have tamgad the class.

ACTIVITY

1. Highlight the criteria for selection of instructimmmaterial in Social Studies

2. The solution and utilisation of instructional maaés in Social Studies teaching|are
guided. Explain.
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MODULE TWO Social Sudies Teaching Methods (PDE 115)

SUMMARY

. There are parameters for the instructional matesalection in Social Studies such as
task factors, subject matter, learner’s factor, neaaic factor, technical factor,
availability and appropriateness of the resourcesewdiscussed in this unit. The
guidelines for the utilization of these materiaig also explained in the unit.

ASSIGNMENT

1. Produce a worthwhile instructional material for teaching of a topic of your choice
in Social Studies. Use locally available materials
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