MODULE 1 . English Methods (PDE 115)

UNIT 1: LANGUAGE AND THEORIES OF LEARNING

INTRODUCTION

In this unit, you will learn the preliminary issuesgarding language and learning. These are
important because as a language teacher, yourgoairis to get learners to learn English in
a proficient manner. Follow this unit carefully yasu are taken step by step to what language
is and what we mean by the concept of languagailggrYou will also be introduced to
different language learning theories.

OBJECTIVES

By the end of this unit, you should be able to:

1. define language;

2 explain learning;

3 state theories related to language learning;

4. state the characteristics of different types ofjlaage learning theories; and
5 relate these theories to language learning anthitegc

HOW TO STUDY THIS UNIT

1. Read the sections thoroughly.
2. Check meanings of unfamiliar words in the dicticy.
3. Answer the questions in the activity sections.

WHAT IS LANGUAGE?

Language is a characteristic with which every hurbamg is endowed or blessed. This
unique gift of language is used naturally as owé @b expression consisting of different sub-
skills. In the classroom, it is useful to organiearning to promote maximum effectiveness.
For this very reason, language teaching is orgdremeording to sub-skills. These sub-skills
are in the areas of listening, speaking, readirdywvariting. But before going into how these
sub-skills can be taught, it is useful to examheeriature of learning.

WHAT IS LEARNING?

Learning is a change in behaviour brought abousdaye systematic acquisition of facts,

concepts, skills and so on. Learning leads to dgeiigition of knowledge. Formal learning is

conducted in a school environment by the systematmosure to relevant materials like

literature, history or science. Learning is not @&ctpd to make the learner a robot. Rather,
learning should enlarge one’s mental powers. Thaken learning a visible source of

empowerment.
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WHAT IS A THEORY

To understand the learning process, some theodes to be examined. First, what is a

theory? A theory is an assumption that is based bypothesis. The hypothesis is usually

tested through the collection of some data. Tha da¢ usually analysed to ensure that the
claims of the theory can be tested, verified aplicated (or repeated elsewhere).

The very complex nature of language makes it nacgss work with some theories that can

facilitate language learning. This is more so whes realized that the language sub-skills

impose different challenges on learners. Thesderig#s have to be handled carefully so that
meaningful learning can occur.

INTEREST IN LANGUAGE LEARNING

Experts from different fields are interested in daage, language theory and language
learning. These experts include educationists, hpspgists, philosophers and linguists.
Several experts see language as just one formroéhuehaviour, while others see it as the
product of one’s culture and environment.

Many of these experts have advanced different tbeaf language and language learning.
Thorndike (1963), is a prominent philosopher whasek on reinforcement and its effect on
learning has remained an important source of reéereThorndike emphasized the Law of
Effect by saying that,

“If an act is followed by a satisfying stage ofaaf§, the probability of
its reoccurrence in a similar situation is incredse

An example is given of a dog made to stand oniitd kegs and being rewarded with some
bones after completing the induced act. The pdirithe theory is that if you reinforce that
action it will continue to be done or repeated. Buho reinforcement occurs again, the
phenomenon of extinction sets in. This particuteory has shed some influence on language
learning theory. On his part, Guthrie has beengeized for his contribution towards the
mechanism or the forces that lie behind contigummrslitioning. He agrees with the stimulus
producing learning but argues that the factors itiaease the probability of reoccurrence is
the presence of a combination of stimuli and, tloeeg it is not reinforcement that triggers
reoccurrence. According to Guthrie, the place ef d@lation and the person appearing before
the dog in the earlier example are the stimuli thatourage the subject to behave in a
particular way.

The two theories of Thorndike and Guthrie have bepresented below:
FIG. 1. Thorndike’s Reinforcement Theory

Stimulus Reinforcement Response
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FIG. 2. Guthrie Contiguity Theory

/Placx

Stimulus—» Response
\Persor/'

B. F. Skinner (1904), has been closely connectdl thie behaviourist theory of language
learning. He performed several experiments with. réhe rats were put in a box which had a
small container or pan within it. A lever was irduzed to allow the passage of pellets of
food into the pan. Reinforcement made the rat srate the lever when hungry because food
was produced whenever the lever was operated. Aewprto Skinner, secondary
reinforcement takes place when a particular acbimes socially acceptable through the
introduction of such reinforcements as praise gagwing or some patting on the back.

In the language learning context such expressidlga@sd”, “excellent”, “very correct” are
all signifiers or indicators of secondary reinfar@nt. On the contrary, when you give the
negative form of observations or statements, then gre withholding the secondary
reinforcement.

FIG. 3: Skinner’s Model of stimulus-response
S| BRAIN »R(response)
(stimulus)
R(reinfor cement)

While some have endorsed Skinner’'s behaviourisbrihemany others have identified
specific weaknesses which include the following:

a) Skinner was only interested in things observable.

b) Skinner had little or no interest between the stirmstage and the response stage.
C) It would appear as if Skinner was not interestehtrospects.

On account of the above, Skinner is seen to diseunggiage mainly in terms of direct link

between stimulus and response. The theory doeasceount for the innate or abstract mental
processes.
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ACTIVITY I

1. What is a language learning theory?

2. State Thorndike and Skinner’s theories of languagming. How can they be applled
in classroom situation?

THE BEHAVIOURISTS AND LANGUAGE LEARNING

Language learning is described by the behavioudsta process of habit formation. The
main characteristics of the habit formation process

Oral drills (concentration on careful listening farrect perception).

Oral drills (practice especially with the tip okttongue and the entire oral cavity).
Carefully selected stimuli to minimize the occuwcerof errors.

Production of correct responses.

®© oo o

Provision of immediate feedback and reinforcement:
I Over-learning.
ii. Subconscious mastery of the pattern being learned.

iii. The attainment of the first 2 leads to autonomigtidittle or no interference is
expected from the mother tongue.

Several centuries ago, especially in the earlyat@s 50s, the behaviourist theory advocated
pattern drills rather than explanation of languafjrules.

ACTIVITY I

1. State four characteristics of the behaviourist.

COGNITIVE (CODE) LEARNING AND LANGUAGE LEARNING

The early cognitivists were mainly Gestalt psyclgidts. They were interested mainly in the
whole, that is, everything looked at in sum tofdley spent sustained periods looking at the
different parts and seeing how they lead to theewstdnding of the whole. The cognitivist

called Kohler experimented with apes: A solutionatgroblem emerged when an animal
perceives the part to have a relationship with Wiele. Thus, the part is seen as a
contributory element to the whole. The Gestalt Belagists objected to the theory of

stimulus response that is why Kohler contended thaying that between the stimulus and

response, there exists some organizational pattern.
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ORGANIZATION
Stimulus Response
ORGANIZATION

According to Kohler trial and error must not be ama with accidental fumbling or
committing of mistakes. Rather, it involves somelipminary hypotheses that the individual
learner is carrying out. The trial and error isleefive of an individual feeling through a
system.

Example of the cognitive code learning procedure.
* Daddy drived the care. (Ungrammatical sentence)

This shows the mastery of a system which is wromgiglied. The system is that verbs in
English select base+ -ed for their past tense.

Here, the child has correctly observed that “...eafhf is employed to show the past tense.
But the mistake is brought about because the d¢fd@kl not recognized that there are many
exceptions to that rule. Errors similar to the oited above manifest or confirm the fact that
the child is constantly searching for some patteaivet reflect the make-up of English
grammar.

ACTIVITY 1l

1. Givetwo characteristics of:
a) behaviourist theory of learning; and
b) cognitive code-learning theory.

TRANSFORMATIONAL/GENERATIVE THEORY

The believers in this theory especially Noam Chomd®57), contend that a human being

has an “inbuilt equipment” to learn language. Tdewice is possessed by any normal human
free of physiological abnormality. The theory hasught into prominence the presence of

this special equipment now referred to as Langueggiisition Device (L.A.D.).

FIG. 4: Diagram of Language Acquisition Device

Proposed
Primary Language
Linguistic |__Inputed | Acquisition JKnowledge
Data Device
Knowledge  Grammar
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According to believers in transformational grammthg internal structure of the statements
consists of language universals. Examples of suuketsals include nouns and verbs
common to all languages. Chomsky, a strong beli@vdéransformational theory, contends
that there are two main structures in any utterandbe surface structure and the deep
structure. The surface ones are brought out frendéep structures.

The transformational theory also claims that sdvatteer sentences could be generated from
an initial sentence e.@itrus likes his students. The possible transformations that could
come from the above sentence include:

1) The students are liked by Bitrus.

2) Those Bitrus likes are his students.

3) That Bitrus likes his students is a fact.

4) To like his students is what Bitrus has been knéavn

According to the believers in transformational ttygdhe behaviourist theory does not make
room for a learner to create new sentences. Chordskyisses the behaviourist theory

because he sees it as fit for only animals anddmsiders it too simple and incapable of
explaining the complexity of language.

ACTIVITY IV

1. What do we mean by Language Acquisition Device?
2. How from your experience do you think children learother tongue?

RELEVANCE OF THEORIES TO LANGUAGE TEACHING

Most language teaching materials are preparedthjirecindirectly in accordance with some
well-known theories. In the Nigerian classroomsstrteachers are guided by textbooks and
other teaching resources. These textbooks haveuvneten by those who believe in some of
the theories discussed above. It is important & teese theories in mind for three reasons.

i) They provide the teachers with useful backgrouforimation.
ii) They enlighten us on some of the ways the human bearies out learning.
iii) They confirm that there are several ways in wheadriing language skills can occur.

In addition, the teacher needs the theories ofuagg and language teaching so that he may
have some scientific basis for his teaching.

The teacher needs to be able to evaluate his owimoae® and weigh them against prevailing
techniques.

By knowing the theories, the teacher is placed position where he can select the most
suitable technique for the particular topic hessching.
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SUMMARY
You learnt that:

Language is a unique characteristic with which yJyarman being is endowed or
blessed;

Language teaching is organised according to theskilled-listening, speaking,
reading and writing;

Learning is a change in behaviours as a result gystematic acquisition of facts,
concepts, skills;

A theory is an assumption that is based on a hgseth A hypothesis is usually
tested through the collection and analysis of taf@ove the claims of a theory;

Language learning/acquisition has generated irtteramong educationists,
psychologists, philosophers, linguists, etc.

There are behaviourists and cognitivists proponeitghe theories of language
hearing. The behaviourists believe that, “if ahiadollowed by a satisfying stage of
affairs, the probability of its occurrence in a gamsituation is increased.” In other
words, if there is a stimulus, there will be a m@sgpe and if there is re-inforcement,
there will be a response. The cognitive theostdse that, “every part is contributory
to a whole.” In other words, between the stimuisl response, there is some
organisation;

language learning theories are relevant because the

)] provide the teacher with useful background,
i) enlighten the teacher on some of the ways the hubram carries out
learning,

iii) confirm that there are ways in which learning leagg skills take place, and
iv) provide the teacher with some scientific basigierteaching.

ASSIGNMENT

1.

Why is stimulus an important aspect of languagenieg? State and explain the
importance of reinforcement.

What is the relevance of the language learningribedreated in this unit to language
teaching?
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UNIT 2: TEACHING LISTENING-COMPREHENSION

INTRODUCTION

This unit takes you step by step through the teacbf listening-comprehension. Teaching
reading in Unit 3 and listening about to be treatethis unit, have something in common.
They are both receptive skills. That is, the skillt are used to receive messages or
information in the English medium. In this unit, wavill learn how to teach listening-
comprehension in general, i.e. with no respectgaréicular class or grade level.

OBJECTIVES

By the end of the unit, you should be able to:

1. define listening;

2 state specific areas where good listening shoulddieed;

3. state the steps in which the teaching of listewigug be broken into; and
4 apply these steps to actual teaching of listenorgparehension.

HOW TO STUDY THE UNIT

1. Read each section of the unit carefully.
2. Find meanings of unfamiliar words in your dictwy.
3. Attempt all the activities and cross-check sargriswers by referring to the relevant

sections where the sub-topic is discussed.

LISTENING AND ITS CHARACTERISTICS

Listening is the process that involves paying cotreged attention to what is heard with the
main aim of identifying correctly the incoming satents and receiving information or
message. Listening tasks may focus on sounds, weedgences or passages. For good
listening to take place, the correct environmensiie provided. Sources of interference or
distraction must be cut down to the very minimurs.mAuch as possible, listeners should be
fully informed beforehand the main reasons foelstg. In many cases, it will be necessary
for the listener to have notes or pads in whichinfygortant points are taken.

ACTIVITY I

1. Define listening and its focus.

AREAS TO TRAIN FOR LISTENING SKILLS
Some of the specific areas in which good listersinguld be trained in English include these:

i. Correct phoneme discrimination.
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. Accurate word identification.
iii. Using surrounding clues to identify missing wordamrd groups.

iv. Employing what is heard to answer pertinent quastio

V. Cultivating anticipation strategies.

Vi. Using listening to know the main intonation con®ur English.

Vii. Employing listening to detect the correct strespaly-syllabic words.

viii.  Accessing the tone of a dialogue through carefdl@ainstaking listening.
iX. Listening to receive specific information or messagerpretation.

As in training other sub-skills in English, the sdaoom lesson can be broken into five main
steps.

i. Introduction

il. Exploration

iii. Practice

iv. Consolidation (Reinforcement)
V. Evaluation (Conclusion)

ACTIVITY I

1. List and explairiive specific areas in which good listening shouldraeed

STEPS IN TEACHING LISTENING SKILLS

It should be borne in mind that the minutes or tlarmaallotted each step would be
determined by a careful assessment of the learaier’of progress. Introduction, Explanation
and Evaluation usually take the least amount oétiRractice and consolidation sub-sections
take up most of the time available for trainingsteub-skill of listening. A sample lesson is
used in this section to illustrate these steps.

Introduction: Today, we are going to learn how to listen for #ipednformation. By
specific information we mean ability to identify camote down important points of a
continuous speech.

Explanation: To capture specific information, you must hagoad listening ear. You need
to be attentive and you should comprehend the magds or points in the continuous
speech.

Practice: Take a piece of paper. Write down the major paiistyou listen to the passage to
be read to you.
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Large sums of money are being spent all over Afticeeconstruct old railway systems and
install all new ones. The advantages of rail oeadrhave been obvious for quite a while, but
investment has been lacking. Now the money is tHadeed, this is a new age for African

railway transport system.

Students can work in pairs, small groups or asviddals to discuss the major points written
down as they listened to the reading of the passage

Consolidation: The teacher and the students work out the answetse task. Any answer
that is found to be correct acts as a positivefoetement. Teachers are advised to give
feedback that reinforces positively. The approatioukl be that of motivating and
encouraging the students to perform well.

Evaluation: The teacher evaluates the success or otherwibe ¢t¢sson. He also notices the
performance level of the students. He determineasawhere re-teaching and further practice
are needed.

Conclusion: The lesson is concluded. Major points are re-emnipbds

ACTIVITY 3

List and explain brieflfour steps to teaching listening comprehension.

SUMMARY

. The unit defined listening as a process that il@®Igaying concentrated attention to
what is heard with the main aim of identifying aartly the in coming statements and
receiving information or message. Nine areas videatified to train for listening
skill e.g. correct phoneme discrimination, accuraterd identification, cultivating
anticipation strategies, listening to receive sfpeciinformation or message
interpretation, etc.

. Finally, six steps were outline for teaching listen comprehension which are:
introductions, explanation, practice, consolidatiewaluation and conclusion.

ASSIGNMENT
1. State the steps for teaching listening compraibanApply these steps to teaching a
sub-skill of listening-comprehension of your choice

10
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UNIT 3: TEACHING OF READING

INTRODUCTION

Reading is one of the major activities performethim classroom when teaching English as a
second language. That is why this unit is devoted.tThe unit is important to you as a
teacher because reading is pivotal to effectivguage teaching-learning process.

OBJECTIVES

By the end of this unit, you should be able to:

1. define reading; and

2. state how to teach reading at primary and JSSdevel

3. list and explain thdive suggested steps for teaching reading compreheskitrat
the JSS level.

HOW TO STUDY THIS UNIT

1. Read the unit carefully.

2 Note steps suggested for the teaching of readiggur exercise book.

3. Check the meanings of unfamiliar words you c@atm®ss in your dictionary.
4 Take time to attempt all the activities and gissients in the unit.

WHAT IS READING?

For the teacher to be effectively sensitized torttethods of teaching reading, the reading
process has to be discussed. The reading activipyazess involves an interaction between
the reader and the written material. At the begignevel of reading, the learner looks at the
written stimuli and attempts to pronounce the soeqdivalent of the given alphabet. This is
essentially oral reading. Gradually, the learnexsgover words or word groups or sentences
with the aim of identifying what they stand forsound or meaning. At the intermediate or
above beginning level, the learner looks at a emigtatement or text and attempts to identify
the message contained in the piece or materiathé\tadvanced stage, the learner examines
the text or written material and employs his or Beperience, the language skills and the
clues available to move towards an understandinigeomaterial.

In the advanced stage or level, reading is a nefgatiactivity. It is that which promotes an
exchange between the reader and writer. What messagained from a text would depend
substantially on the visible language signals &edproficiency of the reader.

ACTIVITY I

1. What is reading? Explain the different stageseatling.

11
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CLASSROOM TEACHING OF READING

In preparing for the teaching of reading and thHeeotsub-skills of language, the following
factors must be borne in mind.

a. The level of the learners.

b The material to be read.

C. Time available for the lesson.

d Appropriate teaching aids suitable for carrying anteffective lesson.

In the Nigerian classroom, the teaching of readingenerally carried out at three distinct
levels: the initial, the intermediate and the acesh

Teaching Reading at the Primary Level:

Reading at the initial level is generally begunaasoral activity. When this is the case the
following steps are recommended:

Step 1: Introduction

Teacher identifies and introduces as naturallyassiple the set of alphabet or words
to be covered.

Step 2: Development

There are several words which can be completed-withThe pronunciation change
occurs only at the initial point. Note that theerid simple. Add another alphabet and
you'll have a completely new word. Another way ofidng at new words through
what can be called a word wheel. At the centehefwtheel is fixed the alphabet (-at).
All around the wheel we have specific single algtab

Further Development:

- The teacher presents as many words and word greugimee allows for further
practice.

12
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- The learners can practice in groups of 2 or 4.

- They could be presented parts of words or be imdit@eomplete the combinations.

- The learners can engage in matching items accorttintheir various shades of
resemblance.

- It would be borne in mind that the grouping maybased on any of the following:

sound; spelling or form, meaning and word groups.

Some pictur es could be used as propsfor vocabulary development:

0
D/DD/D / : HH-

“h .

Example: 1) Abuildingisaplace ........ccoooii i

(Pupils complete with any meaningful statements)

(2) There are tWo .......ouei i e
.................. INNIS o

3) Thereis ..o e D

(4) Thereis a ..oooeve i aerial outside

(5) Thereisa ....coooviiiiiiiii e, over the ...........

13
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Expanding word groupsasin:

agroup ...... of boys
agroup ...... of men
agroup ...... of girls
agroup ...... of pupils
agroup ...... of teachers
agroup ...... of traders
agroup ...... of sailors
agroup ...... of musicians
agroup ...... of painters
agroup ...... of workers
agroup ...... of drivers
agroup ...... of singers
a basket ...... of food

a basket ...... of flowers
a basket ...... of onions
a basket ...... of clothes
a basket ...... of socks

a basket ...... of toys

a basket ...... of biscuits
a basket ...... of papers
a basket ...... of rubbish
a basket ...... of candle-sticks
a bottle ...... of milk

a bottle ...... of oil

a bottle ...... of paint

a bottle ...... of wine

a bottle ...... of orange juice
a bottle ...... of water

a bottle ...... of scent

a bottle ...... of pepper

a bottle ...... of salt

a bottle ...... of kerosene
near...... the house
after ...... the house
nextto ...... the house
ontop of ...... the house
inside ...... the house
beside ...... the house

14
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CONCLUSION

Teacher induces learners to practice and read laitiper sets of materials. They are
encouraged to handle larger word groups. Such wgoodips are combined with simple
sentences. Such sentences can form part of simpiess As much as possible, simple
repetitions are included in the selections. Allsthesteps are taken so as to ensure the
adequacy of the in-class practice. After all, theimaim of the consolidation segment is to
build on earlier achievement. See the sample imtixebelow:

Lukawakesup early

Everyday in the morning, Luka wakes up early.
He does not wake up late.

Luka greets his mother and father.

He likes his mother and father.

Luka helps to sweep his compound.

He likes his compound very much.

Teacher can then lead the learners to answer llbevilog questions:
Does Luka wake up late?

When does Luka wake up?

What does Luka do to his mother and father?

Does Luka like his mother and father?

What does Luka do in his compound?

2 T o

Is Luka a good boy?

ACTIVITY I

1. What are the steps to take in teaching readirteaprimary school? Explain edch
step.
REINFORCEMENT

In the early stages of teaching reading, emphasiduglly shifts from oral production to
reading comprehension. Comprehension or good utasheliag of a text or statement can be
enhanced in many ways including.

a. Acquiring a decent collection of vocabulary.

15
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b. Learning to distinguish between abstract and caecwords, plain and idiomatic
senses.

C. Mastering the skill of extracting information comtd in sentences that may not have
been stated openly.

d. Getting to identify those points that interact watle another.

e. Detecting cause-and-effect relationships.

f. Recognizing the link between style and writer'€mtton.

The reinforcement segment in the classroom is tesedild on the earlier gains. Such further
build-up could be through simple questions, moracfpcal activities or more induced
productions from the learners. Let us look at theve passage:

“Luka wakes up early”.

The following points could be used for further fercement:

Teacher: A person who does not work hard does what?
Learner: He plays.

Teacher: Yes, but what is another word for thaitRab
Learner: Lazy.

Teacher: Good. He is lazy. Is Luka lazy?

Learner: No Luka is not lazy. Luka works hard.
Teacher: Is Luka a bad boy?

Learner: No, Luka is a good boy.

Teacher: Does Luka hate his parents?

Learner: No, Luka likes his parents.

ACTIVITY 1l

1. Describe consolidation and reinforcement stafiésaching reading.

EVALUATION

This segment is devoted essentially for recaptutimg salient points earlier presented.
Reading, as we have seen, involves the reader goggthe printed material to identify what

has been written (orally). Reading at the interrmediand advanced levels involves going
over a text or passage to get the message contamesading comprehension, several sub-
skills are used to carry out correct interpretati®ach sub-skills include the correct handling
of contextual use of words, identifying appropridegrees of emphasis given the points of
the text and learning to go beyond the words otesexes to detect such qualities like tone,
attitude and inference.

16
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To evaluate how much of the lesson has been graspete random selection of learners
could be done. Different questions and simple tasksalso be employed to gauge the depth

of understanding.

Look at the passage in the box below. It can bergas reinforcement exercise or take-home

assignment.

Arevyou going to Jos?

Passenger: Is this taxi going to Jos?

Taxi driver:  Yes. Are you going to Jos?

Passenger:  Yes. But how much is your fare to Jos?

Taxi driver:  1t'sN600:00 only.

Passenger: But that is too much. Last week | palg 8400:00. Why

Taxi driver:  Because the price of fuel has goneeny high.
Passenger: But isn’t your own increase too high?
Taxi driver:  No. It isn’t too high. It's=800:00 only to Jos. Are you reall

the high increase?

<

going to Jos?

After reading the above, answer the questions helblgwticking against the letter that best
completes the sentence.

1. From the dialogue we can say that the passeésiger
a. happy
b. friendly
C. surprised
d dirty
2. The person who answered the traveller’'s questas
a. joking
b. praying
C. playing
d. serious
3. When the fare goes up we say it has:
a. increased
b. decreased

17
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C. fallen
d. relaxed
4. Another word for “only” as used by the driver is
a. exactly
b. lonely
C. mainly
d. almost
5. Towards the end of the conversation the drigensed to be:
a. uncertain
b. cooperative
C. repetitive
d. sad

ACTIVITY IV

1. Why is reading an important activity?
2. How can reading be taught at the primary school?

TEACHING READING COMPREHENSION AT JSS LEVEL

This section concentrates on the teaching of rgadomprehension at the JSS level. The
section is a practical demonstration of how thee fsuggested steps of teaching English
Language skills can be applied to reading comprabarteaching.

The Five Suggested Steps

Reading-comprehension teaching has been anchordideomajor suggested steps. These
steps are not to be seen as the only ones. Thesuggested as a means to making teaching
of language skills meaningful to you.

The five (5) steps are stated below:

1. Presentation.

2. Introduction.

3. Practice/Classroom activity.
4. Reinforcement.

5. Evaluation.

Presentation

A love letter, newspaper editorial or passage feobhook could be brought by the teacher to
the class. Any of these could be photocopied ardgmted as some materials that could be
used to teach reading comprehension. Where funbgyt@r photocopy are not available, the

English textbook recommended can be used. In |gokinthese materials, the students are
reminded that the theme had been presented byuti@rafollowing specific convention.

18
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These include using words, phrases, and sentetacesay the themes and sub-themes. The
material is organized in paragraphs or sub-sectidmsachers’ presentation should be
systematic and in orderly fashion. It can go framme to complex, familiar to unfamiliar,
known to unknown, and so on.

Introduction

Reading comprehension is different from readingidldReading compels the reader to use
the cues provided in the text to determine thenhtel meaning. Occasionally, some words or
phrases from the text to be read could be discussbkithd the text. In the passage: “Creating
a New School Community”, some of the key words tbatild be pointed out include
organization, community, dynamism and facilities.

The text can be introduced in a captivating andduwanner. It should be introduced in such
a way that the student will want to read it witlekanterest.

ACTIVITY V

1. What are the things that a teacher should deowwhesenting a reading passage?

CREATING A NEW SCHOOL COMMUNITY

Some critics today consider the school as beindybadneed of an ecological overhaul.
These critics insist that the phenomenon of theaicts less like an organization and more
like a community. In such a community, everybodgesn as a participant with a voice. For a
community to remain alive to its responsibility ademands, the members must contribute
their part as players do when contributing as t@aembers. Those within the community
must know and identify with the goals of the grolMfmchanisms must also be worked out for
changing the course of action if that is considesedhecessity for success. In certain
instances, change may be drastic, while on soma&sauts a change may be all-embracing —
that is, affecting also the members of the commyunit

For a meaningful change to be ushered in, espgcilithe secondary school level, the
principal has to become dynamic and purposefuff tambers have to become resourceful
and the students properly motivated. All these regeded to become resourceful and the
students properly motivated. All these are needethdéke the school environment become
lively, enticing and enriching. The school popuwatiwill be challenged to identify the
institutional strengths and weaknesses, limitationsquipment and the diminishing learning
facilities. Part of the task will be to identify Wwahe negative effects of the above elements on
instructional outcomes could be minimized.

Those interested in school reform will be prepai®dacrifice a reasonable proportion of
their time and talents to ensure that the studetsive concrete guidance in their studies and
in the management of their spare time. A great prenwill be placed by such personnel on
the necessity to always prepare the entire studgramme before a term commences while
at the same time insisting on a meticulous carry aurealization of the laid out study
programme during the school term.

By J. S. Aliyu (Mimeograph)
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Students are asked to read the passage silentlyori®ocan be read aloud by the teacher for
sound effect or to motivate them to read the pass@ye-reading activities such as
background discussion, producing what the passagbaut, etc can also be done before the
passage is read silently.

Practice

To ensure that students grasp fully the pointsainatl in the paragraph, specific questions
will need to be raised. The following are samplesjions:

1. What according to some people is needed by theostbday?
2. Specify at least two steps that may be taken gmha@ol to achieve success.
3. What is implied in paragraph three regarding thg sehool work is to be tackled?

More questions could be asked especially on impoxt@rds that could be underlined. Here,
students could be asked to provide synonyms, amtengnd meaning to idiomatic
expressions as used in the passage and using taiteles. Word selected must fall across
all grammatical classes. There should be noundysyedverbs, adjectives and pronouns.
Examples from the text include the following — badparticipants, alive, changing,
resourceful, motivated, instructional, concretedaut, premium.

Another practice in probing comprehension coulcettie form of making students to work
in cooperative groups, in pairs, in gender-basemdtions, etc to summarize each paragraph.
Still another practice could take the form of spang the characteristics or qualities of the
new school envisaged as placed against the traditischools. Discussion web in which
groups take some controversial issues on the passag be organized. Pros and cons
perspectives may be brought out and conclusionardra the end of the discussion or
argument.

ACTIVITY VI

1. How will you introduce a reading passage?
2. Givethree ways of introducing a passage.

REINFORCEMENT
At this stage the students are made to see sortte dfifferent levels of expression. Those
that could be selected for additional practiceudel the following:

a. Reading for literal or surface comprehension.

b Identifying related ideas.

c Locating the antecedent for each important pronoun.

d. Recognizing enumerated items according to theierooflimportance.
e Detected cause effect relationship.
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An example of the pronouns and their antecedentsbeaseen in paragraph two where (all
these) refers back to the points earlier mentioreghrding the principal and the staff
member.

In cause-effect relationship paragraph three spells the need for reform-oriented
participants to assist students in managing tlivaie and talents. This is expected to lead to:
time and talent plus good management and guidaqeato positive results.

Reinforcement could be done primarily by the reatterould also be done in collaboration
with the students.

EVALUATION

This could be through exercises to measure how rthektudents know. The teacher should
also measure the success or otherwise of the agprehniques and tasks/activities given.

SUMMARY

. Reading is an important process that involves &raetion between the reader and
the written material. There are three stages acthimg reading which include
beginning or initial, intermediate and advanceclsy

. In teaching reading, four factors must be bornmind and these are: the level of the
learners, the materials to be read, time avail&niehe lesson and the appropriate
teaching aids suitable for carrying out an effectasson.

. Teaching reading at the primary school is thedh#tage which is essentially an oral
activity. At this level, a number of steps are &ypd which include: introduction,
development (further development, use of pictures vocabulary development,
expanding word groups), conclusion, re-inforcenaamt evaluation.

. At the JSS level, five steps have been identifredeching reading and these are:
presentation, introduction, practice classroonmvagtire-inforcement and evaluation.

. You are advised to practice the steps on your aowthe respective classes you may
be in contact with.

ASSIGNMENT
1. Outline how you will teach reading in the primachool.
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UNIT 4: TEACHING OF GRAMMAR: PRESENTATION AND
EXPLANATION

INTRODUCTION

In the previous units, attempts were made to exgoseo the general principles of teaching
and learning English, Diverse English learning tieowere exposed to you. You were also
shown how to teach reading-comprehension and iiggewhich are the two receptive

language skills relevant to effective communicatidhis unit is structured to include the

concept of teaching grammatical structures and tipelcdemonstration of teaching of

grammar across levels. Also included in the modutbe teaching of writing.

Grammar teaching is crucial to accurate use of iElnglfo some people, the correctness of
the grammar of the language determines the litetacgl of the users of English. Bad
grammar suggests illiteracy, lack of education aacelessness. That is why the teacher
should take the teaching of this component verjossly. In this unit, you will learn the
various steps to take in the teaching of grammiasicacture. Grammar teaching should not
stop with mechanical explanation. Practice is ayviemportant component of grammar
teaching so also is reinforcement and evaluatidhthse components are discussed in this
unit.

OBJECTIVES

By the end of this unit, you should be able to:

1. determine the features of the English grammar;

2 state as well as apply the steps to be followddaching grammatical structure;

3. train learners to practice grammatical structuaest

4 identify and explain steps to be taken in reinfogciand evaluating grammar in

classroom situations.

HOW TO STUDY THE UNIT

1. Read the unit carefully.

2 Note the steps for teaching grammar in your@serbook.
3. Check meanings of unfamiliar terms in your dicéiry.

4 Attempt all activities as you go through thetuni

TEACHING GRAMMATICAL STRUCTURE

In English grammar, attention is paid to the marinewhich words are combined to form

grammatically correct sentences. The pattern oh sentences represents their structures.
For effective teaching of structures, the teacleds to explain, dramatise and involve the
students in extensive practice sessions. The peadtiay include completion exercises or
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forming sentences according to the model providethb teacher, reordering, transforming,
substituting, replacing, converting and combininfy sentences by manipulating their
grammatical structures.

The five (5) steps to be followed are these:

Step 1: Presentation.

Step 2: Introduction.

Step 3: Practice/Classroom activity.
Step 4: Reinforcement.

Step 5: Evaluation.

ACTIVITY I

1. What is grammar?

2. How can it be taught?
PRESENTATION

You can start the grammar lesson with presentatidacts such as stated here.

English sentences are made of word groups. Thesermpedifferent functions to make the
sentence grammatically correct. This is similahawing an exercise. One step does not make
a complete exercise. An individual carrying outemercise must move the hands, legs and
the rest of the body to complete the exercise. Bewtllustration is in producing a lengthy
work like, “examination”. Here, all 5 syllables ntdse carefully produced one after the other
to make a complete pronunciation.

Look at the different word groups given below:
i. Our dogs

il. bark fiercely at

iii. strange faces

Learners may be asked to locate, identify or aeathe components in the word groups.
They may also be asked to determine the functicgaoh word in the different word groups.

Explanation

In many sentences, nouns are used as subjects plesaimclude:
i. Many girlslike pink cardigans.

il. Female police officerbave increased in Nigeria.

iii. Rimi College Kaduna is famous.

iv. Our Captairscored the first goal.
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You can tell the students that in all the senteraiesve, the underlined nouns serve as
subjects to the sentences in which they have oedulVhen nouns serve as subjects, they
determine whether the verb will be singular or aluThe normal convention is that a plural
noun selects a plural verb. Similarly, a singulemmselects a singular verb.

The picture created can be illustrated by the telagking simple analytical model as in:
My sister pays her rent regularly.

Singular subject + Singular Verb
Sister Pays

Our bothers pay their rents regularly.
Plural subject + Plural Verb
Brothers Pay
In some sentences, the subject is not easy tofigleikamples are provided below.
a. One of my friends was late to school.
b Only the first of the groups was received.
C. Lydia with her sister was wearing jeans.
d Nobody knows the details of the accident.

In all of the above sentences, students can betedeto identify the subject item as
individuals, in pairs, in groups, collaboratelydaso on. Attention could be paid to the word
or words that determine the outcome of the en@rgence. Let us look at sentence (a).

Oneof my friends wagate to school.

Since we know that this sentence is grammaticallyect, we could start by directing the
student to identify the main verb. Once “was” isreotly identified, the ondecomes the
most likely subject.

Similarly, in “b” we see “was received” as the vantmup. Again, we make the students see
that the emphasis is on “the first”. It should lted, therefore, that “of the groups” is only

an extension of the noun group. This is why thdesere can be reduced to: “The first was
received”.

The following are guidelines for explaining gramioakitems to students:
1. Be simple Your explanation should not contain too many Uiistic jargons,
especially at the lower classes.

2. Be systematicYour explanation should be logically presentegl é&com simple to
complex, known to the unknown, first operationhe second operation, etc.
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3. Use ample illustrationgExplanations are better done using charts, diagyictures,
etc for clarity purposes.

4, Do it collaboratively Carry along the learners in your explanation.olag them as
you explain grammatical concepts.

5. Self Discovery ApproachLet them discover some of the grammatical facts f
themselves, may be from their textbook.

6. Beware of rigidity Explanation is not necessarily before practi¢eu can practice
the grammatical item before explanation.

7. Give Rules where necessafjo not run away from giving rules. Give ruleseaft
thorough explanation.

ACTIVITY I

1. Give three ways in which a grammatical structune lba explained.
2. What are the things you should not do when expigia grammatical item?

TEACHING GRAMMATICAL STRUCTURE II: PRACTICE, REINFORCE-
MENT AND EVALUATION

Practice Activitiesin a Grammar L esson:

The practice activities that are performed in angrar lesson are too numerous to be
exhausted here. Only a few will be mentioned. Yaun enake the students to practice
grammatical items through the following:

Substitution: They can substitute one grammatical item with la@otE.g. substitute a verb
with another verb.

Replacement: Students can replace a grammatical item with amotb.g. present tense verb
replaced by the past.

Transformation: They can transform active sentences to passive ones
Reordering: As in re-ordering a positive sentence to a negaiive.
Identification: Getting the students to identify the grammatitedhi in context.
Combining: Combining two simple sentences into one.

Completion: Completing a sentence with the correct verbs ongso
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Drilling: Pattern practice drills of different forms (e.gbstitution, replacement, conversion,
etc.)

Grammar in Meaningful Contexts: Practicing grammar in diverse contexts e.g. marke
home, school, reading of passages containing tramatical items, etc.

ACTIVITY 1l

1. Givetwo ways a grammatical item can be practiced.

FURTHER EXAMPLES ON PRACTICE IN TEACHING GRAMMATICAL
STRUCTURE

Let the students look at these sentences and sledentost appropriate verb or verb group for
each blank.

I Their late coming .......... (has, have) annoyedptirecipal.

il. When people ................. (smokes, smoke) they......... (take, takes) serious risks.
iii. Today’s cars .............. (runs, run) very fast (.)

iv. Our clothes ................ (resembles, resemblaallis very attractive(.)

V. Colours of the rainbow (is, are) usually very attirze(.)

Vi. The newest of the balls ................. (weres@ought yesterday.

Vii. The sound of the bells .......... (have, has) ey irritating.

viii. My box with my book ......... (was, were) missing.

iX. The three year-old girl ........ (was, were) abl@tonounce many words accurately.
X. The only woman pilot ......... (has, have) resigmednfthe famous airlines.

Further practice can take the form of getting shisldo identify the main verbs for the
subjects in the sentences.

ACTIVITY IV

1. Show other ways the practice activity abovelmansed for teaching grammar.

THE SCHOOL PERSONNEL

The school personnel must see that a proper ssiedbmanagement exisis carry out the
traditional administrative roles while tinkeringttvisome innovative ideas. It would be the
role of such administration, for instance, to monihow satisfactory each teaching staff
keepsto the scheme of work and how preparing of sped#fsson notes occuis line with
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curricular objectives. Equally, such an administratwill be expected to try out the idea of
the portfolio assessmem each subject area for the students of thatqoadat institution.
Simply put, portfolio assessment involvd®e use of tests and examinations to gauge the
performance of the students as far as that sclavokstablish. A good portfolio assessment
takesinto account the specified amount of skills anchagpts that a school expedtse
students to acquire. A judiciously selected poidf@ssessment incorporatesth local and
external criteria in determining what the studamngitt to know. Some examination specialists
believethat high standards cannot be taled about withdutecognition of both national and
local criteria. They clainthat a school with sufficient initiative will ste for a good balance
between meeting the national requirements as veelsaisfying the local uniqueness or
peculiarities.

In the text provided above, the main verbs haven hewlerlined. Now, get the students to
identify the subjects with which those verbs agree.
(By J. S. Aliyu, Mimeograph)

This activity can be done as individuals, in pagsups, diverse gender-based formations
and so on. It is an example of practicing grammar meaningful context.

Reinfor cement

Students can be made to check out the substittztida below. It should be noted that at least
12 separate grammatical sentences can be formex . piidtedure is to look at the three
columns and choose those word groups from the dgttleft columns that can go with the
verbs in the middle column.

Our school mistress always | comes | early to school

The class monitor often prepared to sing
before others

The father of the twins goes near the post office

One of the councilors early to the stadium

The security man frequently to the office

The food vendor

Evaluation

Teacher should give both in-class exercises anelttakne assignments to provide avenues
for further practice. Some exercises could focushmse nouns that are always plural, with

students being required to select them. Thatlslestts should state whether the verbs will be
singular or plural. Examples:

a. Minutes (written record)

The minutes (was, were) ... read just one day dfeenteeting.
b. Socks

My socks (were, was) ... missing after the stagegperance.
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C. The regalia (looks, look) ... quite appropriate foe tlass demonstration.
d. Our spectacles (was, were) damaged during the riot.
e. Only the ashes (was, were) buried after the faglidccident.

In addition to the above any suitable sources cawvige materials for further practice.
Variation in the degree of difficulty will be detemed by the rate of progress noticed by the
teacher.

ACTIVITY 5
Show how the activity above can be done in a medmlicontext.

SUMMARY

. Teaching English grammar means paying attentidghg¢ovay words are combined to
form grammatically correct sentences. The pattdrisemtences formed represents
their structures.

. The teacher needs to explain, dramatise and gettudents to practise extensively in
order to achieve effective teaching of his lessamstructures.

. The practice may include completion, re-orderingansforming, substituting,
replacing, replacing exercises, converting and éomdy sentences by manipulating
their grammatical structures.

. You also learnt that presentation, explanationssti@aom practice (as individuals, in
pairs, in diverse group formations, etc.), re-indiisal and evaluation are methods that
would be adopted by the teacher to effectivelyhiegrammar lessons.

ASSIGNMENT
1. Show how you will use pattern — practice drilldeach grammar.
2. Why is the teaching of grammar significant?
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UNIT 5: TEACHING OF WRITING

INTRODUCTION

This unit takes you through a very important aspédEnglish and that is writing. Writing is
a basic tool for language used. Thus, it must Istesyatically developed. In this unit, you
will learn what writing is and how it can be devyedal and taught. You will also be exposed
to the process of teaching different writing types.

OBJECTIVES

By the end of the unit, you should be able to:

1. define writing;

2 list and explain steps to take while teaching wgti

3 list different types of writing;

4, state important guides to writing different typdswoiting; and

5 apply the techniques suggested to teaching diffeypes of writing.

HOW TO STUDY THE UNIT

1. Read the unit carefully.

2. Provide your answers to the activities and compdth the sample answers at the
back of this book.

3. Cross-check your answers by re-reading the aatgportion of the unit.

4, Check the meanings of unfamiliar words in yoigtidnary.

WHAT IS WRITING?

Writing involves putting down in a continuous sétsentences ideas or feelings that are real
or imagined. At the early stage of developing wgtskills, the learner may concentrate on

letter formation. He or she learns to differentibggween lower or upper cases (sometimes
called small and big letters). The essential gb#&aching handwriting skills is to ensure that

the learner follows the conventional symbols. Th&egabols are put together to form words

which in turn are used to form sentences.

L et usconsider the various stepsto be taken

A note left by a friend could serve as a naturaneple of a written piece. When looked at
carefully, this note has interesting and uniqueatiaristics.
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c/o Factory Manager,
Bacita Sugar Company,
Jebba.

June 24, 2004.
My dear Bala,

Greetings to you after such a long silence.

| planned to surprise you. My uncle said he wadints Lokoja so | jumped into his car.
Surprisingly, Uncle never complained. Perhaps tilggdst surprise is the news that you too
travelled.

Since you went by air, you'll tell me all your expnce.
My love to your siblings and parents.

Your class mate,

Maryam.
In order to teach this, you can (but not necesgasake the following steps?

Step 1: Present the sample of the letter to the ¢

Step 2: Get the pupils to study the sample. Studying thepda can
involve analyzing the letter into its componenttpar

Step 3: Guide them to write. This may take different forms.
common one is to guide the students by deletingesoants of
the letter and asking them to fill in the gaps.

E.Q. c/o

Bacita

Date
Dear
How are ? | hope you are
Why the long ? | wrote you butepy: When will you home. We

you so much.

Your

Step 4: Work in pairs or groups to fill in the blanks. Thssfollowed

by whole class discussion of the activity.
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Step 5: Get the students to attempt to write an informtéteof their

own.

Step 6: Let them work in pairs or groups to read, shargmsent

what they have written with one another.
At the intermediate and advanced levels, the studemained to master writing as a cratft.
These stages reveal that every theme or subjetcemraguires its own form of writing or
presentation. An exciting experience may be wrietbaut in a light-hearted mood. Here, the
choice of words and the format will show that thiject matter is nothing too serious or
solemn.

The points so far made suggest the need for caeditraining in writing development. The
learner has to write, edit by cancelling the in@ppiate points and improving upon earlier
drafts.

ACTIVITY I
1. What is writing?
2. What are the stages involved in writing?

STEPS IN TEACHING WRITING

The 5 steps in teaching writing are similar to ¢aglier ones presented for the other areas of
language. They include:

Step 1: Presentation
Step 2: Introduction
Step 3: Practice

Step 4: Reinforcement
Step 5: Evaluation

Types of Writing

Writing appears in different forms and setting.etér, a note a memorandum, a text message
on your handset, a poem, a narrative, a novelaftete a written prayer, an advertisement, a
road sign, a bank statement, a report, an obitaanouncement (written), a manual, some
prescription and all other related materials regmésarious writing forms.

ACTIVITY I

1. Identifyfour types of writing you have been exposed to in timis.
2. How do you use the steps above to teach thezophe most interesting football.
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TEACHING OF WRITING: TYPES OF WRITING

Important Guides on How to Write
There are four important guides to be borne in ni@ttbre one writes: These include:

a. Some reasons for writing.

b Something worthy of being written down.

C. Some appropriate style for writing the chosen theme
d Consideration of the target audience to read thigngr

The letter, the memorandum (memo, the newspaper,cthss notes) are all common
examples of writing. Each one has its own stylaluseconvey the contents. In addition, each
material carries specific intentions which may irmtd any of these:

i. information
il. providing guidance or counseling

iii. admonition
iv. rebuttal

V. propaganda
Vi. supplication

ACTIVITY Il

1. State important guides to writing.

TEACHING WRITING WITH GOOD MODELS

An effective starting point in teaching writing isrough the imitation of good models. The
student can be shown a well written piece and mbxenrite a similar piece on
himself/herself. For example, a sample letter, mersiory, argumentative essay, or
descriptive writing can be made available to th&lsnts to study and to write their own. As
they study these, major components of the essaylghme noted. In case of a letter, for
example, the address, salutation, main body ofidtier should be correctly written by the
students after careful study of the model. The iotpssalutation should also follow the
accepted convention.

In each presentation, the sub-tasks should be utlredpelt out. At this early stage, the
student should not be over-flogged with detailsmiany instances, the skeletal frame should
be used as the most realistic baseline. That wane smncrete gains would be attained after
each lesson.
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ACTIVITY IV

1. State the importance of imitation in writing.

PROCESS APPROACH IN TEACHING WRITING

Process approach has become a common way of tgaehiing. In this approach, students
start writing with transforming first draft, secomllaft, third draft as the case may be for
example.

1% Effort: | went to llorin by train in 1994. When | climbedwn with my luggage, |
missed my steps. “Can you explain what happened?”cMssmates later
asked.

“I can't”, | replied. “But I'll never forget my fist journey by train”.

2" Effort: My first Visit tollorin

| went to llorin after my primary education in 1994vent by train. When the
train stopped, | climbed down with my luggage. Batissed my steps.

Suddenly, | saw myself in the Railway Clinic. “Cdn explain what
happened?” you may ask. “I can’'t”. All I know isathl spent over five hours
there.

Finally, I left with my uncle. We got to his houae 8 O’clock in the night. |
will never forget my first journey by train.

ACTIVITY V

1. Look at the two written efforts above and broug similarities and differences.

PROCESS APPROACH TO TEACHING WRITING CONTINUED

After brainstorming stage, whereby the writer wgifmints, expressions, words or sentences
that come to mind on the topic to be written, thétew attempts the first draft or effort as
shown in the above example.

In the second effort, the writer attempts a remialkamprovement on the first draft.
Sentences are formed. Vocabulary items are wadctsd. Joining of sentences is attempted.
The third draft may be a revision of the secondtdiagicality of ideas is taken care of.
Ideas are packaged properly. Paragraphs are pydpermied and spellings taken care of. The
writer may move to the final stage or draft whdtevaiting formalities are finalized. Practice
activities can be done as individuals, in pairsugs, and so on. Final drafts can be displayed
to boost the students’ ego and rekindle their @geto want to write more.
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SUMMARY

. Writing is the putting down a continuous set ofteeces, ideas or feelings that are
real or imagined. There are three stages of tegahiiting and there are beginning,
intermediate and advanced stages.

. The teacher may or may not use the following apgrda teach writing. First, the
teacher produces and presents to the class a sampleritten materials e.g. letter,
poem, narrative etc, gets the students study therraks by analysing the components
and guides them to write.

. You learnt that the five steps in teaching writinglude presentation, introduction,
practice, re-enforcement and evaluation.

. You learnt the important guides to writing whicle aeasons(s) for writing, something
worthy of being written down, appropriate style farriting the chosen theme,
consideration of the target audience to read thigngr

. You also learnt about the process approach to igochriting. In this process,
students start writing by transforming first drafecond draft, third draft and so on
until the best draft is produced and displayeddosh students’ ego and kindle their
interest to want to write more.

ASSIGNMENT
1. Use the steps suggested in this unit to teaohstodents to write a formal letter.
2. List and explain the steps to be taken to tésitér writing.
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ANSWERS TO ACTIVITIES\ASSIGNMENT
UNIT 1: LANGUAGE AND THEORIES OF LEARNING

ACTIVITY I

1. A language learning theory is an assumption thabased on a hypothesis that
language is complex due to the various sub-sKiksefing, speaking, reading and
writing) which can only be meaningfully acquireddhgh a systematic acquisition of
facts, concepts skills etc.

2. Thorndike is associated with the Law of Effedthat is to say that, if an action is
followed by a satisfying stage of affairs (resutten probability of its reoccurrence in
a situation is increased. Thorndike believes im&ius-Reinforcement and Response
in language learning situations.

B. F. Skinner has been linked with the behaviauhsory in language learning. In
other words, secondary reinforcements usually predresponse. His theory is
graphically presented thus:

Stimulus » Response

Reinforcement

Both Thorndike and Skinner’s theories can be apphethe teaching of English language in

the classroom situation since both theories ssgsgilus, response and reinforcement. The
teacher/text serves as stimulus for the studentegpond. If the student responds

appropriately, he is further encouraged (reinforeetn By so doing, the various sub-skills in

the teaching of any language can be acquired.

ACTIVITY I
Four characteristics of the behaviourist theorlanofjuage learning include:
Oral drills (concentration on careful listening farrect perception).

2. Oral drills (practice especially with the tip okttongue and the entire oral cavity).
3. Carefully selected stimuli to minimize the occuwcerof errors.
4. Production of correct responses.

ACTIVITY Il
Two characteristics of behaviourist theory include:
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1. Production of immediate feedback and reinforagnwehich include over learning,
subconscious mastery of the pattern being learnddaatonomaticity i.e. little or no
interference is expected from the mother tongue.

Production of correct response.
Carefully selected stimuli to minimize the oaemce of errors.
Two characteristics of cognitive code-learningottyanclude:

(i) Each part has a relationship with the wholeeach part contributes to the
understanding of the whole.

(i) Cognitive-code theorists contended that betvetimulus and response, there
is organizational pattern.

ACTIVITY IV

1. Language Acquisition Device (L.A.D.) is an equignt with primary linguistic data
as input. From this equipment, you can have knogdeaf grammar of English. You
can also have knowledge of surface and deep stasctid English.

2. Children that are free from physiological abnalitres learn their mother tongue
because of an “inbuilt equipment” to learn the laages of their mother tongue.
Every language has structures of statements thistoof language universals like
nouns and verbs. Also, there are two main strastim any utterance — the surface
and deeper structures which children acquire fio@r tmother tongue naturally.

ANSWER TO ASSIGNMENT
Take your answers to 1 and 2 to your course tditordiscussion and grading.

UNIT 2: TEACHING LISTENING-COMPREHENSION

ACTIVITY I

1. Listening is a process that involves paying venselattention to what is heard with
the main purpose of identifying correctly the indog statements and receiving
information or message.

The focus of listening may include sounds, wordstences etc.

ACTIVITY I
The five areas that good listening should be tdhinelude:

1. Pupils should be trained in accurate word idieation. The teaching of correct
pronunciation of words will assist pupils to idépntivords accurately.
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2. Pupils should be trained to use surroundingsctoadentify missing words or group
of words. When pupils have been trained, they dantify nouns, verbs etc. required
to complete verbal sentences e.g. John __ a Bhg. missing verb “is’ is needed to
complete the above sentence. John __ to schowrgay. The missing verb "went’
is the obvious verb needed to complete this seatenc

3. Pupils should be taught to employ what is heardnswer pertinent questions. The
teacher tells a short story and after asks somstigne. Those who listen attentively
will use the facts in the story to answer corretily questions asked by the teacher.

4, Accessing the tone of a dialogue through carefal painstaking listening. At this
level, if the proper registers have been tauglktptlpils should be able to say whether
the dialogue is religious or political one.

5. Pupils should be trained to receive specifiorimfation or message interpretation. At
this level, pupils can be directed to carry outamsignment after listening to the
teacher.

ACTIVITY Il
The four steps that teaching listening comprehensam be done include:

1. Introduction: Here, the teacher tells the students to listerspecific information.
The teacher teaches the students the ability tdifgleand note down important points
of a continuous speech.

2. Explanation: In order to capture specific information, the jpepnust have good
listening ears. The pupils must be attentive amuiprehend the major points in a
continuous speech.

3. Practice: This means writing down on a piece of paper tlagomor key points read
to you.
4, Conclusion: Here, the teacher re-emphasizes the major points.

ANSWER TO ASSIGNMENT

Present your effort to your course tutor for distmis, assessment and grading.

UNIT 3: TEACHING OF READING
ACTIVITY I

Reading is a process that involves an interactewden the reader and the written materials.
There are three levels of teaching reading anditieyde:

a) the beginning level,

b) intermediate stage; and
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C) advanced levels.

The beginning level simply means that the learneks$ at the written materials or stimuli
and attempts to pronounce the equivalent soundhefatphabets. This stage is the oral
reading stage.

The intermediate stage is the point where the reladés at a text and attempts to identify
the message contained in it.

The advance stage is the one that the learner lableswritten material and employs his
experience, language skills and the available dgluesder to understand the material.

ACTIVITY I

There are two basic steps that a teacher can aaeath reading at the primary school level.
They are introduction and development.

Introduction requires the teacher to identify antldduce as naturally as possible the set of
alphabets or words to be covered.

Development is a stage where many things can thdae pn order to teach pupils effective
reading. The teacher can teach pupils to complet&in words with __at e.g. ¢ with __at
gives cat; b with __at gives bat and e __at gias Eurther more, the teacher is expected to
present as many words and word group as time pefarifurther practice.

The learners can practice in groups of two or foliihe pupils can be presented parts of
words or be induced to complete the combinations.

The learners can engage in matching items accotditieir shades of resemblance.

The teacher bears in mind that the grouping mayased on sound, spelling (form), meaning
and word groups.

Pictures can be used as props for vocabulary deweldot while teaching reading.

ACTIVITY 1l

Consolidation in teaching reading refers to thapstwhere the learners are expected to
handle wider sets of materials and practice adetuat classroom situations. The main
purpose of this is to build on earlier achievement.

The reinforcement stage refers to a shift from galduction to reading comprehension.

Reading comprehension can be enhanced in many evgyacquiring a decent collection of

vocabulary, learning to distinguish between abstacl concrete words, mastering the skill

of extracting information contained in sentenceat tmay not have been stated openly,
getting to identify those points that interact withe another, detecting cause and effect
relationship, recognise the link between styleariter’s intention etc.

ACTIVITY IV

Write your answers to questions 1 and 2. Take yanswers to your course tutor for
discussion, assessment and grading.
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ACTIVITY V

When a teacher is presenting a reading passabe tdass, he must do the following:

a) Get a photocopy of a passage from a book, newsgajiterial and take to the class.
b) Where photocopy is not available, the recommendeglih text book can be used.

C) The teacher reminds the students that the themeofthosen material has been
presented by the author according to specific cotime e.g. words, phrases and
sentences.

d) The material is organised in paragraphs or subesect

ACTIVITY VI

Any reading passage should be introduced in a\e@ptg and vivid manner to arouse the
interest of the students to want to read the pastegnselves.

Three ways of introducing a passage are:

1. The presentation should be systematic and ordeglyfeom familiar to unfamiliar,
from simple to complex etc.

2. Some words or phrases in the text should be exqiaiscussed behind the text.

3. The teacher can ask questions based on previouddahge.

ANSWER TO ASSIGNMENT

Take your written answers to yours course tutoasessment and grading.

UNIT 4: TEACHING OF GRAMMAR: PRESENTATION AND
EXPLANATION

ACTIVITY I

1. Grammar refers to the rules/manner in which worde aombined to form
grammatically correct sentences.

2. In order to effectively teach grammar, the teaahmeeds to explain, dramatise and
involve the learners in extensive practice sessiofbe classroom activities may
include completion exercises or forming sentenaesm@ing to the model provided
by the teacher, substituting, replacing, re-ordgriconverting and combining of
sentences by manipulating their grammatical strestu

ACTIVITY I

1. Three ways that a grammatical structure carxpkimed are:
a) Be simple.
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b) Be systematic.
C) Use simple illustrations.

The teacher should not do the following whena@rmg a grammatical structure:

a) His explanation should not contain many lingaigirgons especially at the
lower class.

b) The explanation should not be illogically preseni.e. it should start from
simple to complex, familiar to unfamiliar.

c) The teacher should not use few illustrations rattier use charts, diagrams,
pictures etc for clarity purposes.

d) The teacher must not explain concepts as if @ssipe objects. He must
involve the learners or he must carry them along.

e) The teacher must not show them all the gramaidacts but learners must be
encouraged to discover some grammatical structhezaselves.

f) The teacher must not be rigid in his approaElxplanation can be made after
practice and not necessarily before practice.

0) The teacher must not run away from giving rubes should do so where
necessary.

ACTIVITY Il

1.

Two ways a grammatical item can be practicedgre

a) Substitution: This means that one grammatical item can betisutes! with
another e.g. substitute verb with another verb.

b) Transformation: This means that learners can transform activeeseas to
passive ones.

ACTIVITY IV

The learners can be taught to identify the mairbveior the subjects in the sentences
provided and the exercises can be done as indigiduapairs or groups or diverse gender-
based formations.

ACTIVITY V

Show your work to your course tutor for discussassessment and grading.

ANSWER TO ASSIGNMENT

Write out the answers to questions 1 and 2 andt@akeur course tutor for assessment and
grading.

41



MODULE 1 . English Methods (PDE 115)

UNIT 5: TEACHING OF WRITING

ACTIVITY I

1. Writing involves putting down in a continuoug sé sentences, ideas or feelings that
are real or imagined.

2. The stages of teaching writing skill include tbarly, intermediate and advanced
stages.

ACTIVITY I

1. Four types of writing you have been exposednidude: letter, note, a poem,
narrative etc.

2. Write out your lesson and take to your courdertéor discussion, assessment and
final grading.

ACTIVITY Il

For any writing activity, there must be four imgaont guides. They include:
a) Some reason(s) for writing.

b) Something worthy of being written down.

C) Some appropriate style for writing the choseamté.

d) The garget audience to read the writing.

ACTIVITY IV

Imitation is very important because the studengsrniehow to write similar good letters,
narratives, poems like the ones they have studied.

ACTIVITY V

Take your written similarities and differences e tf' and 29 efforts to your course tutor
for assessment and grading.

ANSWER TO ASSIGNMENT

Take your written answers to questions 1 and to gourse tutor for assessment and finAl
grading.
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